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In the context of the Holocaust, Technology, and Culture, my interest in digital artifacts led me 

to recognize three key factors that mutually influence aspects of knowledge and understanding 

across each of those area: access, agency, and action. In today's technology-driven era, 'books' 

are no longer a 'fixed' form. Studying Holocaust Literature as an artifact is one way to bring 

together enabling technologies for scholarly exploration and civic engagement about the 

Holocaust. To catalyze interest in Holocaust Literature, I examined contemporary authors' initial 

responses to the Holocaust as they relate to Holocaust-related Literature. My case study 

methodology details relationships within and across three independent and interlinked pairs of 

selected books: Miklós Radnóti's Tajtékos ég and Zsuzsanna Ozsváth's In the Footsteps of 

Orpheus: The Life and Times of Miklós Radnóti; Anne Frank's Anne Frank: The Diary of a 

Young Girl, and David Barnouw's The Phenomenon of Anne Frank; the Protocols of the Learned 

Elders of Zion, and Steven Jacobs and Mark Weitzman's Dismantling the Big Lie: The Protocols 

of the Elders of Zion. The results demonstrate how an educational framework can be used to 

effect change by fostering a shift in how we see images, how we read words, and in 

computational representation. 
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CHAPTER 1 

STUDY BACKGROUND AND THESIS OVERVIEW 

An age is known not only by the books it produces but by those it labors to preserve and 
pass on to succeeding generations. On both counts – that of original creation as well as 
that of vital cultural transmission – Holocaust Literature must be counted among the most 
compelling literature of our day (11). 

Alvin Rosenfeld in A Double Dying 

 

 

This chapter sets the stage for my investigation into the book as artifact. The chapter 

includes a general introduction, an explanation of the purpose of this research, and describes the 

influence of my family history and personal experiences. Chapter 1 summarizes the eight 

chapters that make up this dissertation to provide an overview and context for the findings 

reported in my case studies. While the intended audience is specified as directors and educators 

involved with Holocaust Studies, the process detailed – and the tools developed – could be 

adapted for other purposes. As the Holocaust is described with its own vocabulary, I define key 

terms used within this dissertation to serve as a reference. 

1.1 Introduction to Chapter 1 

Recent surveys show an alarming decrease in the number of people alive who know 

about the Holocaust (The Claims Conference 2020), while at the same time, reports show an 

alarming increase in the number of antisemitic actions being reported in American cities. In the 

context of my chosen fields of study – Holocaust Literature, American Public Education, and 

Studies in Technology and Knowledge – as well as related fields of study as shown in Figure 1, 

my interest in digital artifacts led me to realize that there might be a way to give new relevancy 

to primary Holocaust Literature in the 21st century by considering the book as provocative 

artifact. 
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Figure 1. Related Fields of Study for this Investigation 

In studying the related fields for this investigation, I recognized that key factors mutually 

influence various aspects of knowledge and understanding in multiple fields. Access to 

information about the Holocaust is expanding as a result of the application of new and emerging 

technologies. In turn, Holocaust Studies could have a direct impact on local and global culture as 

the consequences of individual and group actions repeat across multiple histories. As a student of 

Holocaust Studies today, I see potential ways that culture reflects the agency that is afforded with 

today's information and communications technologies. 

This dissertation builds on best practices suggested in three theses described here, which 

address teacher preparation programs, classroom practice, and novel approaches to studying 

literature. The methods used and outcomes reported informed the design of my thesis. They also 

provide a basis for my expectation that my case studies could inform in-depth experimental 

studies to explore real-world applications in Holocaust Studies. My work aims to support the 

idea that assignments/activities can be designed to present Holocaust Literature as relevant by 

examining it in a new light. Providing an integrated framework for evaluation and assessment 

should help the learner move from consumer to producer (and life-long prosumer). It is hoped 

that this will perpetuate the lessons of the Holocaust in each individual's current context and 

unique situation. Taken as a whole, the disertations summarized in this section pointed me to 

appropriate enabling tools and resources available to educators and researchers in Holocaust 

Studies that merge theory with practice. 
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Nix, in her doctoral dissertation, Virtual Field Trips: Using Information Technology to 

Create an Integrated Science Learning Environment (2003), documents a new model for 

improving learning and understanding in the field of science education, designed to attract and 

serve a diverse group of educators and lifelong learners. In the model, the conceptual framework 

is shifted from an effective to an affective perspective. Specifically, the virtual field trip project 

changed the program focus from the physical environment (field trip, classroom, or information 

technology) to the basic issue challenging learning in each milieu (appropriateness, massiveness, 

or newness). Nix's research shows that placing new content in personally relevant contexts can 

lead to personalized learning and can be practically managed as a collaborative experience. By 

design, implementing constructivist practices in the university learning environment transferred 

to the respective teachers' classrooms. Within the context of their current level of understanding, 

each individual internalized skills and insights, as did the group, as 'students' constructed their 

own knowledge within a common plane. The framework used for my case studies (see sections 

4.3.4 and 4.3.5) is based on this merging of traditionally disparate fields into a single, holistic 

view in order to catalyze educational change. 

Katz, in her doctoral dissertation, Teaching and Learning the Holocaust in Secondary 

School History Class: An Exercise in Historical Thinking with Primary Resources (2019), 

investigates how students came to understand the Holocaust through the study of primary 

sources using historical thinking skills. Katz' detailed case study describes how one teacher used 

primary sources to engage students in historical thinking about the Holocaust (125-128). Of 

particular interest with regard to approaching the book as artifact, the teacher's choice of 

meaningful and transformative primary sources is more complex than simply choosing to engage 

in the difficult subject matter of the Holocaust. Katz highlights the different pedagogical choices 

teachers take to navigate this complexity. Katz also determined that the use of historical thinking 

skills (251) helped students to imagine and reflect on historical actors, choices, and cultures – 

with consistent practice and guidance. This supports my design in that evaluating an original 

work within an openly structured framework gives critical practice in the application of thinking 

skills that then can be demonstrated in the creation of a new related work. Given my personal 
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experience in teacher training, I decided to apply a more general approach to thinking skills, that 

of Edward de Bono (CoRT Thinking Program 1984). 

Maxwell, in her doctoral dissertation, A Study in the Art of Letter-Writing in Relation to 

the Unpublished Correspondence of a Protestant Circle in Lyons with Connections in Geneva in 

the Late Eighteenth and Earlier Nineteenth Centuries (1982), uncovered links between the 

epistolary domain of the letter and literature by exposing the 'art of letter-writing.' Specifically, 

Maxwell placed the letter-writers in their historical and social contexts and examined the 

material constraints imposed on them; analyzed the substance of the letters; considered the 

writer's skills; and compared each across time and place. The then-innovative computational 

techniques that she applied to the analysis of a select set of correspondence show that letters 

constitute a literary genre. Maxwell used statistical linguistics to draw out a norm of comparison 

to highlight significant vocabulary used by the letter-writers and provided an objective basis for 

thematic analysis. Given this success, in my case studies I 'reverse-engineered' that process to 

find out how expert scholars conveyed the major themes of the Holocaust in their writings across 

different literary genres. Maxwell's conclusions suggest that, if studied through 'new lenses,' 

artifacts could revitalize the lessons of the Holocaust as presented in seminal Holocaust 

Literature and also open up new forms for representation of the same. 

1.2 Purpose of This Research 

In order to combat the rise of antisemitism and prevent society's ongoing distancing from 

the Holocaust, my research aimed to articulate how expert Holocaust scholars were motivated to 

take action in producing contemporary works based on primary Holocaust Literature. By its very 

nature, the relics of the Holocaust displayed in museums are evocative. My goal is to devise an 

approach to present Holocaust objects as provocative artifacts that lead not only to deeper 

understanding but also to proactive action. Provoking learners into taking action is one way to 

help them move from being bystanders to upstanders. The Dallas Holocaust and Human Rights 

Museum (DHHRM) like many others, also strives to challenge students to think critically and to 

become upstanders. (DHHRM, https://www.dhhrm.org/educators/). 

My hypothesis is that artifacts, if used effectively, can be tools to make the Holocaust 

more relevant to millennials and future generations. Rapid advances in technology and recent 
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trends in education make it possible for 21st-century learners to engage directly with Holocaust 

Literature in new ways. In today's technology-driven era, books – as the dominant form of 

Holocaust Literature – are no longer a 'fixed' form. This dissertation supports the premise for 

treating Holocaust Literature as an artifact, attending to its physical instantiation (the book) as 

much as to the written text. The original materiality of these texts is largely forgotten but 

continues to form an important aspect of their quality. Precisely to catalyze interest in Holocaust 

Literature, I examined initial responses to the Holocaust specifically through the genres of 

poetry, diary, and narrative, as they relate to Holocaust-related Literature.  

 
Figure 2. Subset of Literary Artifacts examined in this Study 

As shown in Figure 2, each original Holocaust literary artifact in my study prompted the 

creation of an associated contemporary work of Holocaust-related Literature. For the poetry 

genre, I paired Miklós Radnóti's last book of poems titled Tajtékos ég (1946) with the associated 

biographical work by contemporary author Zsuzsanna Ozsváth, titled: In the Footsteps of 
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Orpheus: The Life and Times of Miklos Radnóti (2000). For the diary genre, I paired the first 

American English publication of the diary of Anne Frank, titled Anne Frank: The Diary of a 

Young Girl (1952), with contemporary author David Barnouw's book titled The Phenomenon of 

Anne Frank (2018). For the narrative genre I paired the Protocols of the Learned Elders of Zion 

(the 1933 Victor Marsden translation) with the associated work, a refutation of The Protocols by 

Steven Jacobs and Mark Weitzman titled The Big Lie: The Protocols of the Elders of Zion 

(2003). These scholarly works are all Holocaust artifacts, just one type (i.e., books), out of many 

other types of artifacts. 

By examining Holocaust Literature as an artifact, I expect to identify new scaffolds for 

helping educators to find meaningful ways to teach the lessons of the Holocaust – and to 

encourage learners to internalize the legacies of the 'heart and soul' of Holocaust history. 

Viewing Holocaust Literature as traditional cultural icons and as new techno-cultural forms 

should develop connections that allow for knowledge and communication across genres and time 

through explorations of diverse assemblages of literary artifacts. 

1.3 Influence of Family History and Personal Experience 

My mother, Elisabeth Maxwell, became a Holocaust scholar late in life after she 

discovered that my father lost almost all of his immediate and extended family in the Holocaust. 

She worked tirelessly to ensure that the lessons of the Holocaust would not be forgotten. As 

Maxwell put it in a 1988 published lecture titled "Why Should the Holocaust Be Remembered 

and Therefore Taught?": 

But if we do not remember accurately, then we will yield to a type of remembering that 
tells us to forget, that says it never happened, that it was a hoax, that it was a plot 
orchestrated by Jews to gain world sympathy for the State of Israel. Hannah Arendt spoke 
of the banality of evil. The uncanny truth is that evil becomes trivial. The incredible 
paradox is that the final horror fails to move us; worse than that, it is nothing at all (9). 

I was inspired to follow in my mother's footsteps, and through my research I came to center my 

interest in Holocaust Studies and Holocaust Literature. My own career choices (grade school 

teaching, school-book editing, scientific publishing, and becoming an Internet search engine 

pioneer) provided me with unique and practical perspectives on how advances in technology and 
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recent 21st century education trends could engage learners directly with the Holocaust in new 

ways. Growing up in an interdisciplinary publishing environment, my interests and experiences 

frequently crossed the threshold between the arts and the sciences. I was fascinated by 

technology. As a grade schoolteacher, I was always curious and wanted to understand what 

enabling technologies could do to help my students become passionate about learning. 

Losing my home and all of its contents in the Oakland firestorm of 1991 is one of my 

greatest sorrows. What I mourned most was not the value in dollars and cents of those curios, but 

all of the highly personal and fun stories that each of those objects and hundreds of personal 

family photos evoked in my memory – stories that only I could remember and lovingly retell It 

took 10 long years before I was able to experience joy again in acquiring objects to bring home. 

Objects without stories are soul-less. They neither evoke nor provoke. They just 'are.' 

In Oxford (UK) my childhood home was filled with many beautiful objets d'art. My 

current research builds on my own prior experience with seeing how one's understanding of a 

work of fine art – a 'still life' painting created by French artist Jean Claude Janet in 1975 – can be 

transformed by knowing the story behind it. Janet was a survivor of Auschwitz. He was born in 

France in 1918 and grew up there. His father, Jules Isaac, was a famous historian and educator. 

After the war, Janet met and became a great friend of my mother's, and I came to know him well. 

My mother told me he was a Holocaust survivor, but to my knowledge during his lifetime Janet 

refused to ever talk about his experiences. I inherited the still-life painting shown in Figure 3 

when my mother died in 2013. It became a provocative artifact for me when I started to research 

Janet's background, hoping that I could gather details that would help explain how someone who 

had suffered so much in the Holocaust could still paint such beauty after experiencing such evil. 

My research uncovered the extraordinary fact that "Jean-Claude survived in Auschwitz 

by using the artistic talents he had inherited from his mother, to paint portraits of German 

officers. His survival instincts impelled him not to complete one portrait without first having 

started the next" (Tobias, Jules Isaac 107). Knowing only recently a part of how Janet survived 

Auschwitz and holding in my hands one of his beautiful paintings in my home in the United 

States today, provoked in me a strong feeling to 'bear his testimony forward' and to speak out 
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where he could not. I will make sure that the story behind this beautiful artifact is passed on to 

my children, as I know it will be from them to their children's children. 

 

 
Figure 3. "Still Life" Oil Painting by Jean Claude Janet, 1975 

Because of my extensive experience over 30 years as an editor, marketing director and 

academic researcher for a major scientific and educational publishing company (Pergamon Press, 

now an imprint of Elsevier Publishers), I am familiar with all aspects of book and journal editing, 

production and publication. I have also been exposed to the 'other side' of this production process 

as an author in my own right of two original reference works: a spelling dictionary (School 

Spelling Dictionary 2012) and one of the first Internet Yellow Pages (Maxwell and Grycz,1994) 

ever published at the beginning of the general public's access to the World Wide Web. In 

England, I noticed that many grade-school students could not make use of one of the most basic 

learning tools at their disposal: the dictionary. I realized that the problem was the 'looking up' 

process itself. I left teaching to create a spelling dictionary that people of any age and spelling 

ability could use. This insight into helping people discover the 'right' information led me into the 

Boolean world of online knowledge discovery and later on to the Internet. (I was the inventor 

and co-creator of Magellan, one of the earliest search engines that featured on the home page of 

Netscape in the early 1990s.) Since 2014, I have been applying my online search and knowledge 

discovery expertise to help scholars and students leverage enabling technologies to gain new 

insights using emergent tools for academic research. 
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1.4 Organization of This Dissertation 

This thesis is comprised of eight chapters. Chapter 1 introduces this work by providing 

background of the study and an overview of the thesis as a whole. It sets out the purpose of this 

thesis, which is to is examine specific books of Holocaust-related literature as artifacts, above 

and beyond their existence as text. It also lays out the influences of my own family history and 

personal experience, identifies who is the intended audience for this work, and provides a list of 

definitions of key terms. 

In Chapter 2 I discuss Holocaust Literature, specifically as artifact. Chapter 2 elaborates 

on the basis of this research by first defining an artifact as an object made by a human being for a 

specific purpose. It explores Holocaust Literature in general, issues of representation, and the 

uniqueness of Holocaust Literature through the three lenses of my extensive literature reviews in 

the fields of Holocaust Literature, American Public Education, and Studies in Technology and 

Knowledge. I address influencing factors of technology and knowledge to explain why certain 

aspects of the book are changing. Comments on related trends in education and research provide 

a sense of which theories and best practices might offer options for perpetuating Holocaust 

Remembrance in a digital age. I carefully examine the roles of the archive, memory, and 

collective cultural experience in this context. Holocaust Literature's features, issues, and future 

are examined, from a broad focus on Holocaust Literature in general, to an examination of a 

select set of literary genres (diary, memoir, short story, novel, poetry, and narrative). 

I examine contemporary interpretations of Holocaust Literature in order to explore how 

sequencing of new assemblages of texts and the opportunity to work with Big Data tools and 

techniques can add to the arena of Holocaust Studies. This chapter highlights the impact of 

different biases on literature and the creation of derivative literary works, particularly in the 

arena of Holocaust Literature. Finally, in Chapter 2 I focus on the importance of the role of 

educational technology to help educators adjust their teaching of the Holocaust to the social, 

cultural, and historical contexts of the students. The use of advanced inquiry tools to draw on the 

research scholarship and historical evidence about the Holocaust opens up the possibility of the 

next generation of learners and scholars uncovering different insights from the ever-expanding 

body of Holocaust-related literature and research; this suggests how books can be used to tell an 
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old story in a new way – not just to evoke memories but to provoke new thinking that can lead to 

action. 

Chapter 3 looks at provocative artifacts in a digital age. In this chapter I elaborate on the 

theories and principles described in Chapter 2 and research methods detailed in Chapter 4. My 

specific aim is to explore how literary artifacts can be used to make the Holocaust more relevant 

to millennials and future generations, especially by leveraging new and emerging technologies in 

the current cultural context of the United States. This chapter discusses aspects surrounding the 

pairs of artifacts I researched (each original artifact and its related work) in terms of evaluation 

(meaning-making), assessment (sense-making), and the process of balancing the inextricably 

linked system (the kairotic space between the works). Factors of bias, provenance, and access 

can be leveraged to engage future generations. Aspects of shared control, student negotiation, 

and critical voice can be manipulated to provoke new thinking on how millennials and future 

generations will 'remember into the future.' Finally, this chapter examines the provocations that 

can lead to new creative discoveries, through a focus on three paradigm shifts: visual, semantic, 

and computational. Taken together, this framework offers important implications for ongoing 

knowledge discovery in Holocaust Studies and Holocaust Remembrance. 

Chapter 4 details the research methods I used in this study to address the multi-faceted 

aspects of Holocaust-related artifacts. The case study methodology I chose was selected to allow 

for a combination of qualitative and quantitative techniques to provide insight into the particulars 

and nuances of my investigation. The chapter explains how I employed two complementary 

approaches – exploratory and confirmatory – to collect evidence from multiple sources. These 

were triangulated to ensure that the data were not contradictory. This chapter describes the 

selection of artifacts I examined in terms of representation of key themes, accessibility of the 

original work, availability of the author of the related work, and the relationship between the pair 

of artifacts examined for each case study. I explain that the research design is based on three 

independent case studies, each one a study of two related literary artifacts. The general steps I 

took to document each pair of related literary works are explained. The process of analyzing the 

traits and linkages within and among the case studies is detailed. I created an extensive 

questionnaire to interview the contemporary authors. Moving from consideration of the 'book' as 
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text or story, to an evocative object with intended and unintended consequences, to a provocative 

artifact in a digital age, this chapter sets out possibilities for teaching the lessons of the Holocaust 

in technology-enhanced learning environments. 

In the next succeeding three chapters, I present my three case studies, each of which 

examines a pair of related works. After a brief introduction, for each text and its content, the 

selection of these two artifacts is detailed in terms of representation of key themes, accessibility 

of the original work, availability of the author of the related work, and the relationship between 

the pair of artifacts examined. I describe the general steps completed to document each pair of 

related literary works: deep reading of each text, investigation of the historical development of 

text, analysis of the materiality of a specific artifact edition, assessment of the original work as 

an artifact, and evaluation of the related work as an artifact. To analyze these case studies, I 

explore the linkages between the two related texts, compare the traits between them, and employ 

an extensive interview questionnaire for use with the contemporary author. Chapter 5, An 

Expression of the 'Heart and Soul,' presents Case Study 1. The original artifact is Tajtékos ég by 

Miklós Radnóti (1946). The derivative or related contemporary work is In the Footsteps of 

Orpheus: The Life and Times of Miklós Radnóti (2000) by Zsuzsanna Ozsváth. Chapter 6, 

Transforming the Diary from the Personal, sets out Case Study 2. The original work is The Diary 

of a Young Girl by Anne Frank. The derivative or related contemporary work is The 

Phenomenon of Anne Frank by David Barnouw. Chapter 7 describes Case Study 3. The original 

artifact is The Protocols of the Elders of Zion by unknown authors. The derivative or related 

contemporary work is Dismantling the Big Lie: The Protocols of the Elders of Zion by Steven 

Jacobs and Mark Weitzman. 

Chapter 8, the concluding chapter, summarizes how considering the book as a 

provocative artifact can bring about a new relevancy for Holocaust Literature in the 21st century. 

In three major sections I discuss the results of each case study independently. A discussion of the 

findings across the case studies suggests a flexible structure to ensure that Holocaust Literature is 

taken in context to maintain a sense of 'the bigger picture,'i.e. that Holocaust Literature remains 

important and the lessons learned and to be learned are appreciated and complete, in order to 

ensure the integrity of the complete story of the Holocaust. I include suggestions for further 
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research. Two appendices document my description of the artifacts and provide complete 

transcripts of the expert interviews. 

1.5 Intended Audience 

The intended audience for my dissertation is directors of Holocaust Studies programs, 

museum educators, librarians, classroom teachers, and college/university faculty program 

directors. These leaders are beginning to embrace the openness and transformative quality of 

digital studies. Studying Holocaust Literature as an artifact is one way to bring together enabling 

technologies for scholarly exploration and civic engagement about the Holocaust. There are over 

30 Holocaust museums and over 20 Holocaust centers in the United States (Wikipedia List of 

Holocaust Memorials and Museums). There are 46 Holocaust Studies centers, institutes, and 

programs at institutions of higher learning in the United States (Mitchell Hamline School of 

Law: World Without Genocide). They are each in a position to affect the types of changes I hope 

to see happen. This is a large and influential audience. While the intended audience is specified 

as directors and educators involved with Holocaust Studies, the process that I detail here, and the 

tools developed, could be adapted for other purposes. 

The impact of COVID-19 has caused many Holocaust Studies programs to rapidly move 

online; as a result, educators and directors are finding they can reach beyond their 'captive 

audiences' to a broader audience – individuals who now have opportunities and interest in 

listening and watching program offerings over the Internet. I believe that what I have uncovered 

and reported may be of importance to the decision-making of key players as they move forward 

in this digital age, particularly in respect to the study of Holocaust Literature. Although the 

following questions are beyond the scope of this dissertation, I continuously ask myself: How do 

we keep people interested in this field of study, which has significant historical interest? How do 

we keep the Holocaust in the 'top ten' of 'need to know' topics? How do we make it organic 

enough to attract a created, inspired, and energetic audience? Although those questions are 

beyond the scope of this dissertation, I recognize that this thesis is intended for people who have 

a knowledge of the Holocaust, as well as awareness of educational practices and understanding 

of the sensitivities of this unique subject matter. 
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1.6 Key Terms and Definitions 

In Chapter 2 I present my review of the literature about the Holocaust, including many 

explanations of word usage specific to the Holocaust. However, it is important that the reader 

maintains a sense of the key terms as defined in this dissertation to fully appreciate the 

implications of the research. For ease of reference purposes, Table 1 lists the key terms and 

definitions specific to this study in alphabetical order. 

Table 1. Key Terms, with Brief Definitions, Specific to this Study 

Term Definition 
Antisemitism Jew hatred: the belief or behavior hostile toward Jews just because they are 

Jewish. 
Archive A collection of public records or historical materials providing information about a 

place, institution, or group of people. 
Artifact Signifies an artificial entity – that is, in some sense, made by a human or humans 

and is the product of intentional behavior. Refer to Dipert (1995). 
Assessment Refers to the action or an instance of making a judgment about something, like an 

appraisal. 
Big Data Extremely large data sets or complex databases (where manipulation and 

searching cannot be handled by 'traditional' technologies) that may be analyzed 
computationally to reveal patterns, trends, and associations, especially relating to 
human behavior and interactions. 

Book  A three-dimensional material object made up of pages that contains printed or 
handwritten words and/or images that are published as a collection in a specific 
edition. Refer to Lamb (2019). 

Curation The action or process of selecting, organizing, and looking after the artifacts in a 
collection or exhibition. 

Evaluation Refers to the determination of the value, nature, character, or quality of 
something or someone. 

Genocide  Acts committed with intent to destroy, in whole or in part, a national, ethnical, 
racial, or religious group (UN Genocide Convention, 1948). 

Object, 'Decorative'  Placed to fill a void and to please the eye or pose interest. 
Object, 'Evocative' Brings strong images, memories, or feelings to the mind of an individual. Refer to 

Turkle (2007). 
Object, 'Provocative' Deliberately presented to elicit a strong reaction. 
Prosumer  A person who both 'consumes' and 'produces' media, thus assuming a 

participatory role in meaning-making as a result of the creative, mental, and 
physical effort required for sense-making. Refer to Jenkins (2006). 

Techno-culture Refers to the interactions between, and politics of, technology and culture. 
Technology and culture affect and are affected by each other. (Balsamo, 2011). 
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Term Definition 
Text  The main body of a printed book that falls into various genres: poetry, diary, 

narrative, cinema, drama etc., to provide context for the author's purpose in 
writing the artifact. Text is content. It may be expressed in multiple modes such 
as narrative, visual, and graphic. It provides context for understanding the 
author's purpose. Refer to Bryant (2002). 

The Holocaust The systematic, bureaucratic, state-sponsored persecution and murder of 
approximately six million Jews by the Nazi regime and its collaborators in 1933-
1945. 

1.7 Summary of Chapter 1 

This chapter presented some background to contextualize my thesis statement that 

artifacts, if used effectively, can be used to make the Holocaust more relevant to millennials and 

future generations. Approaching primary Holocaust Literature as a provocative artifact takes it 

from the intellectual confines of 'the library' into the tangible realm of the museum space. The 

influences of both my family and personal experiences related to the events of the Holocaust, and 

my wish to take on the legacy of my mother's Holocaust scholarly work, are addressed. The 

organization of the dissertation describes my examination of specific books of Holocaust-related 

Literature as artifacts as they impact the three key themes in my dissertation: The Holocaust, 

Genocide, and Antisemitism. This chapter highlights the intended audience for this dissertation 

and suggests that other audiences may be able create learning environments that accelerate a 

similar process for today's novice learners in other fields. In the last section of this chapter, I 

highlight the use of specific language in my dissertation. During the Holocaust, language was so 

distorted that the meaning of words needed to be re-invented. To assist the reader, I have 

provided the key terms and definitions most pertinent to the implications of my research and 

findings. 
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CHAPTER 2 

HOLOCAUST LITERATURE AS AN ARTIFACT 

In this chapter I explore the uniqueness of Holocaust Literature through the three lenses 

of my extensive literature reviews in the fields of Holocaust Literature, American Public 

Education, and Studies in Technology and Knowledge. An integrative review of the literature 

through these different lenses provides a 21st-century perspective on Holocaust Literature. This 

dissertation is presented in the form of responses to three questions that were posed to me in my 

field examinations about how one might regard the book as an artifact within the specific context 

of Holocaust Literature today. 

1. Are there any particular issues of representation that challenge book authors? 

2. What role(s) can the book as both object and text play in research and education? 

3. How do books advance new understanding or stimulate new thinking? 

2.1 Introduction to Chapter 2 

An artifact, as defined in the Stanford Encyclopaedia of Philosophy (Preston 2019), is "an 

object that has been intentionally made or produced for a certain purpose." In this section, I 

address influencing factors of technology and knowledge to explain why certain aspects of the 

book are changing. My comments on related trends in education and research provide a sense of 

theories and best practices that might offer options for perpetuating Holocaust Remembrance in a 

digital age. This sets the stage for discussion of my case study descriptions and the implications 

of this investigation for Holocaust Studies. The following sub-sections address the key features, 

issues, and the future of Holocaust Literature as artifact in terms of defining features of 

Holocaust Literature, issues of representation in Holocaust Literature, and contemporary 

interpretation of Holocaust Literature as artifact. Then I discuss how books might tell an old 

story in a new way if we look at books as 'evocative objects,' as well as the potential role of 

books in Holocaust Education. Finally, I touch on the role of Digital Humanities for Holocaust 

Studies through digital evocative objects with regard to archives, memory, and cultural 

experience. 
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2.2 Holocaust Literature: Features, Issues, and the Future 

The Holocaust is both a unique historical event and a recognized universal meme. No 

other genocide before, or since (so far), involved the express stated and recorded role of a state in 

organizing and perpetrating around the world the mass murder of every single man, woman and 

child of a particular race (the Jews) simply because of the fact of their birth. The 'Final Solution' 

of the 'Jewish Question' was the National Socialist conception of who should be allowed to 

inhabit the world – and who should not. This level of criminality and the Nazi-achieved level of 

'success' at carrying out their plan shows a specificity that no other regime, however criminal, 

has attempted. Saul Friedlander believed that the Nazi regime's criminality reached such 

murderous extremity that it defied people's ability to believe, or to grasp the motivations behind 

the acts (After Friedlander, "Trauma, Transference and "Working through"). The Final Solution, 

and adding it to the singularity of the Holocaust, stemmed from a belief and fantasy held by 

Hitler and his followers that the Jews constituted a germ that had to be eradicated from the earth 

– along with their God.  

Holocaust Literature is uniquely a literature of witness that carries difficult issues of 

representation, both physical and emotional. For example, the speaking persona, the audience 

addressed, and the authorial challenges underlying the works (such as the imperative to transmit 

a message) create complexity that transcends the words themselves. Approaching Holocaust 

Literature as an artifact adds dimensionality and a sense of reality to well-known as well as 

unfamiliar texts. Moving from a broad focus on Holocaust Literature in general to a closer look 

at a select set of genres (diary, memoir, short story, novel, poetry, and narrative) reveals key 

issues in the representation of the Holocaust through literary works. These observations, in turn, 

inform how we might view Holocaust Literature as an artifact that can be leveraged with 

enabling technologies to engage future generations with Holocaust Literature. 

2.2.1 Defining Features of Primary Holocaust Literature 

In considering Holocaust Literature as a literary artifact, it is important to recognize that 

certain physical, emotional, and mental aspects of the Holocaust resulted in a unique body of 
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work – one that, according to James Young, stamped these primary literary artifacts with an 

expectation, unlike other historically based literature, to: 

Literally deliver documentary evidence of specific events, that it come not to stand 
for the destruction, or merely point toward it, but that it be received as testimonial 
proof of the events it embodies ("Interpreting Literary Testimony" 403). 

 The initial responses of victims are unique in the sense that the life-of-living-death in the 

death camps was out of this world, leaving writers with no known language with which to 

describe the depth of their suffering. This singular tragedy spawned an often spare, stripped-

down linguistic style, mirroring the profound physical, mental, and emotional depravity of their 

collective state. Hence, the tone of Holocaust Literature suggests a permanent veil of ashes, 

which many times covers over enduring Holocaust themes. To place Holocaust Literature in 

context as an artifact, it is important to appreciate key defining features of Holocaust survivors – 

particularly those who felt compelled to record their stories of their time in l'Univers 

concentrationnaire, translated as 'a world apart.' David Rousset, a French non-Jewish survivor of 

Auschwitz, coined the term l'Univers concentrationnaire. It is the title of his memoire (Editions 

du Pavois, 1946). This book was one of the earliest testimonial accounts of life in Nazi 

concentration camps. 

Jewish survivors had common psychic burdens to bear throughout their lives after 

liberation. They all bore the profound grief of the loss of their families and friends and the 

decimation of their entire communities and cultural way of life. They bore post-traumatic stress 

and 'survivor's guilt' as well as the profoundest shame at what had come to pass to them and the 

Jewish people. Those who chose to write, such as Primo Levi, an Italian Jew (Survival in 

Auschwitz), were perhaps answering the call to a deeply rooted Jewish literary tradition of 

bearing witness to the tragedy of the Muselmann as "the backbone of the camp" (Survival in 

Auschwitz 90) as a means of transcending it. Each, in their own way, posed the question about 

the Holocaust of 'Why'? – without finding an answer. For example, Nobel prize-winning author 

and Holocaust survivor Nelly Sachs described Job (the archetype of the suffering person) as 

speechless: 
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Your voice has gone dumb, 
having too often asked why. 
Your voice has joined the worms and fishes (O the Chimneys, 63). 

2.2.1.1 Holocaust Literature in General 

A first defining feature of this literary genre is that it encompasses the persistent efforts 

by victims of the Holocaust to bear witness. The victims tried to articulate not only their 

immense suffering, collective trauma, and the unprecedented distortions of humanity during the 

Holocaust itself, but also the assault by the Nazis on the very soul of the Jewish being. The Nazis 

wanted to murder and annihilate not just the body, but also the spirit: the very essence itself of 

'the people of the Book.' As noted at the beginning of this dissertation, according to Rosenfeld, 

"An age is known not only by the books it produces but by those it labors to preserve and pass on 

to succeeding generations" (A Double Dying 11). 

A second defining feature of Holocaust Literature is the pressure it puts on the reader's 

psyche. This literature demands an ethical response from individuals to become accountable for 

the actions of humanity and not to assume that those actions are the responsibility of others. 

Patterson describes accountability in his book about Emil Fackenheim this way: 

The murder of the Jews at Auschwitz, body and soul, was the murder of Jewish 
particularity and universality. It was the murder of the specific, concrete human being 
and of the general principle of human accountability ("Emil L. Fackenheim" 148.). 

A third defining feature of Holocaust Literature centers around the controversial issue of whether 

or not the stories of the Holocaust should be written down or even retold. Many writers, for 

example the most well-known Holocaust survivor, Elie Wiesel, Jewish author, philosopher, 

humanist and winner of the Nobel Peace Prize in 1986, commented often on the impossibility of 

speaking about the Holocaust (Wiesel, "Elie Wiesel Interview"). The scale of the atrocity was 

such that basic trust in the normal rules of human interaction and communications was lost. This 

meant that confidence that words meant what they said was completely undermined. In writing 

about the Shoah (the Jewish preferred term for the Holocaust), Wiesel and Dawidowicz 

commented: 
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What kind of words? That, too, became a difficulty the writer had to overcome. Language 
had been corrupted to the point that it had to be invented anew and purified (Dimensions 
of the Holocaust 8). 

It is of critical importance to note that the canon of Holocaust Literature has not stopped 

growing with the deaths of Holocaust survivors. On the contrary, children of Holocaust survivors 

affected by 'received' trauma, who have themselves become writers, as well as their succeeding 

generations, continue to contribute to the breadth and depth of Holocaust Literature. They are 

'remembering the unknown' to help others never forget the Holocaust. But more than that, as the 

Jewish scholar Alan Berger ("The Burden of Inheritance" 2013) who writes extensively on the 

burden of remembrance and the intergenerational transmission of memory, comments: 

This question is central to the explicitly Jewish imperative of passing the tradition from 
generation to generation (l'dor ve-dor) … It identifies two imperatives: first, to pass on or 
pass down an inheritance, in this case an intergenerational trauma that transcends 
generational and chronological boundaries and requires bearing witness; and second, to 
ensure the existence of yet another generation – children who will receive and transmit 
testimony (67). 

2.2.1.2 Genres of Holocaust Literature 

In focusing on different genres of Holocaust-related literature, defining features of 

Holocaust Literature can be associated with different linguistic characteristics; this suggests key 

elements that are important to interpreting Holocaust Literature as an artifact. Holocaust literary 

artifacts examined in a variety of literary genres manifest different intentions – as can be shown 

through a sample comparison of diary, memoir, short story, narrative, poetry and novel. 

2.2.1.2.1 Diaries 

Bearing witness by creating and recording literary history or writing poetry, stories and 

novels was for many writers an absolute necessity. They were compelled not just to write facts 

but somehow to express man's inhumanity to man in the Holocaust, which reached a unique 

measurement of horror, violence, and depravity. The Holocaust has literally carved a caesura, a 

rupture in the world's view of what it means to be a human being. 

In the case of diarists, many fought to stay alive because they feared above all that their 

experiences would not be told and their entire existence would be wiped off the face of the earth 

without a trace. They wrote in the first person and hoped that, at some point in the future, their 
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writings would be found by future historians to pick up and make known to the world so that 

what happened would not be forgotten and so that these people would be remembered even after 

every trace of them had gone up in ashes. Diaries, like memoirs and journals, form part of the 

documentary segment of Holocaust Literature that is available today. Out of the several hundred 

known diaries, many remain unpublished. The ones that have been published were clearly 

written under extreme duress by people inside (for example, in the Warsaw Ghetto or in hiding) 

who possessed a keen sense of the 'historicity of their experience.' The human quality 

represented in these works is remarkable, particularly when we know that each diarist lived 

every moment of every day in mortal terror of being discovered and killed. 

Thinking from a purely factual and 'physical' point of view was not enough for many of 

these diarists. Affirming the form of spiritual resistance and the fact that the Holocaust diary 

includes the consciousness of communal – not just personal – ordeal adds a missing, extremely 

important dimension that no amount of factual evidence contained in the diaries can make up. As 

Patterson notes in Along the Edge of Annihilation: The Collapse and Recovery of Life in the 

Holocaust Diary (1997): 

Made into mere reports, the diaries are reduced to the status of "being there": understood 
as human voices, they take on a capacity for calling forth, for calling me forth and 
announcing my responsibility (15). 

Diarists such as Chaim Kaplan (Scroll of Agony) and Emanuel Ringelblum (Notes from the 

Warsaw Ghetto), who were both imprisoned in the Warsaw Ghetto and who did not survive the 

Holocaust, wrote in their diaries that the single reason why they struggled to stay alive was their 

fear that their experiences would remain, in Himmler's terrifying words, "a never-to-be-written 

page in history" (Young, "Interpreting Literary Testimony" 406). Without books, according to an 

October 1939 entry in Kaplan's diary, the Jews were condemned to a state of double darkness: 

physical because of no electricity, "but worse than that, mental darkness" (43). Kaplan wrote this 

following entry in his diary on January 16, 1942: 

I don't know whether anyone else is recording daily events. The conditions of life which 
surround us are not conducive to such literary labors. I am one of the fortunate ones 
whose pen does not run dry, even in this hour of madness. Anyone who keeps such a 
record endangers his life, but this does not frighten me. I sense within me the magnitude 
of this hour, and my responsibility toward it, and I have an inner awareness that I am 
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fulfilling a national obligation, a historic obligation that I am not free to relinquish. My 
words are not rewritten, momentary reflexes shape them. Perhaps their value lies in this. 
Be that as it may, I am sure that Providence sent me to fulfill this mission. My record will 
serve as source material for the future historian (193). 

Ringelblum decided to create an archive, under the name Oneg Shabbat, with the express 

purpose of documenting every aspect of the reality of life under Nazi occupation. He wrote in 

February of 1940, "It must all be recorded with not a single fact omitted. And when the time 

comes – as it surely will – let the world read and know what the murderers have done" (23). 

According to Roskies, in his book about responses to catastrophe in modern Jewish culture, 

several famous diarists during the Holocaust (Ringelblum, Kaplan, and other Ghetto diarists) 

were inspired by the quintessential Jewish war memoir written by S. Ansky in Galicia (edited by 

Roskies under the title, The Dybbuk and Other Writings, 2002). Roskies describes Ansky's 

memoir (about the deliberate destruction of Jewish communities by the Russian army in the First 

World War) as focused on the nature of the group, not on the individual. He talks of Ansky as an 

author who "submerged his personal experience to highlight the broad panorama of Jewish 

suffering" (Against the Apocalipse 137). What was apparent to Roskies, as perhaps it was to 

those Holocaust diarists, was that Ansky's fears were not just about the mere repetition of 

antisemitic acts, but that "a breach in the covenant of humanity at large was occurring …and 

nothing was being done to stop it" (Against the Apocalipse 17). 

2.2.1.2.2 Memoirs 

Holocaust memoirs differ from diaries in that they have all been written after the 

Holocaust, by Holocaust survivors. Unlike a diary written 'in the moment,' usually from day to 

day, a memoir is an unfolding story that is always being remembered after the fact. The struggle 

of the survivor-victims distinguishes Holocaust memoirs from Holocaust diaries. The diarists 

faced the often-impossible task of daily writing, 'witnessing,' and living with the fear of 

imminent discovery and extinction. Those who wrote memoirs grappled with having survived. 

We are made very aware that survivors, in 'their living' take on an extended (in its anguish) 'life-

after-death' aspect. As Rosenfeld puts it in A Double Dying: Reflections on Holocaust Literature: 
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A life afflicted by guilt, absurdity and irreality…indicted for unspecified but 
unforgiveable crimes – chief among them the "crime" of having returned to the living 
while others and often one's "betters" went to their deaths (53). 

As if that were not enough, the survivor-memoirists struggled with how to write and describe in 

any credible way the nightmare of l'univers concentrationnaire they had managed to live 

through. The memoirs were almost all written out of a sense of debt to the dead, as voices for 

those who had no voice, not as nostalgic reminiscences but as agonized testimonies and, in many 

cases, as a form of confession. Coming to the deepest understanding possible of Holocaust 

memoirs requires the reader – as with Holocaust diarists – to understand where the memory we 

receive in the Holocaust memoir comes from and what it belongs to: 'a sacred history' as 

Patterson explains. He states that one must determine "the relation between memory and 

recovery in the Holocaust memoir" (Sun Turned to Darkness 45). 

Finally, one of the most disturbing outcomes for survivors was the difficulty of -

continuing, after the fact, to believe in what they had gone through during the Holocaust. Delbo, 

in writing about her Holocaust memoir wrote: "Today I am not sure that what I wrote is true" 

(Auschwitz and After ix). Regarding Primo Levi (who wrote a memoir, short stories, essays, and 

poetry about the Holocaust), Insana, a contemporary scholar of Levi's work, notes: 

When 'normal' language cannot represent its object, and when conventional literary 
figures seem inadequate to the expressive demands made of them, what recourse does the 
survivor writer have? (3). 

2.2.1.2.3 Short Stories and Narratives 

Short stories and other forms of narrative do enable readers to have a valuable sense of 

what happened, even if they do not provide any new insight in to the 'why' and 'how' of the 

Holocaust. Primo Levi writes in If This Is a Man/The Truce: 

Perhaps one cannot, what is more one must not, understand what happened, because to 
understand is to justify… If understanding is impossible, knowing is imperative, because 
what happened could happen again (113). 

To that end, of the imperative 'to know,' we have Levi's collection of short stories, The Periodic 

Table (1984), written as autobiographical episodes telling of his experiences in chronological 

fashion during the Holocaust and after, with each episode being linked to a chemical element in 
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some way. Alvin Rosenfeld poses the question in A Double Dying, "When fact itself surpasses 

fiction what is there left for the novel and the short story to do?" (66). Most memoirists, 

including those who wrote short stories, provided their own answer, which was to bear witness to 

Germany's crimes. They say outright or imply that their literary efforts – woefully inadequate 

though they were often thought by their own authors to be – were undertaken out of a 

commitment to the dead. Borowski states this most clearly when he laid out his feelings 

unequivocally in a fictional letter in This Way to the Gas, Ladies and Gentlemen (1965): 

Look carefully at everything around you and conserve your strength. For a day may come 
when it will be up to us to give an account of the fraud and mockery to the living – to 
speak up for the dead ... I do not know whether we shall survive, but I like to think that 
one day we shall have the courage to tell the world the whole truth and call it by its 
proper name (122). 

This Way for the Gas, Ladies and Gentlemen is a series of short stories that occupy a unique 

position in Holocaust Literature because of Borowski's unique insights as a non-Jew. (He was a 

political prisoner in Auschwitz.) In these stories Borowski defined as the first duty of 

Auschwitzers: 

to make clear just what camp is. It is where survival depended on a prisoner's taking part 
in the murder and degradation of their fellow victims…But write that you, you were the 
ones who did this so that a portion of the sad fame of Auschwitz belongs to you as well 
(142). 

Here, Borowski makes the point that all prisoners were complicit in the murder of others, which 

is a view rarely pointed out by literary critics. In her review of Borowski's short stories, Bernardo 

(2017), is one of the few critics who does point out the highly conflicted nature of the author's 

understanding of his time in the l'univers concentrationnaire. As a literary genre, these powerful 

short stories offer an expanded yet direct window into the individual sufferings of men and 

women prisoners during the Holocaust. 

Authors of Holocaust Literature who survived the Holocaust struggled with their own 

complicity in the deaths of other victims. None of them escaped the feeling that there, but for the 

grace of God, someone else died in their place – many times over. To survive, each person did 

what they felt they had to do. Expressing this burden is the challenge of carrying the lessons of 
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the Holocaust forward with only artifacts to rely on, without the benefit of first- or even second-

hand elaboration. 

2.2.1.2.4 Poetry 

Schiff's analysis of hundreds of Holocaust poems in her 1996 work, Holocaust Poetry, 

suggest that poets wrote about their experiences in the Holocaust despite often declaring that no 

language would suffice to describe the indescribable and unprecedented horrors they lived 

through. Yet poetry, according to Schiff, more than any other literary genre, is able to "give 

proximity to the feel of events or situations… in the 'other planet' more than any other form of 

writing" (xi-xiii). Schiff harnesses the superior power of imaginative writing – and of poetry in 

particular – over historical writing, as being the very literature that can most closely represent the 

feel of events and situations, enabling people to get as close as possible to the 'world' of 

Auschwitz. This implies poetry's role as carrier of memory between the victims and the next 

generation. 

Scholars debate whether Adorno's condemnation of the writing of poetry after Auschwitz 

(Adorno 1983) was an injunction. Rowland in his article "Re-reading 'Impossibility' and 

'Barbarism': Adorno and Post-Holocaust Poetics" (1997) suggests that Adorno may be 

attempting to: 

describe a new form of poetry which is stylistically and thematically awkward. The 
language is necessarily unstable because it engages with the embarrassing struggle - 
which often ends in failure - to forge a language adequate to represent the horror of the 
Holocaust (58). 

The question that Holocaust poetry as literary artifact poses is: Can the power of these poets' 

'inner speech' enable future generations to hear and be aroused to action? It can be said that the 

one constant in all poetry, in all times, has been the belief in the potential of language to serve 

the poet's endless expressional quest. However, this belief needs to be anchored in the constancy 

of commonly accepted human scale – something that was severely challenged by the Nazi terror. 

A common thread in the genre of post-Holocaust poetry is that the Holocaust literally 

caused the very system of language itself to fracture, making communication for the survivors 

problematic if not almost impossible. For example, Nelly Sachs struggled mightily to find words 
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and to figure out how to speak about God after the Holocaust. She expressed this struggle in a 

letter to a friend: 

After the martyrdom of our people we are separated from all the earlier statements by a 
deep abyss; nothing is sufficient any more, no word, no baton, no sound – therefore, all 
comparisons are invalid (Briefe der Nelly Sachs 209). 

But poets did manage to emerge out of the camps and ghettos and have proceeded however 

painfully to add their voices to Holocaust Literature. These few examples of poetry show that 

individual men and women of different nationalities and linguistic backgrounds added their own 

unique experience in the form of what Rosenfeld calls "a poetics of expiration" (A Double Dying 

16) and later refers to as a "literature of silence" (A Double Dying 17). 

2.2.1.2.5 Novels 

Many have questioned whether Holocaust fiction is sacrilege. Yet, as the Holocaust 

recedes further into the past, Holocaust fiction is often more accessible than a survivor memoir. 

The literary novels of Nava Semel, a second-generation survivor, such as And the Rat Laughed 

(2009), are one example. As explained earlier, the question of silence as opposed to speaking out 

was a major theme during the early years after the Holocaust. The importance of testimonial 

evidence is another key theme, particularly considering there will soon be no more Holocaust 

survivors left alive. 

Novelists from a wide variety of national literatures and languages, using various and 

diverse approaches, have attempted to come to terms with the legacy of the Holocaust. Over 

time, novels concerning the Holocaust have helped post-Holocaust generations understand how 

Auschwitz changed the way we think about humanity and the human condition. As Efraim 

Sicher claims: 

The Holocaust novel bursts the already fuzzy generic boundaries of autobiography and 
fiction, memoir and fantasy, historical document and realist novel. The incredible invites 
the surreal, and the absurdity of mass death defies narrative conventions of life stories, 
the Bildungsroman, or the epistolary form (xii). 

Sicher, in The Holocaust Novel, brings into focus second-generation-authored Holocaust novels 

and talks about them in the context of secondary witnessing. This secondary witnessing implies 

their role as carriers of memory between the victims and the next generation. Many times over, 
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readers of Holocaust Literature note that the language of the Holocaust universe could not be 

easily understood or reached using common vocabulary. Patterson, in his work The Shriek of 

Silence: A Phenomenology of the Holocaust Novel, employs a religious lens that helps encourage 

readers to find a way to become implicated in the story and take responsibility for 'what can be.' 

But even more study needs to be initiated relating to the redemption of the soul as it collides 

"with the void" (7). Patterson takes on, as his responsibility, the effort to explain not only the 

Holocaust novel as being about an historical event, but also how this genre can break 'the silence' 

around 'the conflict between word and silence.' If we can explore the Holocaust novel "in the 

space between the voices of encounter, in the dialogue between word and word, word and 

silence, silence and silence" (5) then we can find our way into the "between-space as it takes 

shape in the dialogic relation that ties the author to character, to reader, and to his own soul" (5). 

2.2.2 Issues of Representation in Holocaust Literature 

Investigation of the nuances of independent genres leads into how issues in textual 

representation also are important in defining Holocaust Literature as 'artifact.' In A Double 

Dying, Rosenfield comments: "Holocaust Literature, in its heart of hearts, is revelatory in some 

new way" (25) as writers bring together an ever-changing set of literary fragments and 

provisional forms – none capable of encompassing the entirety of the Holocaust. Secondary 

sources that examine Holocaust Literature bring to light several issues regarding how primary 

sources represent or fall short of representing the Holocaust. The examples of expert insight, 

summarized in this section, highlight the challenges of placing contemporary understanding 

within the complex context of what the authors of Holocaust Literature intend to express. 

Filling in the gaps of this moral and ethical conundrum, the seminal works of David 

Patterson contribute essential commentary. His analyses of diaries, novels and memoirs helps 

readers appreciate the spiritual aspect of these authors' fight against the Nazi machine of 

annihilation. He accomplishes this by pointing out the importance of memory and the memory 

links of the Jews: not just to their past, but to an origin that precedes their past. According to 

Patterson, "Jewish memory is an essential part of sacred history" (Sun Turned to Darkness ix). 

Patterson's The Collapse and Recovery of Life in the Holocaust Diary (1999) helps readers find 

their way into the 'very souls' of the diarists. Patterson achieves this in part by guiding readers 
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through close reading of the diaries that reveal many details of Jewish life and tradition, enabling 

the reader to experience Jewish existence 'as a category of being.' Patterson's Sun Turned to 

Darkness (1998) invites readers to appreciate that memory "links Jews not only to a past but to 

an origin that precedes the past, one that lays claim to them like a name borne before them" (ix). 

What he is driving at is that such a linkage makes Jewish memory an essential part of sacred 

history. In sacred history, memory is as essential to wisdom as wisdom is to life. This line of 

thought brings up the seminal importance of 'selfhood.' Patterson says that Jews need to re-create 

Jewish selfhood to "mend a wound that has distanced the Jewish soul from humanity" (Sun 

Turned to Darkness 16). 

2.2.3 Contemporary Interpretation of Holocaust Literature 

Rethinking seminal works in the Holocaust literary canon as 'artifacts' can reveal new 

insights and profound interpretations that historically would emerge only after very close reading 

and long years of scholarly experience and expertise. In traditional studies, imagination and 

artistry, erudition and insight conspire, in the most positive sense, to guide new students and 

aspiring scholars to seek out their own 'assemblages' of information so as to gain new insights 

from the Holocaust Literature of the past. With the technological advent of Big Data and data 

analytics, it is profoundly interesting to be able to go much further and deeper in the search for 

new, hitherto-unseen assemblages across any multiplicity of data. Seeing a more complete 

picture of primary and secondary sources can help us make better decisions based on full, rather 

than partial, knowledge. 

Assemblages are collections of things or people, such as an archive or exhibit comprised 

of artifacts. In the hands of 'gentlemen scientists' of the day, visualizing, quantifying, and 

qualifying assemblage associations during the 1830s was a geological science in the making. 

Physical geology describes rock formation and other geological events that result in the 

depositing of sedimentary layers, one on top of the other, with the oldest layer being on the 

bottom and the youngest on the top. However, the sequence of those assemblage events is not 

always as scientists would expect. Sometimes, older rock can overlie younger formations due to 

subsequent folding and/or faulting. Sometimes complete sections of the rock record are removed 

by erosion or metamorphism. As an example, The Great Devonian Controversy (Rudwick 1985) 
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is about one of those seminal moments where the discovery of a fossil and fauna assemblage in 

Devon, England rocked the nascent world of geology (through definition of its timeline) and set 

it on the path of systems discovery with global implications to this very day. 

Out of postmodernism came some concepts that have been true for a long time in the 

context of data science. One of the most sought-after jobs in the world today is that of a Data 

Scientist. However, it has only been quite recently that because of the whole data science/Big 

Data movement, data scientists themselves are now seeing how people are actually approaching 

business problems very differently than in the past. An example of one of those concepts is 

intertextuality. Data scientist John Foreman explains intertextuality this way: 

Postmodern literary theory introduced the concept of intertextuality – that the meaning of 
a text is shaped by other texts through allusions, quotations, parody, homage, etc. This is 
to say that no one text stands in isolation with meaning unto itself, but rather everything 
lends meaning to everything else it touches in an intertextual web.  
 
This is the bread and butter of data science. For businesses, their users, readers, 
customers, etc. on the Internet are all texts to be read and understood. All of my interests, 
likes, posts, clicks are references that lend context and meaning to me. And these 
interactions connect me to millions of other humans on the Internet. We then all become 
texts, each lending meaning to each other directly and indirectly as we create and interact 
with content online. ("Data Science and the Technological Realization of Postmodern 
Thinking" 2013). 

Likewise, Big Data tools and techniques afford the opportunity to accelerate the 

awareness of significant multi-disciplinary relationships that can add to the arena of Holocaust 

Studies. For example, applications from geographic information systems (Knowles et al 2014) 

have added understanding about the big picture of how industrial murder can be orchestrated. As 

Mayer-Schönberger and Cukier state in their book Big Data: A Revolution That Will Transform 

How We Live, Work, and Think (2014), the revolution of Big Data has created "a move away 

from the age-old search for causality…instead we can discover patterns and correlations in the 

data that offer us novel and invaluable insights" (14). These same capabilities could expose new 

links to primary Holocaust Literature when viewed as an artifact. Making use of digital 

discovery tools that enable a single information view of a much broader and deeper grouping of 

potentially relevant literary sources is one way of realizing the possibility of encountering new 

research knowledge in working with existing literary texts. 
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Today, most of the Holocaust literary canon is not in a digital form that can be easily 

manipulated. Even with the Internet, access to online renditions of physical Holocaust literary 

artifacts is still experienced in a linear fashion. Newly created digital literary artifacts are pliable 

and can be explored in a non-linear way and easily compared and contrasted with other digitized 

artifacts. As Kallinikos notes in "A Theory of Digital Objects": 

In this regard, interactivity enables actions of contingent nature (depending upon user 
choice), a condition that sets digital objects apart from the non-contingent, and arrested 
responses of physical artifacts and the inert nature of paper and other non-digital records 
or artifacts (First Monday June 2010). 

At the same time this new literary artifact flexibility also introduces potential dangers from the 

creation of derivative literary works that, quite apart from copyright issues, can threaten or 

change the author's literary intent without permission. 

Lack of information access is always a potential limitation to advances in literary 

criticism. It also brings the potential for bias, which affects more complete literary analysis. 

There is an urgent need to consider the conceptual and methodological implications of the shift 

from physical artifacts to digital artifacts in the arena of Holocaust Studies. This is because 

interpretation of the Holocaust will be much affected by the ability of future generations to create 

their own adaptive, ever-changing knowledge assemblies. I qualify such assemblages as 

cognitive because, as N Katherine Hayles states, cognition acts: 

as a process of interpreting information in contexts that connect it with meaning. This 
view foregrounds interpretation, choice, and decision and highlights the special properties 
that cognition bestows, expanding the traditional view of cognition as human thought to 
processes occurring at multiple levels and sites within biological life forms and technical 
systems… A cognitive assemblage operates through contextual relations at multiple 
levels and sites, with boundaries fluctuating as conditions and contexts change 
("Cognitive Assemblages: Technical Agency and Human Interactions" 32-33). 

Holocaust Literature builds on the age-old tradition of storytelling. Storytelling is of 

course how culture has been passed down for generations to the next generation. Even before 

World War II, Benjamin in his writing of The Storyteller: Reflections on the Works of Nikolai 

Leskov (1936) reminds us that "the art of storytelling is reaching its end because the epic side of 

truth, wisdom, is dying out" (The Storyteller IV). He goes on to herald all great storytellers as 
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having in common the great freedom with which they can move up and down ladders – 

"downward to the interior of the earth and disappearing into the clouds is the image for a 

collective experience to which even the deepest shock of every individual experience, death, 

constitutes no impediment or barrier" (XVI). In many ways, Benjamin is almost visualizing the 

World Wide Web – a web where, bringing the storyteller back to life once more, is possible 

because the art of weaving and spinning is right at our fingertips. Everything can be 'hitched 

together' thanks to the Internet and the ease of access to the World Wide Web. At the same time, 

digital artifacts can be interconnected, profoundly and creatively, within our personal lives, 

making it possible for Holocaust Literature to stay relevant for future generations. Benjamin in 

his essay "The Storyteller" (198) comments on the dangers of losing the art of storytelling; 

sharing the words of Paul Valery concerning the mystical skills of a woman artist to highlight the 

importance of craftmanship and patience in that process: 

Light and shade form very particular systems, present very individual questions which 
depend upon no knowledge and are derived from no practice, but get their existence and 
value exclusively from a certain accord of the soul, the eye, and the hand of someone 
who was born to perceive them and evoke them in his own inner self (Valery 82). 

Digital artifacts continue to replace physical artifacts. Innovative literary practices, such as multi-

genre writing – the incorporation of poetry, narrative, persuasive essay and digital writing as well 

as photographs and/or music to convey meaning about a particular topic or theme and artifactual 

critical literacy – are beginning to make inroads in educational practice relating to literature. This 

all points to new ways of engaging students with the literature of the Holocaust through, for 

example, storytelling. Consequently, through an holistic approach that includes the book as 

artifact as well as story, students can learn about the seminal humanity-changing event that was 

the Holocaust. 

In the online world it is a challenge to make up for the loss of access to a physical 

artifact. The look and feel of many Holocaust literary artifacts do not get translated in to their 

digital other. Museums that curate Holocaust exhibits and provide informal educational outreach 

are making strides in figuring out how to make the best use of 3-dimensional artifacts. These can 

be characterized by their physical dimension, the emotional context of their creation/use and 

attention to their discoverability and the implications of their representation as experienced. This 
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approach, when coupled with applying innovative information foraging theory, particularly that 

of "information scent" from the work of Pirolli (Information Foraging Theory: Adaptive 

Interaction (4-5), looked at in a 3D way has all these dimensions. Thinking about the multiplicity 

of dimensions existing for every artifact, beyond the physical, affords the opportunity for deeper 

observations and better discernment of authenticity through provenance. 

2.3 Holocaust Education: How Books Can Tell an Old Story in a New Way 

My exploration of educational practices in American public schools brought the role of 

artifacts in shaping relevancy of the Holocaust – particularly the implications for digital 

discovery – into sharp focus. Approaching Holocaust Literature as an artifact, and studying 

books both as texts and objects, reveals the different roles that books and other artifacts might 

play in tomorrow's Holocaust Education. Whether in print or electronic form, books as texts are 

typically experienced in a linear fashion. Thinking about books as objects shifts attention to their 

physicality, creating new entry-points into Holocaust Studies. Consequently, examining the 

materiality of books as 'evocative objects' can expand their roles as storytellers and, therefore, 

educational resources. A review of trends in education and emerging technologies suggests the 

potential of studying books, in combination with other artifacts, to support Holocaust Studies in 

the 21st century. Employing Edward de Bono's thinking techniques (de Bono Think before It's 

Too Late) can help teachers visualize new approaches to using Holocaust artifacts to provoke 

new ways of thinking about the Holocaust. 

2.3.1 Books as 'Evocative Objects' 

In Evocative Objects, Turkle (2007) elaborates on how "we think with the objects we 

love" (5). Subsequent generations will base their understanding of the Holocaust on whatever 

'stories' we pass down or they discover on their own. New forms of Holocaust archives, such as 

The Curio Project aim "to teach us about who we are and what our future is, as shaped by our 

concepts of the same" (Roemer 2017). My investigation explores how artifacts can be used to 

make the Holocaust more relevant to millennials and future generations. In viewing books as 

artifacts, Dipert explores the relationship between Artifacts, Art Works, and Agency (1993), 

expanding his basic definition of artifacts (in 1995) as belonging to: 
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a genus of artificial entities, that are, in some sense, made. They are products of 
intentional behavior…an object that possesses some self-communicative properties 
and…has properties intended to cause belief-like states, in certain ways, about the object 
itself (134). 

Seminal Holocaust Literature could be re-examined to catalyze new thinking, as Turkle noted 

regarding her students: "Their thinking spanned the deliberate and spontaneous, the rational and 

affective, the conscious and unconscious. And individual preferences were apparent" (25). This 

section explores Holocaust books as storytellers and the traditional role of books in Holocaust 

Education. 

2.3.1.1 Holocaust Books as 'Storytellers'  

Agency, in Dipert's understanding, gives intentionality to artifacts. This "residue of 

intentional activity" (Artifacts, Artworks 15) speaks to many Holocaust survivors' desperate need 

to 'bear witness' at all costs. The diverse and prolific stories represented in the texts were 

safeguarded as dutifully as the physical forms of the objects. Like other artifacts, books 

command a physical space. The literal dimensionality of the book as an object adds depth and 

breadth to the text. Leveraging Holocaust Literature as an educational manipulative can help to 

focus learner attention. As Davidson (Now You See It) notes: "Without focus, the world is chaos; 

there is simply too much to see, hear, and understand, and focus lets us drill down to the input we 

believe is most useful to us" (5). 

The ancient art of Jewish storytelling is based on culture and tradition, where experience 

is passed on from mouth to mouth. Benjamin nostalgically wrote about the gradual demise of 

storytelling due to "the rise of the novel at the beginning of modern times" (The Storyteller 15). 

In a sense, books acted as a 'disruptive technology' that strongly influenced educational practice. 

As such, it is imperative (for now) that we ensure the value of books as storytellers by 

representing the original creation and its role in vital cultural transmission. Chaim Kaplan 

encapsulated this "embedded hope of agency" (The Scroll of Agony 104).  

Chaos and turmoil are evident in the way many surviving manuscripts were kept, often 

wrapped up in newspaper and tied with string. A testament to the extraordinary existence of 

Holocaust diaries, Scroll of Agony: The Warsaw Diary of Chaim A. Kaplan survived only 

because it was hidden in a milk can in the non-Jewish part of Warsaw. Looking at images of the 
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pages, the writer's stress can often be seen and sensed in the abrupt changes to his writing style 

and characteristics of each script. The handwriting was often miniscule and in multiple different 

languages. Without seeing the original form and format of the words themselves, that essence 

would be lost. Viewing an original work is a very personal and often overpowering emotional 

experience for most, even today. These artifacts that have miraculously survived the Holocaust – 

even though their creators for the most part did not – bear repeated 'witness' to the reverence of 

both writing about the Holocaust and the passing down of these written stories to future 

generations. Survivors of the Holocaust who felt compelled to record their stories were perhaps, 

like Kaplan, answering the call to a deeply rooted Jewish literary tradition of bearing witness to 

tragedy as a means of transcending it. 

According to Varga-Dobai ("Responding to Literature through Storytelling" 2015), when 

people tell stories, they often incorporate information about artifacts of personal and cultural 

relevance to them. This tendency naturally focuses attention on the materiality of the chosen 

artifacts. Rosenblatt in her Preface to Literature as Exploration (2015) talks about the need for 

readers to "broaden the scope of attention to include the personal, affective aura and associations 

surrounding the worlds evoked and must focus on – experience, live through – the moods, 

scenes, situations being created during the transaction" (ix). As artifacts, books could be 

described as curios: rare, unusual, or intriguing (evocative) objects. In an article about The Curio 

Project, Nils Roemer, the Director of the Ackerman Center for Holocaust Studies at UT Dallas, 

points out that "ordinary things and objects have stories and meanings for different people, past 

and present…They recall forgotten, hidden, and even destroyed pasts and retell the story of their 

safe-keeping and preservation" (Roemer, 2017). The purpose of The Curio Project is to: 

curate and study our objects and memories of them…in an attempt to fashion a space 
where these items and the stories about them, not only stand as testament to the past, but 
in some small measure, stand to teach us about who we are and what our future is, as 
shaped by our concepts of the same (The Curio Project, 
http://www.thecurioproject.com/about). 

It is indeed the stories told about physical objects that give them a more meaningful context. For 

example, drawing on my own experience, when I held a yellow star in a Holocaust museum 

many years ago, it surprisingly evoked feelings of anger in me. I remembered that the Nazis 
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made all Jews – including most of my father's family – wear one during the Holocaust to identify 

them as Jews. In "Yellow Star," Ozsváth tells her personal story about how she acquired her 

mother's yellow star. Her mother insisted on keeping this artifact because, as she said: "I want to 

keep it, so that we remember. "Ozsváth leaves the reader with a set of moving and highly 

troubling questions as she ponders to whom she should bequeath her mother's yellow star: 

Who will keep it for the next generations? Who will understand that it was my mother's? 
Can it survive several generations? Will it mean as much to others as it means to me? 
Does it tell about the horrific humiliation of those who wore it? Does it tell of the shame 
and debasement of the Jews? How will they react who do not know the fear of separation 
from parents, a fear I have never forgotten, but have had to live with for the rest of my 
life? The fear I felt when I was ten years old and still feel today? Who should have my 
yellow star? And what would it mean to others? ("Yellow Star"). 

The study of Holocaust Literature continues to leave many more questions than it provides 

answers. Yet it is precisely the types of questions Ozsváth asks that push readers to feel ethically 

responsible. This in turn can motivate learners to find or create new digital approaches to 

incorporate this new knowledge into their individual and group world views. Ensuring that future 

generations are able to find accurate and as complete information as possible about Holocaust 

artifacts is a critical imperative for ensuring the lessons of the Holocaust stay meaningfully 

relevant to future generations. 

2.3.1.2 The Traditional Role of Books in Holocaust Education 

In his seminal work The Emergence of Holocaust Education in American Schools (2008), 

Fallace sets out how Holocaust teaching started from a limited effort on the part of Jewish 

educators shortly after WWII, to its full inclusion today in the American secondary school 

curriculum. This came about not simply through a rise in Holocaust consciousness but was as 

Fallace states, "the result of an inspired group of practicing teachers who were responding to a 

perceived educational need…which became one of the most successful grassroots educational 

movements in the history of American education" (ix). It is helpful to describe examples of 

different types of Holocaust-related books as they are used in American public education today. 

These selections help to inform ideas on the needed transformation of Holocaust education for 

tomorrow's learners who will most probably find themselves living in a world where 

antisemitism is more alive and thriving than ever. 
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The subject of my Case Study 2, Anne Frank: The Diary of a Young Girl, is universally 

recognized as the most widely read book about the Holocaust. Many teachers find they can 

emphasize the lessons in Anne Frank's story as having a great deal to do with the choices people 

make. The story helps in the discussion of people's choices to be perpetrators, collaborators, and 

bystanders. Resources like "Echoes and Reflections Teacher's Resource Guide" (Echoes & 

Reflections Partnership), helps in this regard and in explaining what happened when Anne and 

her family get deported. The second most widely read Holocaust book is Wiesel's Night. By 

2006 Night had sold over 10 million copies and had been translated into 30 languages (Jackson, 

Business Insider 2018). The book was on the bestseller list of USA Today in July of 2016. In 

many ways, it can be said that Night "starts where Anne Frank's diary left off" (Donadio, ¶13), 

taking readers as close as one can get to l'univers concentrationnaire. As Wiesel wrote about the 

horror of his arrival in Auschwitz in the Preface for Night: 

Never shall I forget that night, the first night in camp, which has turned my life into one 
long night, seven times cursed and seven times sealed. Never shall I forget that smoke. 
Never shall I forget the little faces of the children, whose bodies I saw turned into 
wreaths of smoke beneath a silent blue sky. Never shall I forget those flames which 
consumed my faith forever. Never shall I forget that nocturnal silence which deprived 
me, for all eternity, of the desire to live. Never shall I forget those moments which 
murdered my God and my soul and turned my dreams to dust. Never shall I forget these 
things, even if I am condemned to live as long as God Himself. Never (Night ix). 

Night focuses on the guilt and resentment Wiesel felt for having to look after his dying father. It 

brings up the loss of belief and loss of faith. Wiesel did not shy away from telling what he had to 

do to survive. All these elements, combined with extraordinarily powerful writing, has made 

Night into a classroom 'must read' about the Holocaust. My point is that these primary sources 

written by first-hand witnesses carry a lot of the story hidden 'between the lines.' 

According to the website of the United States Holocaust Memorial Museum (USHMM), 

the Protocols of the Learned Elders of Zion, the subject of my Case Study 3, has sold many 

millions of copies and has been translated into many languages. This is the most notorious and 

widely distributed antisemitic text. It continues to be published around the world today despite 

the fact that its profound lies on every page have been widely debunked by Holocaust scholars 

(such as Bernstein 1921, Segel 1996, Jacobs and Weitzman 2003, and Eisner 2005) and made 
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public as a complete forgery by many major news outlets, for example The Times (1921) and the 

New York Times (1921). In 2006, the USHMM curated an exhibit titled A Dangerous Lie: The 

Protocols of the Elders of Zion. It was open for 12 years and was dedicated to telling the story of 

the forgery juxtaposed against the presentation of the global transmission of The Protocols. I 

found it intriguing that they chose to portray the history of The Protocols through color images 

of many of the published editions of the actual print versions of the book on map and timeline 

displays. My point here is the publication and widespread distribution of print matter does not 

signify truth nor support importance; hence the ubiquitous nature of the Web adds to the critical 

importance of digging into the provenance of any story. 

As a final example, the United States Library of Congress makes available online a 

complete set of the Nuremberg Trial Proceedings. The Library describes this content thus: 

Twenty-four major political and military leaders of Nazi Germany, indicted for 
aggressive war, war crimes, and crimes against humanity, were brought to trial before the 
International Military Tribunal. More than 100 additional defendants, representing many 
sectors of German society, were tried before the United States Nuremberg Military 
Tribunals in a series of 12 trials known as "Subsequent Nuremberg Proceedings." The 
four major publications linked below contain: the official proceedings of the trial of the 
major war criminals (The Blue Series), documentary evidence and guide materials from 
that trial (The Red Series), the official condensed record of the subsequent trials (The 
Green Series), and a final report on all the war crimes trials held in Nuremberg, Germany, 
from 1945 to 1949 (Nuremburg Trial Proceedings, 1945-1949). 

The Nuremberg trial documentation is complicated and confusing for anyone not conversant 

with the make-up and basis of the various Nuremberg trials which come from a different time 

and historical perspective than our own. And yet, there is so much more that we do not know 

about the Holocaust. New facts and figures continue to be added to the knowledge base. Massive 

sources, such as these trial proceedings, beg for new ways of approaching learning (especially in 

higher education and scholarly research) if interest by non- historians is to be likely. With the 

promise of 'Big Data,' computational reading becomes an even more valuable methodology for 

looking at diverse sources of information – such as the Nuremberg trial documentation. As Boyd 

and Crawford (2012) note in "Critical Questions for Big Data": 

Big Data is a major technical advance in terms of computing expense, speed, and 
capacity. But it is also an epistemic shift wherein data is seen as infinitely networkable, 
indefinitely reusable, and significantly divorced from the context of collection (662). 
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This epistemic change is likely to have trickle-down effects for K-12 and informal learning. Yet, 

painting the complete picture of the Holocaust is as daunting a call to action for us today as it has 

always been, and it will be even more challenging in the future as competing historical events 

and overwhelming factual accounts, as well as mountains of disinformation available via the 

World Wide Web and social media, crowd out the original provenance and meaning behind and 

around artifacts. 

2.3.2 The Potential Role of 'Books' in Holocaust Education 

Shortly after being awarded the Nobel Peace Prize in 1986, Elie Wiesel was asked if he 

could talk across the barriers of hate. He responded that his answer was "education" (Wiesel, 

"Elie Wiesel Interview"). In order to imagine the potential role of books (as objects along with 

other artifacts) in Holocaust education in the future, it is important to understand key aspects of 

the current state of education in the United States. Education in the 21st century (Alismail and 

McGuire 2015), in contrast to the 'one-room schoolhouse' and 'factory school' model, can be 

characterized generally as learner-centered and inquiry-driven. This means that the role of 

artifacts in Holocaust education can be to support new ways of learning. Content is no longer 

'king' as context and relevance transform facts and figures into actionable insights, suggesting a 

shift toward social constructivist theory. According to Walker and Lambert (1995), 

"Constructivism is a theory of learning and it is also a theory of knowing" (1). Social 

constructivist theory has profound relevance to the success of 21st-century learning because 

constructivist practice is based on upholding an experiential training model that suggests agency 

should return to the user and be surrendered by the instructor. This is supported by Fraser's 1998 

definition of the Learning Environment as encompassing "the social, physical, psychological, 

and pedagogical contexts in which learning occurs and which affect student achievement and 

attitudes" ("The Birth of a New Journal" 3). By touching on trends and issues that are profoundly 

affected by ever-changing educational technology – including effects on teaching and learning 

and knowledge acquisition – Davidson's research and writing have profound implications on The 

Future of Learning Institutions in the Digital Age (2009): 

Collaborative practices demand participatory learning methods and processes to match 
the changes going on in contemporary culture…Participatory learning in virtual 
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communities through the use of new technologies, changes the way people of all ages 
learn, play, socialize, exercise judgment, and engage in Civic life (12). 

Given the range and volume of information available and the ubiquity of access to information 

sources and resources, Davidson goes on to note that: 

learning strategy shifts from a focus on information as such to judgment concerning 
reliable information, from memorizing information to how to find reliable sources. In 
short, from learning that… to learning how, from content to process... Learning is shifting 
from issues of authoritativeness to issues of credibility (The Future of Thinking, 186). 

At the same time, there is a more pronounced appreciation of the importance of inter-cultural 

learning as Holocaust education has become a global reference point to raise awareness about 

violence and human rights abuses (UNESCO "Holocaust Education in a Global Context" 2014). 

2.3.2.1 Learning in American Public Schools 

Changes in American public education over the last 200 years have influenced the 

content and context of the teaching practices that touch on knowledge and understanding of the 

Holocaust. As such, books, as one type of artifact, have the potential to engage new audiences in 

and to expose new practices for lessons to be learned through Holocaust Studies. 

The direction and expansion of free public education from the time of the founding of the 

American Republic in 1776 have much to do with the guiding educational principles espoused by 

Thomas Jefferson in his lifetime. He saw education as the sine qua non of 'a truly viable 

democracy.' He was equally passionate about the need for separation of Church and State. The 

story of American education is centered around the impact of urbanization, industrialization, 

immigration, equity – and now, data-driven digitization – and the rising need for an American 

workforce with different skills than those taught in common schools, and now in public schools. 

Indeed the 20th century was all about satisfying the demands of an ever-growing manufacturing 

industrial complex. The 21st century is all about individual, lifelong learning for a digitized, 

networked world of constant, dizzying change: 

There is no good way to think about what this size of data means. If it were all printed in 
books, they would cover the entire surface of the United States some 52 layers thick. If it 
were placed on CD-ROMs and stacked up, they would stretch to the moon in five 
separate piles. In the third century B.C., as Ptolemy II of Egypt strove to store a copy of 
every written work, the great Library of Alexandria represented the sum of all knowledge 
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in the world. The digital deluge now sweeping the globe is the equivalent of giving every 
person living on Earth today 320 times as much information as is estimated to have been 
stored in the Library of Alexandria (Mayer-Schönberger and Cukier, 2014 9). 

Throughout the 19th century and much of the 20th century, the transformation and 

reverberations from non-sectarian to secular education, and the institutionalization of the 

educational innovations of Horace Mann and John Dewey, led to a legal disestablishment of 

religion in public schools, the reverberations of which are still being felt to this day. At the same 

time, legislation changed the focus of the purpose of public education. Driven by new principles 

of industrial organization applied to education, such as top-down organization and a 'factory-

floor' model in which administrators, teachers, and students all had to adhere to a 'standardized 

'final product,' satisfying the needs of the industrial complex in America had indeed become the 

new legislative objective. The following works are selected examples that highlight changing 

trends in American public-school education. This includes constructivist practice, which can 

impact how artifacts affect meaning and sense-making in a digital world. 

Since the efforts of Jefferson to establish public schooling, the survival of public schools 

has never really been in question – until today. As Diane Ravitch notes in The Death and Life of 

the Great American School System: How Testing and Choice Are Undermining Education: 

What is tested may ultimately be less important than what is untested, such as a student's 
ability to seek alternative explanations, to raise questions, to pursue knowledge on his or 
her own, and to think critically and creatively. If we do not treasure our individualists, we 
will lose the spirit of innovation, inquiry, imagination, and dissent that has contributed 
powerfully to the success of our society in many different fields of endeavor.  

Our schools will not improve if we rely exclusively on tests as the means of deciding the 
fate of students, teachers, principals, and schools. When tests are the primary means of 
evaluation and accountability, everyone feels pressure to raise the scores (242). 

In this same work, Ravitch provides an in-depth tour through the turbulent history of public 

education in America. If the march of technology into every aspect of teaching and learning in 

schools is to have the enabling effect that the demands of 21st century learning put upon us, then 

Ravitch points the way forward to allowing educators and teacher professionals (not business 

professionals) to develop a new kind of teaching, focused on 'learning how to learn' (Novak and 

Gowen, 1984). Once one of the most enthusiastic and outspoken supporters of the benefits of 
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school reform based on testing, accountability, choice and markets, Ravitch explains how and 

why she completely changed her views (Ravitch 2016) as she saw how all these ideas 'played out 

in reality.' Accumulated evidence clearly showed that the promised dividends of these reforms 

(less bureaucracy, empowering of poor parents, shining the light through testing on poor 

performing schools, enabling poor children to escape failing schools through enabling parental 

choice, closing the achievement gap between rich and poor, black and white, etc.) did not play 

out well for the very children and poor parents it was supposed to help. Since the 1960s Ravitch 

has preoccupied herself with the conflict between the promise and the reality of public-school 

reforms. Like Jefferson and Dewey before her, Ravitch believed that in a democratic society, 

public schools are necessary and valuable because, as she states: "citizens are given the 

opportunity to attain literacy and social mobility"(6). She also believed that "Opportunity leaves 

much to individuals; it is not a guarantee of certain success. The schools cannot solve all our 

social problems, nor are they perfect"(6). 

Public schools today are eying the promise of 'progressivism' once more, as the focus re-

shifts to remodeling education so that learners can take control of their own learning. The 

rallying cry is for 'self-directed' and 'independent' learning, as before. This time it holds more 

promise and more danger for millennials and future generations, who will learn differently with 

emergent technologies. The current shift, from the 'one-room schoolhouse' to the 'factory-school' 

model and now on to 'Big Data-driven' education, demands new ways of thinking about 

information and learning that can support a shift to inquiry-based learning and thinking for 

problem-solving. One example of this shift in thinking is the growing enthusiasm among 

teachers for project-based learning in public schools as it stimulates student opportunity to 

practice 21st-century thinking skills. In Europe, this approach is called phenomenon-based 

learning. This policy, as practised in Finland as a national education policy, emphasizes a 

different role for teachers as enablers. Teachers are encouraged to provide instruction on skills 

and content right when students need to incorporate those into their projects. The key to this 

learning approach is student control over the direction of their own learning, learner mastery and 

knowledge transfer (Mathewson, The Hechinger Report 2019). 
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2.3.2.2 Access to Information via Educational Technologies 

A review of literature concerning educational technology points out the importance for 

educators to adjust their teaching of the Holocaust to the social, cultural and historical contexts 

of the students. This means there is a need to focus on and teach about modern versions of 

antisemitism that are mushrooming around the world today; It is clear that the scourge of the old 

antisemitism has morphed into a 'modern version' that is continuing to rise in America (Dreier, 

"Why Anti-Semitism Is on the Rise in the United States" 2020 and "A Different Era: Anti-

Semitic Crimes, and Efforts to Track Them, Climb" New York Times 2020). "Echoes and 

Reflections," a premier source (according to Yad Vashem) is one of the most used curricula in 

American schools for the teaching of the Holocaust. With regard to the Holocaust, being able to 

clearly identify and include the 'past dimension of history' may mean that the 'unexamined stories 

and sub-conscious assumptions' will no longer remain buried. Complementing current practice, 

educational technologies point to the potential for advanced inquiry tools to draw on the research 

scholarship and historical evidence about the Holocaust. The next generation of learners and 

scholars may be able to uncover different insights from the ever-expanding body of Holocaust 

research, given the ever-growing, newly digitized data available and new ways of applying 

digital discovery technologies to both existing and new Holocaust-related information. 

Thanks to the Internet, the World Wide Web and mobile technologies, information pours 

out from many sources beyond the teacher and the school or public library. Therefore, it is 

important to ensure that learners also research the source and intention of published information 

they find online. To find answers today, we are most likely to click on a link. Understanding the 

lessons of the Holocaust is not only a question of remembering; today, it is even more a matter of 

learning. In a 'world without limits,' Julie Lindsay and Vicki Davis discuss the importance of 

implementing global collaborative practices: 

We want to build bridges today that the society of tomorrow will walk across…We want 
students and educators to be able to connect and get along with other people globally 
without losing their own identity and sense of belonging to a country or culture… This 
book is not just about technology, it is about the learning as well as the cultural and 
academic advantages of embedding global collaboration in to the classroom (Flattening 
Classrooms, Engaging Minds, xiii). 
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Research into new enabling technologies points to new approaches for Holocaust scholarship and 

education. Different pedagogical strategies for teaching in new environments point to both the 

supports and inherent obstacles in collaborative teaching in virtual environments at this 

transitional moment that will change the future of learning institutions in a digital age. Student 

engagement is a tremendous challenge for teachers, because how students learn today is different 

from the past, and the traditional teacher-directed approaches are less and less effective. As 

Taylor and Fratto note in Transforming Learning through 21st Century Skills: The Who Took My 

Chalk?™ Model for Engaging You and Your Students: 

It is not just the technology that is different for students today, but also their access to 
information and to the world – a world without limits. Their perceptions, work ethic, 
values, and viewpoints are different, and consequently, the way that they learn is 
different…They expect work-life balance and believe they can rewrite the rules. Change 
is a way of life for them, and they expect it and thrive in it. …This generation wants to 
build relationships with coworkers; they enjoy working in teams. They interact and create 
using technology resources to enhance their work. They thrive on flexible work schedules 
and enjoy a more relaxed work environment (10-12). 

2.3.2.3 Impact of Technology on Education 

The impact of the digitization of cultural collections (due in large part to cheapness and 

ease of storage) is causing a rapid change in traditional models of using, managing and accessing 

knowledge and information related to cultural heritage. This is also causing an ongoing 

transformative effect on the transfer of knowledge related to physical collections and how they 

are produced and managed by museums and users alike. Cathy Davidson has written and spoken 

about her in-depth research into the best ways of learning and thriving in the 21st-century world 

in which we live (After Davidson, The New Education). She points out that we are still training 

students with the methods, philosophy, and metrics designed for the 'Fordist era of the Model T.' 

(after Davidson, History and Future). Yet since 1993, when the Internet and the World Wide 

Web came into the life of the public, our work, our occupations and our lives have changed 

radically – but not so quickly, our universities and colleges. 

Focusing on the role of digital artifacts in education, several influencing factors pertinent 

to my research can be expressed under an overarching theme: that of Krippendorff's work on the 

foundations of design. He discusses how "artifacts relate to each other meaningfully, and what 
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they do to each other consequent to how humans conceive of them" (180). I believe this has 

importance in light of how literature is viewed as an artifact in the context of digital discovery in 

a post-modern culture. As more and more digital objects percolate through every fabric of our 

lives, interest in inquiry has sparked focus on thinking skills and query development. 

Collaborative and participatory learning models promote digital literacy that supports student 

production of digital artifacts. Stories have been the predominant way of keeping the memory of 

the Holocaust alive. Ever-growing repositories of digitized Holocaust artifacts afford new 

opportunities for multi-disciplinary representations of the Holocaust. A single continuous 

information view of disparate individual collections would allow for relational archiving and 

expanded curatorial practice to ensure a more complete picture as we move further away in time 

from the Holocaust itself. The success of the Maker Movement and 'do-it-yourself' (DIY) 

learning establishes a solid foundation for defining the role that enabling technologies can play in 

supporting digital discovery of Holocaust-related artifacts. 

With the help of enabling technologies, teachers and students can attach the stories that 

we recall to digital objects, giving new meaning to the physical artifacts and legacies left behind 

by the first generation after the Holocaust. By teaching the Holocaust in new ways, we can 

expand the 'vocabulary of memory' and add new pathways for re-discovering the lessons to be 

learned by the next generations. For example, "Dancing Auschwitz," a You Tube video of a 

Jewish family dancing at various Holocaust Remembrance sites – thus defying existing cultural 

narratives (Dancing Auschwitz) – points to a way forward. 

2.3.3 Using Artifacts to Provoke Thinking in and about the Future 

Exhibits, curated collections of artifacts, or specialized assemblages sourced from 

archives tell a particular story about a particular history, such as the Holocaust and other 

genocides. They are the remnants of what has been destroyed and they act as stand-ins for 

largely inaccessible absence. They include and exclude voices and versions of history. Each 

design decision supports a uniquely relevant narrative about that past. Being able to compare 

assemblages and think through what is missing exposes the inherent bias of the curator. Much 

like evaluating a website, considering the influencing factors of a specific person, time, and place 

suggests the intention of the designer and stimulates thinking about that past and that past's 



44 

impact on each individual's future. Connecting these 'dots' provides the back story needed to 

interpret the purpose of the object within a more complete frame of reference. 

Massive digitization projects have made texts available electronically. Even objects 

housed in museums are available to view online. Some are displayed in three dimensions so that 

viewers can explore the shape of the artifact. Descriptive information may be available to 

provide a sense of scale and weight and possibly texture. Complete archives include data about 

provenance, physical properties, literary structure, illustrations, typography, and production. 

Though search technologies like Google facilitate finding artifacts, thinking about the 

importance and significance of the meaning of the object (the creator's intention) is not usually 

evident on first glance. Deep discovery through asking provocative questions about artifacts is 

key to using artifacts in educational settings. There are many techniques focused on teaching 

students to become more engaged critical readers and thinkers (Eberly Center for Teaching 

Excellence & Educational Innovation) where the challenge of asking good questions comes to 

the fore. Warren Berger in A More Beautiful Question: The Power of Inquiry to Spark 

Breakthrough Ideas highlights how important asking good questions is – particularly when: 

we want to shake things up and instigate change. It's necessary to break free of familiar 
thought patterns and easy assumptions. We have to veer off the beaten neural path. And 
we do this, in large part, by questioning (6). 

The questions he thinks educators, students, and the public at large should be asking are those 

that demand a different kind of search from what Google can easily handle. In relation to 

thinking about the book as a provocative artifact, a focus on basic thinking skills is extremely 

important if educators are to enable students to become successful contributors to society in a 

Big Data-driven world. Edward de Bono's body of work focuses on the teaching of thinking as a 

skill (The CoRT Thinking Program 1984) – to people of all ages and abilities. This focus on the 

development of thinking skills can support a shift to inquiry-based learning and thinking for 

problem-solving. The importance of thinking skills is most often expressed in American public-

school mantra as the need for students to gain 'critical thinking and problem solving' skills. The 

kinds of thinking tools de Bono uses can motivate students to think much more broadly and 

reach their own conclusions that are relevant to their own time and place. (Having taught de 
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Bono's thinking skills myself in both a factory setting and many school settings over a decade, I 

personally found that applying critical, creative and constructive thinking tools made a difference 

in the success of my teacher training of thinking skills.) From the beginning of his career as an 

'evangelist' and practical provider of specific ways to teach thinking as a skill, de Bono has 

always expressed the need for students to practice more than just the critical thinking skill. 

Creative and constructive thinking skills are equally important. In the 21st century, in our world 

of 'Big Data' and the importance of algorithms, 'computational thinking' becomes another of 

those 'must teach' thinking skills. 

We need thinking to look at the information in different ways. We need thinking to 
extract value from the information. We need thinking to put the information together in 
order to design the way forward…The role of universities needs to shift dramatically 
from being a provider of information to being a developer of skills. These would include, 
among others, information access skills and thinking skills (de Bono, Six Thinking Hats 
202-203).  

Teachers are struggling to meet the challenge of engaging diverse populations and 

supporting emerging applications and devices. Twenty-first-century learning environments move 

students to the center of the learning process. Fuelled by their own curiosity, students become the 

stewards of their own learning; teachers assume a more facilitative role and thus can focus more 

on the process rather than the procedures of integrating technology into their teaching. Wenger et 

al. (2009) delineate how virtual communities can change the way people of all ages learn, play, 

exercise judgement, socialize, and engage in civic life. Awareness of this shift is fundamental to 

designing and delivering teaching and learning about the Holocaust to future generations. In the 

context of Holocaust artifacts, helping students to ask the 'right question' about the credibility of 

an artifact (digital or otherwise), and to use their own vernacular to form their own stories and 

connections across distributed information channels, is a challenge worth investigating. 

Self-discovery and student-driven learning force teachers to focus on helping students 

take ownership of their own learning. James Zull, in From Brain to Mind: Using Neuroscience to 

Guide Change in Education, emphasizes experiential learning as a necessary component of 

education. Cognitive neuroscience can help bring about the needed changes in education for 

students of today and tomorrow to understand and learn the process of learning itself in order to 

lead to "the development of mature, independent, and thoughtful minds" (3). Zull points out the 
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importance of breaking down the barriers between school and 'real life' to help students 

accomplish complex thinking. His emphasis on feelings and emotion, and most importantly on 

the joy of discovery, is at the core of my research. As Zull puts it, "Joy is an integral part of any 

learning experience. It is what keeps us going on our journey" (54). Setting up this sense of 

ownership is how the independent exploration of physical artifacts and the discovery of digital 

artifacts can potentially play a significant role in tomorrow's Holocaust Education. 

Zull says, "Knowledge of the past is essential for thought, development and growth. The 

ability to remember allows us to establish our identity" (84). He goes on to state: "Ultimately, 

understanding and learning are highly personal experiences. Each of us builds on our own 

neuronal networks" (76). As enabling technologies allow us to design a completely new world of 

visual, tactile, and audio convergence, Zull's comments resonate with the promotion of 21st-

century teaching and learning. The ability of Big Data and correlational research to make links in 

previously disparate data points to the possible new impacts of data-driven research into new 

compilations and arrangements of Holocaust images and other Holocaust related artifacts. 

Gallagher, while appreciating the additional control that digital form gives to readers, still 

marvels at the powerful 'brain-dancing' that her brain performs as she pages through a book: "the 

awesome, truly distinctive choreography of movement in my brain from left to right, from right 

back to left, from spatial to temporal processing, from visual to verbal and back again, the thick 

temporal symmetries of the dance steps my brain takes as it progresses through the book" (What 

Shall We Want to Have Called a "Book"? ¶16).  

Holocaust literacy tomorrow will mean something different from what it means today. 

The generation of today's adults who were born during or just after WWII bears a particularly 

tough burden as Holocaust survivors pass away 'under our watch.' After this generation passes, 

no one will be left alive who knew Holocaust survivors personally. Each second-generation 

descendent of a survivor has an opportunity to attach survivors' stories to the new digital objects 

that they decide to create and that others can then recall as digital objects; such objects can give 

new significance to the physical artifacts and legacies of the first generation: the actual 

Holocaust survivors. We live in a 'participatory culture,' one where millennials are not willing to 

stand by and 'take' whatever version of traditional 'Holocaust reality' the major Holocaust 
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museums and official government authorities choose to put out. In leveraging new technologies 

in Holocaust Studies, the opportunity is there to enable learners to 'write their own stories' that 

will be meaningful to them in their own lives and enable them in turn to contribute to a 

continuous collective memory of the Holocaust. New learning environments support new ways 

of teaching and learning. For example, Nix (2013) showed how adaptation of traditional 

knowledge representation outcomes offered "a powerful tool for motivation toward self-

awareness of learning that transfers across situations by promoting higher order thinking" 

("Visual Thinking Networking" 217). Viable strategies for fostering metacognition as a critical 

part of assignments can improve perceptions of the learning environment, especially in terms of 

personal relevance, shared control, and student negotiation – which "may further strengthen 

problem-solving abilities with skills that are highly transferrable for long-term effects" (232). 

Adding books about the Holocaust – as both text and objects – can provoke new ways of 

thinking about the Holocaust. As digital artifacts, books can be employed in education to invite 

active participation with content that can be made relevant to everyday contexts so that not only 

do we 'never forget,' but we proactively make an effort to transfer to others the knowledge we 

have learned. Evidence-based, learner-centered, inquiry-based models for Holocaust education 

may help us all remember 'the lessons learned' with deeper insights that more readily transfer to 

help solve the challenges of tomorrow through innovation and with passion. 

2.4 Holocaust Studies: The Potential of Digital Humanities 

Digital studies of the Holocaust are dramatically changing the way we read, see, interpret 

and create. Now that people are more familiar with the mechanics of different technology tools, 

innovative leaders are finding new ways to enhance creativity and new thinking about the 

Holocaust. Directors of Holocaust Studies programs, museum educators, librarians, classroom 

teachers, and college/university faculty programs are beginning to embrace the openness and 

transformative quality of digital studies. Studying Holocaust Literature as an artifact is one way 

to bring together enabling technologies for scholarly exploration and civic engagement about the 

Holocaust. This transition to digital humanities directly impacts the role of the book as a 

provocative artifact within Holocaust Studies. 
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Evocative objects come in many forms: some physical, some virtual. Regardless of their 

form, objects enable the circulation of meanings. Objects travel among people, passed down 

from one generation to the next, gifted from one person to another, left behind by those who 

have passed away. It is important to ask the significance of digital evocative objects for our 

thinking about the 'futures of the past.' This helps to uncover how notions of the archive, of 

memory, and of collective (cultural) experience might be transformed and how history(ies) might 

be tended, remembered, and extended into the future. Brothman (2001) speaks about memory 

and history in the context of archival records, as "deeply implicated not merely in knowledge 

formation, but in the shaping of consciousness…It nurtures a deep respect for the autonomy and 

integrity of the past" (59-60). In thinking about the role of evocative objects from one generation 

to the next and what their significance is 'for our thinking about the futures of the past' I first 

define key terms. Then I examine digital objects' significance as evocative objects and how our 

thinking about them is affected by the digital, mediated, and participatory cultural world in 

which we live. Next, I closely examine the impact not only of digital evocative objects, but also 

of the ways in which memory is archived and the role and impact of collective experience on 

individual memory and collective memory in the context of personal experience. I pay particular 

attention to agency and the role of storytelling. Finally, in looking into the future, I examine the 

educational role of new literacies and new social skills in affecting how history – and Holocaust 

history, in particular – will be 'tended, remembered and extended into the future.' 

2.4.1 Digital Evocative Objects 

The term 'digital' implies working on or with data or information in numerical form. The 

term 'evocative' when linked to an 'object,' implies bringing up emotion – emotion connected to a 

personal story that comes to mind about a particular object. Turkle "considers objects as 

companions to our emotional lives or as provocations to thought" (5). She sees as inseparable 

thought and feeling in our relationship to things: "We think with the objects we love; we love the 

objects we think with" (5). Taking into account the explanation of effective and affective 

perspectives and 'pictorial backdrop' given in the sections that follow, it becomes easier to 

appreciate the significance of digital objects in transforming notions of the archive, of memory, 

and of collective cultural experiences. Keeping in mind Dipert's definition of what an artifact is – 
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"a mixed communicative tool object" (1995 129) – and his focus on the concept of intentionality, 

where he sees an artifact "as a product of intentional behavior" (1995 121), this section looks at 

effect versus affect, digital learning and the roles of technology and thinking, and the differences 

between digital and physical objects, or artifacts. 

2.4.1.1 Evocative Object Effect Versus Affect 

Examining objects from the 'effective perspective' allows relationships between scholarly 

works covering the Studies of Technology and Knowledge in context with works on Holocaust 

Literature and Education in America. Looking at the 'affective perspective' can point the way to 

knowledge transfer. There is the potential for a convergence within a common plane. This 

affords a 'sweet spot' for comprehending the impact of digital documentation of evocative 

objects. The particular importance of digital evocative objects is how the act of digitization can 

unlock features slumbering in the objects themselves that can conjure strange exotic locales 

where nothing can be taken for granted any more. One example, from an effective physical 

perspective, is part of Ernst van Alphen's personal experience of 'being caught by history' (van 

Alphen 1977). Van Alphen is Dutch. He lives in a house today (the artifact he has acquired) in 

The Netherlands where he was born to non-Jewish parents in 1958. He describes this house as a 

mausoleum that had been designed in 1928 by a Jewish architect, Harry Elte. Van Alphen tells us 

that Elte and his wife were evicted from the house and captured by the Nazis in 1943 and 

dispatched to Theresienstadt, where they were murdered in 1944 (15). The title of his book, 

Caught by History: Holocaust Effects in Contemporary Art, Literature, and Theory is reflected 

also by Hannah Arendt: 

We can no longer afford to take that which was good in the past and simply call it our 
heritage, to discard the bad and simply think of it as a dead load which history will bury 
in oblivion. The subterranean stream of Western history has finally come to the surface 
and usurped the dignity of our tradition (The Burden of our Time, 1951 ix). 

Van Alphen explains how bored and uninterested he was in school as a young boy by the official 

stories of the Holocaust. Yet as he lived in this 'Jewish' house, he began to speculate on why he 

resisted Holocaust history. He began to realize that what mattered was how that particular history 

was represented to him – cut and dried, with all the 'answers' in neat 'victor against vanquished' 

boxes – with no space for his own thoughts and positions. Knowledge about the past of the house 
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he was now living in not only informed his present experience, but provoked van Alphen to 

confront the problems of the Holocaust and how it was represented through an 'affective view.' 

He found out what it meant to present memory and what the role of testimony meant and should 

mean. Val Alphen saw his home as "a condensation of the memory of one's own past" (203). 

Most interesting of all, the new knowledge seeping out of the pores of the house formerly 

occupied by the Jewish architect who built it provoked van Alphen to start researching and 

writing Caught by History: Holocaust Effects in Contemporary Art, Literature, and Theory 

(1997). 

2.4.1.2 Digital Learning and the Roles of Technology and Thinking 

Most educators today recognize the importance of teaching their students 21st century 

skills in a 21st century learning environment (Taylor and Fratto 2011). It is not just the 

technology that is different for students today – they see the world as having no limits, "their 

perceptions, work ethic, values, and viewpoint are different, and consequently, the way that they 

learn is different" (26). This new learning includes 'higher order' thinking skills, needed for 

knowledge work, where limitlessness implies limitless possibilities in connectedness. Davidson, 

author of The New Education (2017), insists that: 

The new education isn't simply a change in curriculum or implementation of a new kind 
of pedagogy. It's not just a course or a program. It is all of the above, undergirded by a 
new epistemology, a theory of knowledge that is deep, synthetic, active, and meaningful, 
with real impact in the world. In the end, the new education is also a verb, one that 
empowers our students with better ways to live and thrive in a complicated world (161). 

As suggested above, inquiry-based learning demands that students think ethically, creatively, 

constructively, critically, and computationally as they activate their 'technocultural' imaginations 

in an increasingly more networked, polarized world. Prensky differentiates between the 

generations who were not born into an already digital world but learned technology at some 

point in their adult lives, versus the generations who are digital natives (Digital Natives 1). 

According to Prensky, digital wisdom means "not just manipulating technology easily, or even 

creatively; it means making wiser decisions because one is enhanced by technology" (From 

Digital Natives 212). The benefits of creating innumerable new kinds of digital objects and 

infusing them with evocative outcomes is often overwhelming for 'digital immigrants,' but 
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second-nature for those 'born digital' who have "grown up in a world where the use of 

information and communications technology is pervasive and ubiquitous" (Vodanovich 711). 

Putting a focus on higher order thinking skills is extremely important (according to ISTE, the 

International Society for Technology in Education Standards) if educators are to enable all 

students to become successful contributors to society in a Big Data-driven world. Learning "how 

to ask the right questions" is more important according to Berger (A Beautiful Question 9) than 

looking for better answers. De Bono's work focuses on the teaching of thinking as a skill to 

people of all ages and abilities (CoRT Thinking) and on "needing thinking to extract value from 

information…and to put information together in order to design the way forward" (Think Before 

It's Too Late 202). Deschryver and Aman (2015) discuss the importance of creative, 

constructive, critical, and computational thinking skills as providing support for a shift to 

inquiry-based learning and thinking for problem solving. It is equally important to provide 

students with ethical technological literacy, so that they can carefully ask questions about design 

intentions, expose technological determinism, and maintain a healthy skepticism towards 

technologies while understanding their political nature. As Dakers puts it in Defining 

Technological Literacy: Towards an Epistemological Framework: 

An ethical technological literacy offers students real possibilities of exposing 
technological-deterministic fallacies; interrogating design intentions; understanding 
technological knowledge formulations and distributions; maintaining-as-norm a 
skepticism towards technologies; understanding the political nature of technologies and 
seeing their potential to strengthen or erode democratic life (99). 

2.4.1.3 The Differences of Digital Objects 

Digital objects differ from physical objects. First and foremost, digital artifacts are 

editable. They are always pliable and, in principle, always able to be acted upon and 

continuously modified – changing order, adding, or deleting content, etc. This contrasts sharply 

not simply with physical artifacts, but also with information contained in cultural records or 

artifacts of non-digital constitution. Secondly, digital objects are interactive, as Kallinikos notes 

in A Theory of Digital Objects: 

In the sense of offering alternative pathways along which human agents can activate 
functions embedded in the object or explore the arrangements of information items 
underlying it and the services it mediates. While ultimately tied to the pliable nature of 
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digital artifacts, interactivity is here conceived as distinct from editability in that its 
enactment does not need to result in any change or modification of the digital object. Its 
key quality is contingent exploration made possible by the responsive and unbundled 
nature of the digital object rather than change. In this regard, interactivity enables actions 
of contingent nature (depending upon user choice), a condition that sets digital objects 
apart from the non-contingent, and arrested responses of physical artifacts and the inert 
nature of paper and other non-digital records or artifacts (Section 1). 

When thinking about narrative Hayles comments: 

In electronic hypertext fiction, narrative takes shape as a network of possibilities rather 
than a preset sequence of events…Narrative, as it is deployed in electronic fictional texts 
differs significantly from the tradition of narrative as it has developed in print 
genres…Let me propose that hypertext at a minimum has the following three elements: 
multiple reading paths; text that is chunked in some way; and some kind of linking 
mechanism that connects the chunks together so as to create the multiple reading 
paths…("The Transformation of Narrative" 21). 

Culture is about a way of life and the beliefs/customs of a particular society or group in a 

particular place and/or time. Moving our thinking beyond the 'mechanics' of the individual parts 

of digital artifacts, and to an "ecology of artifacts" (Krippendorff 2006 180-185) that work well 

in the 'participatory culture' of our day, demands new ways of thinking as a basis for developing 

new 21st century skills (which, at the base of each, are social skills). Understanding the 

mechanics of how to create digital artifacts using such hypertext capabilities as described above 

leaves wide open the reasoning as to why and with what purpose objects should be digitized. 

New approaches to connecting digital artifacts could enable the future re-telling of the 

Holocaust story in contemporary forms. Different genres of Holocaust Literature tell stories from 

different views. If we do not have correct or complete information attached to these literary 

artifacts when they become digitized, today's and tomorrow's generations will have difficulty 

finding as complete information as possible to help them pull together their own stories. Using 

technologies to create unique 'assemblages' is mediated by individual experiences and personal 

culture; this in turn, affects learners' abilities to transfer an accurate understanding of the 

Holocaust to the future. 

Moving through the seminal commentaries on the harvesting of information from diverse 

sources – such as Vannevar Bush's prescient article "As We May Think" (1947) and the 

foundational questions posed about digital natives in Anderson and Balsamo's "A Pedagogy for 
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Original Synners" (2008) – helps us to consider the 'dispositional change' of students born into a 

digital age: 

How do students of this generation assess information that comes to them in different 
media forms (in print, text, images, animation, simulation, personal experience, 
augmented experience, virtual experience, displaced experience)? How do they learn to 
form new ideas and new insights, both on their own, and as part of collaborative groups? 
What is the tenor of their informal social learning networks? How do they interact with 
formal institutions that reify the values of the parent culture? How should these 
institutions change to address this generational disposition? (Anderson and Balsamo 
241). 

We can begin to appreciate digital evocative objects as more than the sum of their individual 

parts if we also examine the views of Jenkins in Confronting the Challenges of Participatory 

Culture: Media Education for the 21st Century (2006). Our focus can shift from the physical 

environment to 'remembering' in each domain and to appreciating what it is going to take to 

create a convergence of knowledge and understanding that will perpetuate meaningful transfer of 

the facts and feelings that paint the fullest picture possible of the Holocaust. 

2.4.2 Archives, Memory and Cultural Experience  

This section explores how the various types of archives (active or cold) and cultural 

experience are irrevocably intertwined with memory. This makes the role of the archivist even 

more important in preserving provenance as Belovari explains in her article, "Professional 

Minutia and Their Consequences": 

First, when creating an archival collection, we archivists routinely forego provenance for 
the practical convenience of other criteria, take subject matter, format, media, 
microfilming and digitization, or presumed likeness to other materials to name just a few. 
That holds true for institutional records as well as manuscript collections. Second, 
archivists often do not put enough effort into ascertaining and maintaining original 
contexts and into providing essential contextual information. Third, archivists usually are 
not worried about maintaining original identification or description (i.e., original 
labels/titles of materials). … In our everyday work, we archivists tend to alter or correct 
original identification quite matter-of-factly (e.g., adding dates, adding explanatory titles, 
correcting titles, etc. of an original folder title). But even if that were not the case: the 
mere fact that we do not distinguish between original identification and identification 
added by archivists either on the basis of archival standards or our practices indicates that 
there is a problem (146). 
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It is important to see books in a more 'active' role than merely as artifacts sitting in 

archives. That can happen if learners are guided to see books as evocative, and potentially as 

provocative artifacts, not just as stories to be read. In the virtual object universe that is so present 

in all levels of education, opening the book up to different 'ways of knowing' through the study 

of a book's physical properties leads to a contextual treasure trove of new information that can 

inform and enrich learner understanding and personal engagement with the author's agency and a 

new appreciation of the story told, which can lead to knowledge transference. 

2.4.2.1 The Archive 

The archive is never just a collection of artifacts. Rather, as Giannachi puts it, archives 

are "a way of knowing…that today are operating pervasively within the digital economy" 

(Archive Everything 182). Archives are playing a pivotal role in the preservation of original 

artifacts. They are sites of knowledge production and erasure. They play a significant role in 

setting the questions we ask and placing discovery/interpretation in context. Archival scholars 

themselves use the concept of memory in many ways when describing the role of archives and 

records in society. Jacobsen et al propose four major functions that archives play as a "symbolic 

foundation for collective memory": 

…the many different ways that archives enable feelings of a common past feeding into a 
collective identity.  
…engages the archive in the role of records, archives, and archivists in the creation, 
construction, and propagation of social memory.  
…traces relationships among archives, memory, and social power. Examples include 
works on the ethical position of archives as social institutions and the role of archives in 
public remembrance and commemoration.  
…a way to rethink "the nature of records as evidence and artifacts of the past (219-220). 

This important discussion about archival responsibility carries, according to Kallinikos, wider 

implications that are closely associated with the ways digital objects are identified, bound, stored 

accessed and reused" (The Ambivalent Ontology 361). Digital artifacts are in constant flux and 

therefore difficult to preserve over time. The key challenges relating to the archiving of digital 

artifacts are provenance and authenticity. Both of these are profoundly challenged by the 

attributes of digital artifacts. This is exactly what would matter to millennials' and future 
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generations' ability to find meaning in Holocaust Literature as they try to make sense of it in the 

context of the world they know as 'today.' 

2.4.2.2  Memory 

Memory is defined by Terdiman as "the past … made present" (7). According to 

Rothberg, multi-directional memory is memory that is "subject to negotiation, cross-referencing, 

and borrowing; as productive and not privative… This interaction of different historical 

memories illustrates the productive, intercultural dynamic that I call multi-directional memory" 

(Rothberg 3). Collective memory is a shared pool of knowledge and information that is 

articulated in the public sphere. Competitive memory is 'a zero-sum struggle for pre-eminence' 

and for recognition of different memories. Counter-monuments/memorials call for multiple 

forms of engagement. They are designed forms and carved-out spaces where viewers can find 

opened-up space for internal memory work to contemplate and remember the events being 

memorialized. Young in his work The Texture of Memory: Holocaust Memorials and Meaning 

(1993, suggests: 

The art of Public Memory includes the activity that brought them [public memorials] into 
being, the constant give and take between memorials and viewers, and finally the 
responses of viewers to their own world in the light of a memorialized past – the 
consequences of memory (ix). 

In a way, Holocaust Literature stands as a memorial to the testimony of the victims of the 

Holocaust because its subject matter evokes Holocaust memory. Looking at it as an artifact 

rather than just a story is a way to perpetuate its memory into the future. 

In Wiesel's remarks at the Dedication Ceremonies for the United States Holocaust 

Memorial Museum on April 22, 1993, he said: "For the dead, and the living, we must bear 

witness...For not only are we responsible for the memories of the dead, but we are also 

responsible for what we are doing with those memories." In thinking about memory's task of 

retrospection, Rumsey sees the role of memory as providing "a sense of continuity between 'past' 

and present selves…This is memory's tasks of retrospection, to integrate the knowledge that we 

have, to impute a sense of cause and effect to the events in our lives, and to offer a sense of 

meaning" (26-27). 
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Multi-directional memory may prove to be the most impactful form of memory creation 

as far as engagement of young people is concerned. Rothberg (2014) writes explicitly about the 

unique experience Father Dubois had when he went to visit the ruined Warsaw Ghetto in 1947. 

Rothberg lays out Father Dubois' coming to appreciate, as a result of his Warsaw visit, that the 

problem of race is 'multi-directional' (526-527). In discussing Dubois's 'post-vision' Rothberg 

notes: 

Du Bois's post-Warsaw vision brings black and Jewish histories into relation without 
erasing their differences or fetishizing their uniqueness. Proximate pasts are neither 
"separate and unique" nor "equal"; rather, a form of modified "double consciousness" 
arises capable of conjoining an open-ended assemblage (527-528). 

Rothberg's argument about the problem of zero-sum thinking in relation to bringing together 

histories that are usually kept separate is compelling. He writes:  

Finally, besides targeting the problem of zero-sum thinking and bringing together 
histories that are usually kept separate, my research questions another cornerstone of the 
memory wars; namely, the taken-for-granted link between collective memory and group 
identity — the direct line that seems to bind, for example, Jewish memory and Jewish 
identity and to differentiate them clearly from African American memory and African 
American identity…As my book reveals, however, memory of the Holocaust is not 
simply a form of Jewish memory, just as memory of slavery or colonialism is not limited 
to the victims or descendants of slavery and colonialism (From Gaza to Warsaw 524). 

Rothberg (2001) sees public memory as structurally multidirectional and "marked by 

transcultural borrowing, exchange, and adaptation" (524). Regarding the safeguarding of 

memory of the Holocaust in the future, Rosenfeld states that the danger lies in "appropriations of 

someone else's history, in this case that of Anne Frank, [which] are inevitably 

misappropriations—the propagandistic use of one person's tragic experience to augment and 

promote that of another" (Anne Frank and the Future of Holocaust Memory 17). This speaks to 

the danger of decontextualization for Holocaust Studies. The Holocaust itself, as the most 

documented genocide in history, offers the most compelling case study for what can happen 

when 'the State' has unchecked power and civil society just 'stands by' and takes no action until it 

is too late. The unique power of Holocaust Literature when understood as an artifact (in its 

original or virtual form) can engage learners at a personal level and provoke them into finding 
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personal relevance with the subject that may lead them to knowledge transference about the 

Holocaust.  

2.4.2.3 Collective (Cultural) Experience 

Thanks to information and communication technologies (ICT), today's digital cultures are 

participatory. Our online lives are full of social networks that ooze collective participation. 

Everyone with an active email address gets multiple requests per day to participate in collective 

events and or to add their name to multiple social get-togethers. Jenkins, in the Macarthur 

Foundation Report Confronting the Challenges of Participatory Culture: Media Education for 

the 21st Century, defines 'participatory culture' as: 

a culture with relatively low barriers to artistic expression and civic engagement, strong 
support for creating and sharing one's creations, and some type of informal mentorship 
whereby what is known by the most experienced is passed along to novices (3). 

This confirms what Wenger, referring to communities of practice, states relating to the 

importance of developing a participatory culture in which the contributions of all members 

matter, and members feel socially connected to some degree with each other (Lave and Wenger 

1991 49). Jenkins goes on to explain that participatory culture has different forms, namely: 

"Affiliations – memberships, formal and informal, in online communities centered around 

various forms of media, such as Friendster, Facebook, message boards, metagaming, game clans, 

or MySpace" (3) – and 'expressions,' which he defines as producing "new creative forms, such as 

digital sampling, skinning and modding, fan videomaking, fan fiction writing, zines, mash-ups" 

(3). 

New literacies almost always involve social skills developed through collaboration and 

networking. These skills build on the foundation of traditional literacy, research skills, technical 

skills, and critical analysis skills already taught in the classroom. All of this is helpful to 

practicing the art of digital storytelling. "Recent research has demonstrated how students have 

engaged in storytelling using artefacts of significance in their lives, as companions to their lives 

and markers of events, emotions, memories and connections with others" (Mills, Literacy 

Theories 30). The new skills, according to Jenkins: 
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include play, simulation, appropriation, multitasking, distributed cognition, collective 
intelligence, judgment, transmedia navigation, networking and negotiation…Participatory 
culture is emerging as the culture absorbs and responds to the explosion of new media 
technologies that make it possible for average consumers to archive, annotate, 
appropriate, and recirculate media content in powerful new ways (8). 

This speaks directly to the proactive engagement of learners when they are motivated through 

finding personal relevance in an original literary artifact to create their own associated artifact, 

building on the insight and knowledge they have gained from interacting and engaging with, not 

just the story, but the materiality of an original literary artifact. 

One should not mix up the properties of interactivity and participation, however. The 

former is a property of technology whereas the latter is the property of culture. In the world of 

online search, the danger of current search technology is that these technologies are relying more 

and more on artificial intelligence and its flowering branch of machine learning to predict what 

users want to know. At the moment of the questioning process, it is the algorithms in the search 

technology itself that are directing the search process; the information-seeker's input to the initial 

search results displayed is largely missing. As Nix states: "Giving agency to students empowers 

them to appreciate and personalize new knowledge that can lead to transfer. This 'next-

generation literacy' – by design – likely will be able to transfer across future domains that we 

cannot even imagine now" (PAL: A Provocative Framework 14). 

In thinking about collective cultural experience, it is important to think about and have an 

understanding of the power of technological agency, especially when cultural agency appears to 

be minimized or ignored. The dictionary definition of agent generally talks about the capacity of 

acting or exerting power in a given environment. The agent does not need to be human. Today, 

humans can 'delegate' power in the form of 'agency' to software. The software can then do 

something that a human used to do. Delegation to technology is a double-edged sword. It is 

important to appreciate that humans are affected by technology as much as they affect 

technology. This means that we need to be ever vigilant in our awareness of our 'techno cultural' 

experience, otherwise there may be as Balsamo notes: "unintended consequences of new 

technologies that are difficult to predict before they unfold…many people seem surprised by the 

fact that technological innovations have cultural consequences" (4). In the case of Holocaust-
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related digital objects and the makeup of adaptive assemblages based on Holocaust-related 

artifacts, this could be profoundly troubling in the arenas of bias identification and proving 

provenance and authenticity in particular. 

Slack discusses technology in terms of articulation and assemblage. She states that 

"technology is not autonomous but is integrally connected to the context within which it has 

developed" (125). She further notes:  

Technology, if it is not autonomous, is always a complex set of connections, or 
relationship within a particular culture – not a thing, but a structure of connections. 
Within these connections, things emerge and are used, but the "thingness" of a 
technology is only one aspect of what it is. The rest of what it is can only be understood 
by describing the nature of the connections within which it is developed and used (126). 

The AIDS Memorial Quilt is described by the Public Interactives Research Lab at UT Dallas as 

"a unique work of international ARTS ACTIVISM that reflects the worldwide scope and 

personal impact of the AIDS pandemic" (labs.utdallas.edu/public-interactives/aids-memorial-

quilt-digital-experiences-project-2012/). This is a particularly suitable digital evocative object to 

complement both Rumsey's commentary in When We Are No More on the role of biology and 

culture in forming memory (Rumsey 109) and Slack's commentary on the structure of 

connections (2015 7); because, as Literat and Balsamo quote Hawkins (1993) in "Stitching the 

Future of the AIDS Quilt: The Cultural Work of Digital Memorials" (2014): 

The use of the quilt symbology also proved to be an effective way to convey the intimate, 
individualized experience of the disease, while at the same time literally stitching the 
issue of AIDS together with a symbol of mainstream American homespun tradition (138). 

At the same time, the roles of technoculture and the sociological imagination can clearly be seen 

at work, 'bringing back' the AIDS Quilt's memory to enable it to go forward again as an 

evocative digital artifact and take its rightful place in history's 'future.' Before going into more 

detail about this collective evocative object and the story of its new digital life, I define the terms 

'technoculture' and 'technological imagination.' I also define the term 'public interactive' as it 

refers to the AIDS Quilt Memorial. Balsamo describes 'the technological imagination,' in her 

book Designing Culture: The Technological Imagination at Work: 
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The technological imagination is a mindset and a creative practice of those who analyze 
design, and develop technologies. It is an expressive capacity to use what is at hand to 
create something else. This is a quality of mind that grasps the doubled-nature of 
technology: as determining and determined, as both autonomous and subservient to 
human goals. It understands the consequence of technocultural productions and creations 
from multiple perspectives (31). 

Balsamo also makes it clear that technology and culture are inseparable and that all people who 

are involved and 'engaging in technological innovation' need to realize "that they are involved in 

designing the cultures of the future" (22). Balsamo's analysis opens the door to technology's 

'digital object-enabling impact' on new ways for books to grow beyond their traditional bindings 

into innovative ways of communication and artistic impression. This very much ties into the 

views of Piper in his work Book Was There (2013). Like the headlines in newspapers about 

interest in the Holocaust 'fading,' newspapers a few years back also reported that "The Quilt 

Fades into Obscurity" (Balsamo, 2016 138). Holocaust-related literary works may gain new 

'communicative and expressive affordances' when the technological imagination is applied to this 

particular literary genre. 

Balsamo sees public interactives as "technological devices that serve as the stage for 

digitally mediated communication with audiences in communal spaces such as museums, theme 

parks, trade shows, outdoor entertainment plazas, and urban streets" (330). She thinks of these 

technological devices in several cultural aspects, namely: 

…as an art form that evokes new experiences and perceptions through experiments with 
scale, mobility, built space, and modes of human engagement in public spaces 
…as a mode of public communication designed to engage people through the use of 
digital media in conversations for the purposes of information exchange, education, 
entertainment, and cultural reproduction  
…as a manifestation of multiform pervasive computing (330). 

In the media age we live in, where the very nature of space is changing, people who 'step up' and 

engage with this changing space are cultural agents involved in invoking "novel experiences 

through the use of new technologies and the reconfiguration of built environments" (Balsamo 

330). 

Many interpreted the AIDS Quilt as a 'spectacle of mourning' coupled with 'activism' that 

materialized in the "vast public relations effort to humanize and dignify [AIDS-caused] losses for 



61 

those who have not shared them" (Crimp 198). To re-create the evocative object of the AIDS 

Quilt in digital form, Balsamo, Literat, and MacDonald, with a team of distributed researchers 

and designers, developed: 

a collaborative project with the NAMES Project Foundation to create a suite of digital 
experiences that would augment and revitalize awareness of the AIDS Memorial Quilt. 
The goal of this initiative was to resurrect the social, cultural, and political significance of 
the AIDS Quilt and to preserve and mobilize this textile artifact as a usable history 
(Literat and Balsamo, 2014 139). 

In looking ahead, Balsamo and her team envisage continuing to cultivate the heritage of the 

AIDS Memorial Quilt – as a living memorial. To accomplish that, they feel it is imperative to: 

engage youth, in spite of – or precisely because of – their generational distancing from 
the original context of the Quilt. The participatory opportunities offered by the 
digitization of the memorial and by its presentation as a mobile web app hold a great 
potential of meeting these young people where they already are: online, on smartphones, 
on social networks. In addition, given the centrality of distributed production in the lives 
of the youth in the U.S., a particularly promising strategy of engagement is the 
development of further opportunities for personal annotation. With the seamless 
integration of multimedia annotation capabilities into the digital AIDS Quilt image 
database, Balsamo and MacDonald are now working on the development of a platform 
that would enable users to add media-rich tributes in addition to written narratives (2014 
147).  

Potentially, there are parallels between these highly innovative 'digital' ideas for evoking and 

engaging youth with the AIDS Quilt Memorial and what might be done with engaging youth in 

the history of the Holocaust and why it needs to matter to their lives today and into the future. 

There is no doubt that increasing accessibility and visibility of digital evocative Holocaust-

related objects could result in new educational programs being developed in partnership with 

museums and other awareness initiatives. Pirolli's and Card's seminal work on Information 

Foraging (1999), suggests that this could be a natural progression for digital natives: 

Our adaptive success depends to a large extent on a vast and complex tributary of cultural 
tasks that engage our physical and social environments. These tasks require increasingly 
sophisticated information-gathering, sense-making, decision-making, and problem-
solving strategies (2). 
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2.5 Summary of Chapter 2 

In this chapter, I have examined how one might go about regarding the book as artifact. 

To that end, I present answers to three research questions posed in my field examinations in 2019 

as part of my review of the literature, to provide a new perspective on Holocaust Literature in the 

21st century. First, I examined whether there are any particular issues of representation that 

challenged book authors. I found that there were specific challenges that came to light through a 

closer look at a select set of Holocaust literary genres (diary, memoir, short story, novel, poetry, 

and narrative). This research revealed key issues (such as inability to encompass the entirety of 

the Holocaust and the struggle to find words) that Holocaust survivor authors did indeed face as 

unique challenges in their efforts to represent the Holocaust through literary works. 

Second, I examined what roles the book can play – as both object and text in research and 

education. This aspect of research brought into focus that artifactual critical literacy is beginning 

to make inroads in educational practice relating to the study of literature. At the same time, 

because the look and feel of Holocaust literary artifacts do not get easily translated into their 

digital other, museums that curate Holocaust exhibits and provide informal educational outreach 

are paying more attention to literary artifact discoverability and the 'implications of the artifact's 

representation as experience.' 

Thirdly, in this chapter, I have examined how books advance new understanding or 

stimulate new thinking. This review of the literature involved first coming to appreciate that the 

same skills that are used in deep reading are essential to the study of materiality. And by 

comparing the form and format of each book as a physical object, this research not only sheds 

light on the distinct nuances among each – beyond genre and publication technique –but it opens 

up the possibility of being able to 'read between the lines,' which can lead to previously 

undiscovered insights in seminal literary texts – no matter what their subject matter. 

Through my integrative review of the literature of the Holocaust through the different 

lenses of Holocaust Literature, American Public Education, and Studies in Technology and 

Knowledge, I have explored possibilities of finding a fresh new perspective on Holocaust 

Literature in the 21st century. In addressing the key features, issues and the future of Holocaust 

Literature as artifact in terms of defining features of – and issues of representation in – Holocaust 
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Literature, the uniqueness of Holocaust Literature as a genre unto itself (After Rosenfeld 1980) 

stands out. 

In discussing how books might tell an old story in a new way I have examined books as 

'evocative objects' and the potential role of 'books' in Holocaust Education as well as the use of 

artifacts to provoke thinking in and about the future within the context of Holocaust Education 

tomorrow. Finally, I have brought into focus the possible roles of enabling technologies in 

Holocaust Remembrance and particularly for Holocaust Studies through the application of digital 

evocative objects, archives, memory, and cultural experience. 
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CHAPTER 3 

PROVOCATIVE ARTIFACTS IN A DIGITAL AGE 

This chapter elaborates on the theories and principles described in Chapter 2. As 

Holocaust Literature serves a unique purpose in bearing witness, it may subsequently play a 

unique role in establishing the relevancy of the Holocaust to students in another 'world apart.' If 

one outcome of reading Holocaust Literature is to accept the ethical responsibility as challenged, 

then that could be the impetus for a new call to action. If the only role of Holocaust Literature is 

to transmit aspects of the historical record, then we may be overlooking the significance of 

learning that past. Providing a context for those ideas, this chapter supports my decisions for the 

research methodology describe in Chapter 4. 

3.1 Introduction to Chapter 3 

As we move forward in post-Holocaust time, and also into post-survivor time, changing 

generations signal changing conversations. Building on my unique personal and professional 

background, I see an opportunity to leverage new enabling technologies that can help generate 

new questions that open up different routes to knowledge formation. This offers a new 

dimension for Holocaust scholarship and education. Learners have the technical skills to 

leverage emerging data analysis and visualization capabilities that can empower them to make 

sense of the Holocaust in their own time and place – in such a way that the Holocaust becomes 

personally relevant. Personal relevance is a key indicator of constructivist learning environments, 

which is associated with positive change in and across classrooms and schools. In a study 

conducted with students in an Advanced Placement European History class in a large 

metropolitan high school in the southeastern United States, a high school history classroom was 

asked interview questions to find out what factors contributed to their decision to learn about the 

Holocaust. "Findings indicated that students were aware of the Holocaust, believed that distance 

from the event allowed people to view the Holocaust as history, that the Holocaust should be 

taught since it is an important event in history, and that it can effectively be taught using 

Holocaust literature" (Meliza, "Holocaust Education and Student Perspective" 2010). 
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Millennials (persons reaching young adulthood in the early 21st century) are not daunted 

by the mechanics of using modern technology. However, applying the wisdom that comes with 

sophisticated digital literacy in combination with an appreciation of expert scholarship holds the 

key to a better future for Holocaust Education. This is especially important when it comes to 

knowledge and understanding about a complex and controversial topic, like the Holocaust. 

Changing generations beget changing paradigms. Millennials are a 'connected' generation who 

thrive on being connected and on collaborating with their peers. Due to having grown up with 

technology as 'digital natives' they both behave and learn differently. They also value learning as 

a key component of their individual growth. As reflected in the title of a Pew Research Center 

Report (2010), "they are confident, self-expressive, liberal, upbeat and open to change" 

("Millennials Confident" 2010). 

In the following sections I first address the subject of the Holocaust in a digital age in 

terms of Holocaust literacy in the 21st century, the call for a paradigm shift for Holocaust 

Education, and the use of transformative tools within Holocaust Studies. Secondly, I address new 

approaches to Holocaust Literature for moving books from evocative objects to provocative 

artifacts and fostering new prosumer agency with Holocaust Literature. 

3.2 The Holocaust in a Digital Age 

Holocaust Studies is a multidisciplinary, dynamic, and ever-expanding research field. 

Digital representation, digital collaboration, and digital remembrance add spatial, semantic, and 

computational dimensions to Holocaust Studies that catalyze new insights from posing new 

research questions. In thinking about digital documents specifically, Kallinikos in A Theory of 

Digital Objects (2017) tells us that: 

Digital documents are evasive artifacts that contrast with the solid and self-evident nature 
of paper-based documents. They occur in many versions that are constantly mutating. 
Most crucially, they are assembled into units by operations that are technologically 
driven and frequently far beyond the desktop by which users access or manipulate them. 
Accordingly, their evasive identity raises problems of authentication and preservation and 
impinges upon the inherited functions and practices of memory institutions like libraries 
and archives (Preamble). 
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Fundamentally, the potential for the impact of Holocaust Literature on 21st century Holocaust 

Education has everything to do with social learning as much in schools as outside of them. 

Dakers writes: 

The final example takes the social view of learning very seriously by interpreting 
collaborative activity as an attempt to jointly construct knowledge and understanding 
through the co-designing of artifacts. The new communications technologies bring this 
within the grasp of schools (45). 

Dakers discusses the challenge of expanding access to new technologies as something that only 

carries us so far if we do not at the same time "foster the skills and cultural knowledge necessary 

to deploy those tools toward our own ends" (8). 

The research on digital information retrieval systems suggests that authentication and 

preservation of records will be an ongoing problem. The operations of search engines will 

continue to be plagued by issues of relevance, evaluation and recall issues (Croft 2015). The 

effects of digital and semantic search (Hendler and Berners-Lee 2010) on the content of what is 

retrieved become more problematic, not less, not only because of the deluge of Holocaust 

digitized data continuing apace but also because of the new agencies afforded to the Semantic 

Web: agencies that have a level of artificial intelligence sophistication that are leaving their 

activities opaque to all but the most educated data scientists. The same holds true for students 

searching for information about the Holocaust. 

At the same time, our mental capacity to handle the pervasiveness of today's already 'Big 

Data' (Mayer-Schönberger and Cukier 2014) remains constricted by the analog nature of how our 

brains still work – as they did many thousands of years ago. Yet as humans continue to evolve 

and the opportunities for the creation of limitless digital evocative objects proceeds, the 

archiving of digital 'evocative' objects will be 'there' there – but it remains a challenge for digital 

discovery to present potential transformations in the future. In the end, our personal and 

collective experiences will profoundly affect how history will be looked after, remembered, and 

extended into the future. Digital discovery and the advancement of authentic and accurately 

described digital objects – such as those that relate to the continuously expanding history of the 

Holocaust – would be a part of the solution to historical accuracy and authenticity. 
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Continuous and rapid advances in digital processes will change the meaning of 

'Holocaust literacy.' Kallinikos and her colleagues note (in referring to digital objects) that: 

their attributes and the information-based operations and procedures out of which they 
are sustained, begin to install themselves into the very heart of social 
practice…producing a context of experience in which the certainties of recurring and 
recognizable objects are on the wane (A Theory of Digital Objects 2017). 

This has implications for digital discovery in regard to Balsamo's use of the word culture "to 

indicate a socially shared symbolic system of signs and meanings" (Balsamo 5). Balsamo goes 

on to say that innovations are "better understood as hybrid socio-technical assemblages" (9) and 

that "design researchers assert the importance of a shared cultural context for the expression of 

novel ideas" (206). In combination with remaining material objects, digital evocative objects can 

enable the circulation of meanings. Depending on how they are passed down from one 

generation to the next, digital objects will have a significant impact on our thinking about the 

future of the past. How future generations think about digital objects is equally impactful on how 

they will remember the past. This, in turn, demands that a responsibility for ensuring the integrity 

of Holocaust literary artifacts becomes part of digital practice. 

3.2.1 Holocaust Literacy in the 21st Century 

Just a few months apart in time, two major surveys of what Americans know about the 

Holocaust were published: The Pew Research Center, "What Americans Know About the 

Holocaust" (January 2020) and The Claims Conference, "U.S. Millennial Holocaust Knowledge 

and Awareness Survey" (September 2020). Both point to an alarming decrease in American 

society's knowledge about the Holocaust. 

Nationally, there is a clear lack of awareness of key historical facts; 63 percent of all 
national survey respondents do not know that six million Jews were murdered and 36 
percent thought that "two million or fewer Jews" were killed during the Holocaust. 
Additionally, although there were more than 40,000 camps and ghettos in Europe during 
the Holocaust, 48 percent of national survey respondents cannot name a single one… The 
state-by-state analysis yielded a particularly disquieting finding that nearly 20 percent of 
Millennials and Gen Z in New York feel the Jews caused the Holocaust (The Claims 
Conference, 2020). 
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The recommendations of Lindquist's article "Informed Commentary: Five Perspectives for 

Teaching the Holocaust" (2008) and the University College London Centre for Holocaust 

Education's extensive 2016 report, What do students know and understand about the Holocaust? 

Evidence from English secondary schools, point to the same set of approaches to improve 

Holocaust literacy in the 21st century. Lindquist (2008) recommends: 

1) situating the Holocaust as a central event in world history; 2) defining patterns of 
human behavior; 3) viewing Holocaust education as a force for social and educational 
change within the context of the civic values upon which democratic societies are 
anchored; 4) examining the Holocaust as a catalyst for fostering intellectual and personal 
growth in both students and teachers due to the subject's complexity and the high interest 
level that the topic generates; and 5) situating the Holocaust as a primary focus of 
contemporary education (1). 

The UK Report recommendations include, but are not limited to: 
1. More emphasis needs to be placed on developing teachers' – and by extension, 
students' – substantive and conceptual knowledge of the Holocaust. Attention must be 
given to ensuring academic scholarship and research informs classroom practice in 
accessible, age-appropriate and pedagogically creative ways. 
2. Continuing professional development (CPD) for teachers should focus on what key 
knowledge and conceptual understanding is required to enable young people to make 
deeper meaning from the Holocaust. 
4. A simplistic 'lessons from' approach to the Holocaust should be avoided. It risks 
becoming tokenistic when not actually grounded in substantive historical knowledge and 
it may prevent critical and deeper understanding of the Holocaust. 
5. It is important for all those working in this field, especially teachers, to distinguish 
between commemoration and education. Meaningful education entails knowing and 
understanding key aspects of the Holocaust, and grappling with difficult and complex 
issues. 
9. If Holocaust education is to improve, it is imperative that more evaluation studies are 
conducted which examine the impact of educational interventions or programmes on 
teaching and learning (UCL "What do Students Know" 3).  
 

The crux of these recommendations is that meaning-making, the process by which people 

make sense of something, becomes particularly important. Learners' interpretation of events, 

texts, objects, and situations is based on their personal prior experiences, their own cultural base, 

and learned knowledge. A close study of the materiality of books can add an important 

dimension to students' substantive and conceptual knowledge of the Holocaust because meaning-

making goes beyond just reading and then writing about the content of texts. Bird in her article 

about "Meaning-Making Concepts" (2009) talks about reading and writing as being an 
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"interpretive, interactive process… and its end product is meaning-making" (Bird 1). In viewing 

the book as artifact (because artifacts, by definition, are created with intention), the materiality of 

the book itself can be just as important as the story told within – especially with regard to the 

unique body of Holocaust Literature. As Lamb suggests: 

If you look carefully, books themselves provide clues about their purpose and use. For 
instance, small books are intended to be carried, while large folios are designed for tables 
or stands. Some books are carefully constructed of high quality materials and intended to 
be cherished for centuries, while others are ephemeral in nature only unexpected to last 
through a special event such as theatrical performance or royal coronation ("Part 2: As 
Artifact"). 

A comprehensive approach to studying Holocaust Literature as an artifact affords multiple entry 

points for investigation which encompass broad aspects that can be connected to most any 

individual frame of reference. In studying the Holocaust, students need to consider how 

individuals reacted to the stressful events they witnessed and what actions they took or did not 

take. Examining the themes of collective responsibility are, as Lindquist states, "relevant and 

vital topics that have a direct application to life in contemporary society" ("Informed 

Commentary" 7-8). 

My investigation of the provocations leading to new creative discoveries in technology, 

knowledge acquisition, and transference points to the positive aspects of fluidity of Holocaust-

related artifacts and how educators can help guide their students in both relating and relationship-

building to making thoughtful use of interconnections between textual and image-text flows. 

While 'Reading,' with a capital R, along with its multiplicities of reading processes, will continue 

to have a prominent role in education, one way to ensure the relevancy of Holocaust Literature in 

the 21st century lies in focusing on the materiality and diversity of textual forms and the 'spaces 

of translation' as those intermediate spaces in which the negotiation of differences unfolds 

through literary texts. Artifactual critical literacy as defined by Pahl and Rowsell, points 

specifically to combining "a focus on objects and the stories attached to them" (129). 

3.2.2 Paradigm Shift for Holocaust Education 

A popular 'new' way to tell the stories of classic literature, graphic novels (fiction or 

nonfiction books presented in comic book format) have recently become an acceptable form with 
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which to engage students with serious subjects, such as the Holocaust. The Holocaust is typically 

taught in the eighth grade in American public schools. Expecting younger students to read The 

Protocols of the Elders of Zion in its dry, text-only format is almost a lost cause as the work is all 

text and written in 'dated' language of a dim historical past. Asking those same students to pick 

up the graphic version of The Protocols (The Plot: The Secret Story of The Protocols by Will 

Eisner) has a much greater likelihood of success. Regarded as the 'father' of the comic book, 

Eisner's image-filled rendition likely engages their interest and, more importantly, improves their 

understanding of the story being told. Through clear striking images and short 'story bubbles' 

explaining what is happening, Eisner initiates new ways of thinking and talking about serious 

subjects through comics. 

This suggests that education is looking toward a paradigm shift. A paradigm shift is 

defined by Kuhn in The Structure of Scientific Revolutions (1962) as "a profound change in a 

fundamental model or perception of events" (91). Kuhn emphasizes the role of individual 

humans in making scientific changes happen and that when a shift takes place, "a scientist's 

world is qualitatively transformed [and] quantitatively enriched by fundamental novelties of 

either fact or theory" (7). Kuhn publicly attacked the 'development by accumulation' view of 

science. The time is ripe to take advantage of the 'development by accumulation' within 

Holocaust Education. The history of Holocaust Education in American public schools goes back 

to the early 1970s, when teachers "used the Holocaust to activate the moral reasoning of their 

students" (Fallace The Emergence of Holocaust Education 49). Almost 60 years later, it is 

urgently time to ask new questions, to provoke change in the Holocaust Education learning 

environment by redefining it to focus on constructivist learning environments. The need for 

ethical individual responsibility has never been more urgent as the waves of change caused by 

the COVID-19 pandemic are already shaping the world very differently from how it has ever 

been before. 

We live in a disoriented present at the unconformity of network culture and global culture 

formation. A paradigm shift has already occurred in "the branches of knowledge and the sphere 

of public culture – in relation to new technologies of production, distribution, and consumption 

of images" (Bertolini 126). Scholars in all fields of inquiry, including the Humanities, are 
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rushing to turn analog content into quantifiable, interchangeable data. The field of 'networked 

culture, where "connection is more important than division" (Varnellis 1), is emergent – not a 

new '-ism' in formation. Yet the realization that "technological innovations have cultural 

consequences" (Balsamo 4) and that they are not separate domains has been slow to unfold. 

Looking to foster 'a unity of understanding' Balsamo formulated the term "technoculture" (5) 

with an emphasis on stimulating "the education of the technological imagination" (7). The 

'technological imagination' is at the foundation of new insights where enabling technologies are 

applied to artifacts, both literary and otherwise. 

French art theorist Nicolas Bourriaud coined the term "Altermodernity" in his 2009 

Manifesto ("Altermodern At Tate"). Bourriaud focused his work on describing the time beyond 

postmodernity in which we are now living. Larson describes it as "an aesthetic of wandering and 

translation" (2009 1), where 'uncanny modes' of being together and the precariousness and 

ungrounding of things (Altermodernity) are embraced as 'a source of positivity.' Therefore, it is 

likely that memory of the Holocaust and the lessons to be learned from it will only continue to 

matter if new questions are asked and new conversations enabled. As Yehuda Bauer states: 

The Holocaust has increasingly become, for the democratic world at least, a symbol of all 
the other Genocides, for racism, anti-Semitism, hatred of foreigners, ethnic cleansing, and 
mass destruction of humans by humans generally. The reason for this is, possibly, that a 
vague realization is taking hold of people that the Holocaust, the planned total 
annihilation of the Jewish people at the hands of the Nazi regime, is both a Genocide like 
other Genocides, and also an unprecedented event in human history, which should serve 
as a warning to all of us ("On Holocaust Education" 125). 

To find new relevancy for Holocaust Literature in the 21st century, it is important to 

reiterate the uniqueness of Holocaust Literature over any other literature. Certain extreme 

physical, emotional, and mental aspects of the Holocaust "l'univers concentrationaire" (Rousset 

1946) resulted in a unique body of 'testimonial' work, where the very language and materiality of 

the writing were profoundly affected. I use the word 'testimonial' because those who chose under 

such extreme duress to write during or after surviving the Holocaust were perhaps answering the 

call to a deeply rooted Jewish literary tradition of bearing witness to tragedy as a means of 

transcending it. I use the word 'materiality' to focus attention on the physical: the medium and the 

context in which these evocative literary artifacts were created. 
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In 2019 there were approximately 33 Holocaust Museums and 44 Memorial sites across 

the United States alone (Wikipedia, List of Holocaust memorials and museums). Museums are 

extremely important avenues for educational outreach. Curators are making strides in making 

best use of facsimiles of Holocaust artifacts (mostly personal effects and objects that belong to or 

belonged to survivors) and to provide the emotional context of their creation and use. But other 

than exhibiting Torah scrolls and diaries of Holocaust victims (such as the diary of Anne Frank), 

Holocaust Literature is largely ignored as having no artifactual relevance. This makes attention 

to Holocaust Literature as a provocative artifact in Holocaust Education even more innovative. 

In 2002, Hayles wrote an experimental book where she stated that the materiality of the 

literary artifact continues to offer "a robust conceptual framework in which to talk about both 

representation and simulation as well as the constraints and enablings they entail" (Writing 

Machines 6). She was an early proponent and 'activist' in initiating work that combined literature 

and science. Hayles was interested in exploring what the book could be in the digital age. The 

questions Hayles posed and answered through exploring different 'born digital' literary genres 

challenged me to confront the importance of studying the physical materiality and hermeneutics 

of Holocaust-related literary artifacts and the impacts (potential or already existing) of their 

mediation and reproduction through 'technological apparatus.' 

As Hayles goes on to note, "To change the material artifact is to transform the context 

and circumstances for interacting with the words, which inevitably changes the meaning of the 

words as well" (Writing Machines 23). Once digitized, each book has the potential to offer 

multiple paths into its complexities. Yet, as Holocaust scholars and students seek out new 

questions and new insights into these works by taking advantage of new approaches to 

knowledge discovery, the dangers of digitization for an accurate and more complete picture of 

the Holocaust (de-contextualization, trivialization, and fragmentation) become ever more present 

due to the ease in which a prosumer can find alternative technological and cultural strategies to 

'take apart' a literary work and create their own associated work. Emergence of a book's 

properties affords the most likely moments for fundamental realizations to occur. Venturing into 

the exploration of the properties of a selection of related Holocaust Literature, the critical 

materiality of the book, its physical elements, its provenance, and the context surrounding the 
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author's writing of the work all come to the fore in uncovering the importance of the book as a 

literary artifact. As Piper says in Book Was There: 

Pages are windows, Pages allow us to look through, to transport ourselves into an 
imaginative space off the page… Pages are frames. Pages not only allow us to look 
through, but also at, to see something that has been distilled... Pages are individuations. 
No matter how large or small, pages are finite… Pages as Mirrors… The page is always a 
part of a "gathering," the book the sum of smaller versions of itself… Pages are folds. 
The page is not just a part, but always a part of (49-52). 

Perhaps Piper's most fascinating observation about pages is that "the essence of the page is the 

turn" (52). The physical act of 'turning the page' of a book is also the figurative means by which 

the story unfolds into the mind of the reader. The catalysts identified in my three case studies 

were driven by a unique personal 'connectedness' to an original Holocaust-related work. This 

interaction motivated each of the contemporary authors to produce an original modern 

interpretation. The three associated pairs of Holocaust-related texts for my case studies were 

selected intentionally as they have profoundly different histories of materiality. 

The exponential growth of information and raw data coming online contrasts 

dramatically with the relatively static corpus of early Holocaust Literature (written during and in 

the first two decades after WWII). As a consequence of the 'information revolution,' Mayer-

Schönberger and Cukier list three major and inter-linked shifts of mindsets: 

the ability to analyze vast amounts of data about a topic rather than be forced to settle for 
smaller sets, a willingness to embrace data's real-world messiness rather than privilege 
exactitude, and a growing respect for correlations rather than a continuing quest for 
elusive causality (19).  

These shifts have implications for examining Holocaust Literature in a digital age. Seminal 

Holocaust-related texts were all originally written by hand: with marks on paper. The potential 

for the treatment of machine-readable Holocaust texts opens opportunities for scholars and 

students to discover new insights from hitherto hidden contextual relationships. 

Accessing the power of information technologies that enable multiple visual information 

views through a simple interface can allow learners to practice 'thinking' (critical, constructive, 

and creative) in a structured environment. The objective of teaching any subject is to engage the 

intellectual curiosity of students in order to inspire critical thought and personal growth 
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(USHMM 2016). With regard to the Holocaust, being able to clearly identify and include the 

"past dimension of history" means that the "unexamined stories and sub-conscious assumptions" 

(Littell, The Crucifixion of the Jews 11) will no longer remain buried. Complementing current 

practice, advanced inquiry tools can draw on the research scholarship and historical evidence 

about the Holocaust. The next generation of learners and scholars may be able to uncover 

different insights from the ever-growing body of Holocaust research data available. 

Helping learners build new knowledge from their individual prior knowledge is the 

premise of constructivist practice (von Glasersfeld 1993). Following on from Nix's example for 

cultivating a constructivist classroom in science education (Cultivating Constructivist 

Classrooms 2012), I adapted this view for Holocaust Education. In response to the need to assess 

innovative classroom environments, the Constructivist Learning Environment Survey (CLES) 

was developed with a psychological view of learning that focused on students as co-constructors 

of their own knowledge (Taylor and Fraser 1991; Taylor et al 1995; Taylor et al 1997). A new 

version of the CLES was developed by Taylor (1995) to improve the theoretical framework of 

the survey from the perspective of critical constructivism. The five scales of the CLES are 

defined as: 

1. Personal Relevance (relevance of learning to students' lives) 

2. Uncertainty of Science (provisional status of scientific knowledge) 

3. Critical Voice (legitimacy of expressing a critical opinion) 

4. Shared Control (participation in planning, conducting and assessing of learning) 

5. Student Negotiation (involvement with other students in assessing viability of new ideas). 

Constructivist teaching and learning practices can be fostered through strategic 

incorporation of information and communication technologies (ICT). The scales of the CLES 

directly support the goals of educational reform as summarized by Lindquist and UCL (section 

3.2.1). Table 2 matches the scales of the CLES to the Pedagogical Principles for Effective 

Holocaust Instruction as recommended by Echoes & Reflections (2021) to the affordances of 

ICT within an integrated pedagogy put forth by Webb (2005). 
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Table 2. CLES scales matched to Pedagogical Principles and ICT Affordances 

CLES Scale Pedagogical Principles for Effective 
Holocaust Instruction 

Implications of ICT Affordances for Teachers 
and Students in an Integrated Pedagogy 

Personal 
Relevance 

"Connect what students are learning to 
contemporary events, while 
distinguishing between the unique 
history of the Holocaust and what can 
be learned from this history." 

"Teachers need to know about these 
affordances and… then need to use this 
knowledge of affordances together with a 
wide range of other types of knowledge… to 
plan activities that will lead to learning and 
will motivate their students." 

Uncertainty 
of Science 

"Enrich students' understanding of the 
Holocaust by providing an abundance of 
print and digital resources from a variety 
of perspectives."  

"Computer simulations, Internet-supported 
student research projects and computer-
based modelling provide new affordances 
that enable students to gain a wider range 
of experience relating to science in the real 
world." 

Critical 
Voice 

"Support students' sharing of ideas and 
asking questions of themselves and 
others." 

"The affordances provided by ICT-rich 
environments to support students' self-
management free teachers to focus on 
questioning and negotiation of meaning." 

Shared 
Control 

"Guide students 'safely in and safely out' 
of this study; use age-appropriate 
materials and always be mindful of the 
social and emotional needs of individual 
students." 

"… the development of formative 
assessment pedagogy has enabled students 
themselves to identify their needs, and 
hence play a larger role in planning for their 
learning." 

Student 
Negotiation 

"Help students understand what 
happened before and after a specific 
event, who was involved, where the 
event took place, etc…" 

"Increasing discussion between teachers and 
students about learning processes and 
opportunities for learning will enable 
students to negotiate the planning of their 
own learning." 

After Nix, 
2012 

(Pedagogical Principles for Effective 
Holocaust Instruction 2021, p. 1) 

(Webb 2005, pp. 728-729) 

 

Sense-making is the process that embodies human perception and cognition as it relates 

to individual experience. A 'sensation' is an automatic and real reaction to an external stimulus 

that causes excitement and interest. For producers, this new connection can lead to a stronger 

drive to demonstrate newly recognized confidence. In a constructivist learning environment 

students can exercise agency in multiple ways. (Agency, as it relates to literary artifacts is 

described in section 2.3.) The finished result should reflect their understanding of their world and 
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how they made sense of the overall experience of creating a qualified related artifact. Agency is 

how producers embody their intention. Technology can have a positive impact on Holocaust 

Education by preserving artifacts in digital form that can be accessed by most anyone. 

3.2.3 Transformative Tools within Holocaust Studies 

Along with changing trends in 21st-century education, new enabling technologies can be 

the change-agents that support new ways of thinking and the posing of different questions. "To 

be effective in the 21st century, citizens and workers must be able to create, evaluate, and 

effectively utilize information, media, and technology" (P21 Partnership for 21st Century 

Learning, "Framework for 21st Century Learning: Information, Media and Technology Skills"). 

Social media is a pervasive element in the lives of most young people today. Through social 

media platforms, actions we take and share with others over these immediate and direct networks 

can influence millions of people to think that their behaviors and their beliefs are 'right' without 

further need to assess the viability of suggested responses. 

Learning to think in multiple ways (creative, constructive, critical) is important in a world 

of visual and textual information overload where the demands on students' use of multiple 

learning preferences (visual, auditory, reading, kinaesthetic) are ever-present. Channeling this 

attention to primary literature can be triggered by visual, semantic, and computational techniques 

that enable Holocaust Literature to be relevant. At the same time, it is critical for educators to do 

what they can to promote personal relevancy for their students. 

Literature is supplementary, not antithetical, to history: it allows, and in the best instances 
demands readers to universalize, empathize, to visualize and imagine, not merely to be 
informed… Conveyance of the Holocaust is an impossible but necessary appeal to our 
imagination; and literature is the pathos to history's logos. Not merely learning about, but 
identifying with… For the role of Holocaust Literature – the eternal role of literature, 
period – is to make it new again, to make it real, to make it felt (Kaiser 2010 3). 

Leveraging new and emerging technologies can provide a means for educators to support 

students in exploring those provocations that can lead to creative discoveries in classic literature. 

This is important to understand, as it may increase the relevancy of Holocaust Literature in the 

21st century, particularly as the historical event of the Holocaust becomes ever-more distant in 

time. 
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Many major Holocaust-related digitization projects have been initiated. Examination of 

electronic texts suggests that there is great potential for visualization of semantic text analysis to 

'draw out' the key themes evident across Holocaust Literature. For example, to begin my doctoral 

research in the book as artifact, I experimented with the content of my annotated bibliography for 

Holocaust Literature. This included the citation detail, along with my notes about interesting 

ideas and quotes, and a column for preliminary keywords that related directly to my thesis. Using 

the keyword list, categorized by genre, I created series of word clouds to preview major themes 

within each genre of the books that I reviewed. This consisted of 11 diaries, 9 memoirs, 5 short 

stories, 6 poetic anthologies, 15 novels, and 13 secondary sources.  

The Wordle™ (Feinberg 2010) is an example of aspects of 21st-century investigations 

that can lead to discovering new knowledge through using educational technology. As illustrated 

in Figure 4, word clouds of different literary genres allow us to examine common Holocaust 

themes (such as death, morality, and complicity) across literary genres in one information view. 

While one may have a sense of the differences, seeing the frequency of occurrence in a graphic 

way makes the nuances evident. 

For the Holocaust diaries I studied (image a), the words that jumped out were diary, 

children, ghetto, resistance, and Jew. For Holocaust memoirs (image b), the words that jumped 

out were death, gas chamber, crematorium, Auschwitz, and Canada. For Holocaust short stories 

(image c), the words the words that jumped out were children, adolescent, fear, fate, friendship, 

and hiding. For Holocaust poetry (image d), the words that jumped out were language, silence, 

destruction, God, and alienation. For Holocaust novels (image e), the words that jumped out 

were friendship, madness, action, God, ambiguity, and Christian. And finally, in examining the 

word cloud for secondary sources (image f), the words that jumped out were memory, Nazism, 

language, diary, God, and culture. 
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Figure 4. Comparison of Sample Word Clouds for Each Literary Genre Studied 

Strikingly, the strength and selection of particular word foci are different in each literary 

genre. As a case in point, the word clouds for poetry and secondary sources both have a heavy 

weighting of the word 'language.' This means that it occurred more frequently in my list of 

keywords. There is a great deal of critical commentary in secondary sources about the 

extraordinary difficulties of linguistic representation and finding ways to tell the stories of what 

was experienced. This comparison makes clear that if one only reads works from one or two 

literary genres, the 'story' coming out of Holocaust Literature can only be partially accessed and 

partially understood. The more frequently used words reveal distinguishing features of the 

Holocaust itself. Literature informs history as profoundly as history informs literature. The 

different genres of Holocaust Literature tell stories from different views. 

This example shows how a computational approach to the semantics of my field 

bibliography resulted in a visual representation of the extensive content. The following sections 

elaborate on visual, semantic, and computational mechanisms that are prevalent across Holocaust 

Literature. 



79 

3.2.3.1 Visual 'Insights' 

The word 'visual' relates to seeing or to sight. The 'visual turn' as a concept is the result of 

'a coming together of historical and economic forces that have culminated in the emergence of 

visual culture' (Chandler and Munday, A Dictionary of Media and Communication 2011). 

According to Mitchell, this paradigm shift in visual culture turned the primacy of text to "a post-

linguistic, post-semiotic rediscovery of the contextual importance of image as a complex 

interplay between visuality, apparatus, institutions, discourse, bodies, and figurality" (Mitchell 

1994), as distinct from picture with text. In my research for this dissertation, I found that visual 

influences are not only about what one literally sees on a page; they have as much to do with the 

memories that images evoke. The memories can provoke new sense-making, interpretation, and 

discovery through a focus on materiality and visuality during the course of emergent ideas in the 

study of original literary texts, resulting in the creation of new derivative works. 

According to Hyerle (2000), 90% of information transmitted to the brain is visual. 

Reading text is a very different exercise than looking at images because our visual system can 

only scan characters one character at a time and then has to 'piece them' together into words. In 

response, we often rely on 'short-hand' tools for electronic communications. For example, 

Twitter limits posts to 32 characters and new sets of emojis are being released each week to 

embellish (or even replace the words in) texts. Wolf warns that "sound bites, text bites, and mind 

bites are a reflection of a culture that has forgotten or become too distracted by and too drawn to 

the next piece of new information to allow itself time to think" (Our 'Deep Reading' Brain ¶1). 

Deep reading involves going beyond the decoding of text and entering "a cognitive space where 

we can connect the decoded information to all that we know and feel. In this latter part of the 

process of reading, we are entering the ability to think new thoughts of our own: the generative 

core of the reading process" ("Brain Pathways: Created by Reading" 1). 

In addition, evaluating the visual aspects of book design tells something beyond what can 

be garnered by only reading the text. Paying special attention to the material aspect of a literary 

artifact can provoke a paradigm shift that results in new sense-making, interpretation, and 

discovery through a focus on materiality and visuality in the course of emergent ideas in the 

study of original literary texts that results in the creation of new derivative works. This paradigm 
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shift in visual culture has turned the primacy of text to a 'post-linguistic' rediscovery of the 

contextual importance of image (as distinct from picture) with text. 

In Holocaust and the Nonrepresentable (2019), Patterson, in discussing the literary 

transcendence of Holocaust representation and 'speaking the ineffable and how the photographic 

image manifests the invisible,' explains the role of Holocaust Literature as giving poetic voice to 

what eludes prosaic utterance, such as historical accounts. As another example, Radnóti's poems 

evoke visceral images that provoked Ozsváth to draw out more emotional meaning as she 

translated his work, and later to write a new work of her own (The Footsteps). The old English 

adage that a 'picture is worth a thousand words' is questionable in the sense that reading and 

viewing a picture use our visual system very differently. 

3.2.3.2 Semantic 'Order' 

The term 'semantic' refers to "the weaving together of words, their connections, and 

coherencies… It denotes the surrounding conditions of something that sheds light on its 

meaning… that is no longer limited to text" (Krippendorff and Butter "Semantics Meanings and 

Contexts" 10). As culture and technology become one, "all technological innovations have 

cultural consequences" (Balsamo, 2011 4). With specific regard to artifacts, Krippendorff (2006) 

offers designers a way to re-examine their humanity in the context of the application of enabling 

technologies. In defining the 'semantic turn,' he expresses the hope that designers will offer "far 

more significant contributions" by: 

shifting gears from shaping appearance of mechanical products… to conceptualizing 
artifacts, material or social, that have a chance of meaning something to their users, that 
aid large communities and that support a society that is in the process of reconstructing 
itself in unprecedented ways and at record speeds. … Designing artifacts to make sense, 
to have meanings and social significance, actually going back to the lost meanings in the 
original Latin word "design" entails a radical shift for the practice of design…It is a turn 
toward considerations of meaning – a semantic turn (xv). 

This new approach to artifact design may suggest ways to illuminate new relevancies for 

Holocaust Literature in the 21st century. In thinking about books as artifacts, imaginative or 

emotional suggestions that writers choose to imply in each of their choices of language can 

influence readers' interpretation and understanding of the meaning of the words used, their 

sentence structure and symbols. A semantic paradigm shift could be a significant catalyst in 



81 

exposing the hidden relationships that connect universal issues across time and space as ideas 

represented by words are assembled as books. For example, a palimpsest is a manuscript or piece 

of writing material on which the original writing has been effaced to make room for later writing, 

while traces of the original text remain. Mark Danielewski's House of Leaves is described in 

Jessica Pressman's 2006 article on "Reading the Networked Novel" as: 

The seven-hundred-nine-page codex embraces and exploits the pleasures of print in 
typographical play and innovative page design; its substantial print body contains an 
extensive hyper-textual navigation system connecting multiple narratives and reading 
paths. …The book reaches beyond its bindings to a network of multimedia instantiations 
that collectively and collaboratively produce its multilayered narrative" (107). 

House of Leaves is described in Mark Sample's article as "endlessly interpretable, boundlessly 

intertextual, with layers of footnotes, metacommentary" (Sample "Renetworking House of 

Leaves" 1). Hayles regards the book as a 'metaphysical inquiry' that "uses the very multi-layered 

inscriptions that create the book as a physical artifact to imagine the subject as a palimpsest, 

emerging not behind but through the inscriptions that bring the book into being" (Writing 

Machines 110). Intentionally, by design, the House of Leaves book cover is literally too small for 

the pages contained therein. This aspect of the book's materiality sets up the challenge to readers 

that the content exceeds the limits of the work. 

3.2.3.3 Computational 'Thinking' 

The word 'computational' relates to the process of mathematical calculation. With the 

advent of the Internet and the World Wide Web and the Big Data revolution (Mayer-

Schönberger and Cukier 2014) no subject area of scholarly research has been left untouched – 

and that includes the Humanities. Mayer-Schönberger and Cukier see the application of Big Data 

analysis as a decisive "move away from the age-old search for causality" (14) to 'merely searches 

for causation.' They point to discovery of "patterns and correlations in the data that offer us novel 

and invaluable insights" (14). A computational approach to Holocaust Studies illuminates the 

mechanics of this approach and points to outcomes that involve new sense-making and new 

meaning-making using any combination of a whole variety of techniques and methodologies. 

According to British cultural and media theorist Gary Hall, the 'computational turn' has 

been adopted to refer to: 
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the process whereby techniques and methodologies drawn from computer science and 
related fields – including interactive information visualization, science visualization, 
image processing, geospatial representation, statistical data analysis, network analysis, 
and the mining, aggregation, management, and manipulation of data – are used to create 
new ways of approaching and understanding texts in the humanities (2013 781). 

In this dissertation, I define 'computational' as implying the use of quantitative methods to enable 

new interpretations and understandings of texts. Applying a computational process in a new 

creative way to machine-readable text can expose previously hidden consequences of 

fragmentation that can lead to misinterpretation and misunderstanding of important concepts and 

facts. In an example from Holocaust Literature specifically, Jacobs and Weitzman explain in 

their novel refutation, Dismantling the Big Lie (2003), first, how the mechanical re-arrangement 

of a text (The Protocols of the Elders of Zion) resulted in a repurposing of an already plagiarized 

work. In this case, literal translation of the words enabled the over 200-year-old book to be 

disseminated in millions of copies on a global scale – continuously to this day. Then they use a 

unique computational approach to create new sense-making and new meaning-making using a 

novel combination application of the ancient Jewish scriptures that points to new ways of 

understanding and explaining the lies of The Protocols. 

Digital Humanities itself came out of the initial field of Computing in the Humanities – 

where computers were viewed as 'efficient servants' rather than 'enablers of criticism.' The term 

was changed to 'Digital Humanities' as recounted by Hayles in "How We Think: Transforming 

Power and Digital Technologies" (42-66). Before that, the French philosopher and literary 

theorist Jean-François Lyotard published a prescient report on knowledge called "The 

Postmodern Condition" (1984). As Pressner notes: 

[Lyotard] articulated one of the most significant contemporary struggles—namely, the 
proprietary control of information technologies, access and operating systems, search and 
retrieval technologies, and, of course, content, on the one hand, and the "open source" 
and "creative commons" movement on the other. Beyond that, he drew attention to 
several other changes that have affected what he considered to be the state of knowledge 
in postmodernism: first, the dissolution of the social bond and the disaggregation of the 
individual or the self (15); second, the interrogation of the university as the traditional 
legitimator of knowledge; and third, the idea that knowledge in this new era can only be 
legitimated by "little narratives" based on what he calls "paralogy" (a term that refers to 
paradox, tension, instability and the capacity to produce "new moves" in ever-shifting 
"language games" (Pressner Emerging Disciplines 2009, 27). 
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With regard to Holocaust Education today, as Berry sees it: "The computational turn points to a 

new way of working with representation and mediation… whereby one is able to approach 

culture in a radically new way" (2). He sees the need to rethink pedagogy to incorporate "a 

method of thinking with eyes and screen" (10). 

3.3 New Approaches to Holocaust Literature 

Understanding the lessons of the Holocaust is no longer just a question of memorizing 

facts or exploring multimedia memories; today it is even more a matter of learning. The current 

"shift in our relationship to media – from passive spectators to active participants – involves the 

process of productive consumption" (Balsamo Designing Culture 134). Suggesting the 

importance of intention in creating artifacts, Weinschenk notes that: 

we design to elicit responses from people. We want them to buy something, read more, or 
take action of some kind. Designing without understanding what makes people act the 
way they do is like exploring a new city without a map: results will be haphazard, 
confusing, and inefficient (100 Things, Back Cover). 

'Prosumer' is simply a combination of the words 'producer' and 'consumer' to describe technical 

shifts that empower consumers to alter the design of the product they have in hand as different 

industries adopt new technologies. As a prosumer (author, painter, composer, student, researcher, 

etc.) gains personal experience, internalization of knowledge with understanding can be 

demonstrated in their unique creation of a new, related artifact born out of their original 

assessment of an existing artifact. Just as different institutions might display artifacts in different 

ways to evoke different reactions, Stier notes that "such an artifact then, for all its materiality, 

would still require a great deal of contextualization" (Committed to Memory 16) for it to be 

appropriate. 

As relics are passed down from generation to generation, they carry the stories about their 

significance to individuals and groups with them. Often, personal material objects of the 

Holocaust are added to museum collections. As Peled-Carmeli, the Senior Curator of Artifacts 

and Director of the Artifacts Department at Yad Vashem, explains in "Bearing Witness – Stories 

Behind the Artifacts in the Yad Vashem Museum Collection": 



84 

Though the object may be something of little significance to the world, parting from it is 
difficult – sometimes this is the only object that is left from the survivor's former life and 
family, and as such it carries the weight of the remembrance. Only the perception that the 
object can transfer the memories to future generations enables the survivor to part with 
such a precious item. It is as if he projects his life story onto the object and passes it on to 
us. Often we find that the survivor expresses relief after giving us the object as if he is 
saying: until now I was responsible for transferring the story to the next generations, now 
that the object is in your hands, you are taking on the responsibility of telling the story 
with the object helping you in your mission (Peled-Carmeli, YadVashem). 

As we witness the shift from remembrance of what one has experienced to remembrance of what 

one has read or learned, it is urgent that a solid foundation of knowledge of the Holocaust be 

ensured; toward that end, the full meaning of material objects must be safeguarded by also 

preserving aspects relating to the materiality of the object. This implies that evocative objects 

can become provocative artifacts for learning when leveraged in a conducive learning 

environment. Curating archives and arranging artifacts within exhibits conveys the purpose and 

intention of the organizer who introduces inherent and implicit biases that influence the 

outcomes for each visitor. As Benjamin recognized in reflecting on his own collection of books: 

The most profound enchantment for the collector is the locking of individual items within 
a magic circle in which they are fixed as the final thrill…Everything remembered and 
thought, everything conscious, becomes the pedestal, the frame, the base, the lock of his 
property…In this circumscribed area, then, it may be surmised how the great 
physiognomists – and collectors are the physiognomists of the world of objects – turn 
into interpreters of fate. One only has to watch a collector handle the objects in his glass 
case. As he holds them in his hands, he seems to be seeing through them into their distant 
past as though inspired (Illuminations, "Unpacking my Library" 60-61). 

New approaches to Holocaust Literature may reflect "the shape, changing paradigms, and 

central preoccupations of shifting generational contexts" (Aarons and Lassner 2020). 

Approaching Holocaust Literature not just as an evocative object but also as a provocative 

artifact opens the door for personal relevancy and ethical responsibility to be assumed. This 

requires a process approach to examining complex topics of the Holocaust to shift the 

perspective from the effective to the affective. A better understanding of how expert 

contemporary Holocaust scholars studied seminal Holocaust Literature and were motivated to 

create associated Holocaust-related literary works informs pathways for giving a new relevancy 

to Holocaust Literature in the 21st century. 
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The following section examines how evocative objects can change into provocative 

artifacts by paying close attention to bias as a clue to intention (3.3.1.1), provenance as an 

indicator of authenticity (3.3.1.2), and access as a tool for discovery (3.3.1.3). 

The second section (3.3.2) focuses on fostering prosumer agency with Holocaust 

Literature by examining shared control as participatory learning (3.3.2.1), student negotiation for 

collaborative learning (3.3.2.2), and critical voice for proactive upstanders (3.3.2.3). 

3.3.1 Moving from Evocative Objects to Provocative Artifacts 

Moving from consideration of the 'book' as text or story, to an evocative object with 

intended and unintended consequences, to a provocative artifact in a digital age opens new 

possibilities for teaching the lessons of the Holocaust in technology-enhanced learning 

environments. Merriam-Webster's online definition of 'provocative' is "serving or tending to 

provoke, excite, or stimulate." The Merriam Webster's Learner's Dictionary definition is 

"causing discussion, thought, argument, etc." The Merriam-Webster's Children's Dictionary 

definition is "serving or likely to cause a reaction (as interest, curiosity, or anger)." As articulated 

in The Digital Humanities Manifesto 2.0, "The Digital Humanities revolution promotes a 

fundamental reshaping of the research and teaching landscape…The classroom must become a 

place of hands-on engagement with the material remains of the past where the tasks of 

processing, annotating, and sequencing are integral to process of learning" (¶45). This process 

gives confidence in learner mastery and learner ability to explore and learn new knowledge from 

the study of a book's materiality and not just from its text. 

The three case studies (presented in Chapter 5, Chapter 6, and Chapter 7, respectively) 

investigate how an evocative object (Holocaust Literature) became a provocative artifact for 

three contemporary Holocaust scholars working in academic settings to produce new Holocaust-

related literature. In order to tease out critical factors relating to their processes, in the following 

sections I review bias as a clue to intention (3.3.1.1), provenance as an indicator of authenticity 

(3.3.1.2), and access as a tool for discovery (3.3.1.3). 



86 

3.3.1.1 Bias, as a Clue to Intention 

As defined online, bias is linked to prejudice. Prejudice is an affective feeling towards a 

person or group member based solely on their group membership. Bias is prejudice in favor of or 

against one thing, person, or group compared with another, usually in a way considered to be 

unfair. (The prejudice of racial antisemitism fueled the Nazis to view themselves as racially and 

biologically superior Aryans and the Jews as a dangerous, sub-human species who had to be 

exterminated from the earth.) Biases can be learned implicitly within cultural contexts. Ratner 

explains how almost 200 cognitive biases rule our everyday thinking. "As much as we would 

like to be fair and impartial about how we deal with the situations that arise on a daily basis, we 

process them through a complex series of internal biases before deciding how to react" (Ratner, 

2019 1). The domain of Holocaust Literature reflects the biases embedded in the original 

intentionality of those authors. The metaphorical phrase, 'don't judge a book by its cover' means 

that one should never pre-judge the value of an artifact only by its outer appearance. After 

explaining numerous designs, in describing the perils of designing a cover for a much-loved 

novel, a graphic designer noted that: 

It's impossible to say everything on a cover. Fiction is complex, and especially when a 
book resonates, it becomes difficult to decide which parts of the narrative to broadcast. 
This is precisely why a cover can never be right; there are only degrees of error. I'm not 
just saying this to couch my ineptitude—I really believe it (Munday, The Perils of 
Designing a Cover 15). 

Looking at the physical books that I studied for this thesis, I found that an appreciation of 

the materiality of these seminal works adds a depth of knowledge and understanding as the time 

and place and people of the Holocaust shift further and further into the past; their materiality can 

position them as provocative artifacts for learning, more than just evocative objects that simply 

evoke memories and feelings. As Turkle reminds us "digital objects engage us in new and 

compelling ways" (Turkle 323), similar to physical objects. One of the key dangers of 

digitization of Holocaust Literature is trivialization, where inappropriate comparisons can dilute 

the real significance of the Holocaust as a singular historical event. Bias can be promulgated 

when words and images are separated from an author's original intention. A specific example of 

trivialization relates to comparisons between Tobacco and Human Rights. Rabinoff in his book 
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Ending the Tobacco Holocaust talks about the death 'in Holocaust terms' of "one billion people 

during this Century" (387). This comparison is both trivializing and offensive because people 

who damage themselves through smoking do so through choosing to keep smoking. Rubinoff 

trivializes the Holocaust because the damages of smoking result from voluntary actions. He 

completely misses the main element of the Holocaust – that the Holocaust was inflicted on an 

entire race of victims by others. 

3.3.1.2 Provenance, as an Indicator of Authenticity 

As defined online, provenance refers to the detailed history of where an artifact has been 

since its creation. A similar term, provenience, refers to the precise location where an artifact or 

archaeological sample was recovered archaeologically. Thinking about the book as an artifact 

and drawing on lessons learned from oral history and digital humanities curation, these terms are 

equally applicable to Holocaust Literature. As Boyd notes in Oral History and Digital 

Humanities: 

Now, with digital programming, we can link and draw on multiple formats to 
contextualize the story, and we can do this while carefully referencing the original 
provenience of each item (photo, text, audio, map, film)… we provide a context 
statement placing interviews in historical/cultural perspective, and photographs of the 
speaker and the topics discussed assist future visitors to the site in appreciating what was 
said (29). 

Provenance details confirm or refute the authenticity of any publication, whatever its format. 

Knowing the provenance of artifacts helps to mitigate the opportunities for misinterpretation of 

Holocaust literary works, particularly if the book is not presented as the original author intended. 

In an era where it is often difficult to sort out 'fake news' from fact, provenance provides telltales 

that make it more difficult for Holocaust deniers to misrepresent the reality of the Holocaust. For 

example, the Institute for Historical Review (www.ihr.org/) appears to be an academic entity in 

California, performing legitimate historical research devoted to historical revisionism. If one vets 

the Director and other key people listed, discrepancies arise that might lead one to question their 

motivations. If one looks at the dates of their work, one might question why their annual 

conferences and monthly journal stopped abruptly. If one thinks in terms of place, one might 

question why it describes itself today as a 'Center' when at its founding, it was called an 
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'Institute.' Thinking about provenance from these three perspectives helps people to decide for 

themselves the legitimacy of this Institute. 

There is only one original of the first diary that Anne Frank wrote. This red plaid diary is 

preserved in a protective case with extremely limited access. The same is true for many antique 

books as well as other types of Holocaust artifacts. A facsimile is a copy or reproduction of an 

old book, manuscript, map, art print, or other item of historical value that is as true to the original 

source as possible. Today's technologies enable learners to manipulate virtual artifacts in three 

dimensions as well as print replicas of objects that can be handled. Pertaining to the authenticity 

of objects exhibited in the USHMM, Bernard-Donals reports that "it doesn't so much matter 

whether what's in the museum is real, so long as the visitor comes away from the museum 

having learned about the Holocaust" (Figures of Memory 52). While modern reproductions 

certainly are not 'the real thing,' this suggests that provenance is more a 'state of mind' – how you 

think about it rather than its importance to authenticity as a book's physical instance, especially 

with respect to fragile and rare original Holocaust Literature. Decontextualization poses a 

potential danger to Holocaust Studies in that a narrow view can limit awareness of the 

implications of cumulative effects and coordinated actions that result in a displaced 

understanding of a topic. A thorough investigation of provenance can shed light on context that 

is missing from the way a viewpoint is presented. 

3.3.1.3 Access, as a Tool for Discovery 

As defined online, one meaning of access as (verb) is to obtain, examine, or retrieve (data 

or a file). With the advent of the Internet and the World Wide Web, archival responsibility in the 

digital age has broad implications, particularly in the context of ever faster and continuous 

expansion of digital archives. How archivists choose to identify and associate digital artifacts and 

how they decide to store them and enable access can generate intended and unintended 

consequences while also affecting ease of use. 

Now, with the Internet, we can continue that conversation as we digitize materials from 
the past, but also broaden it across multiple languages and civilizations with different 
historical experiences and expectations of the future. Though the dream of archiving 
Internet content was born of idealistic and utopian ambitions, in reality, it is evolving into 
one of the most efficient and economical ways to ensure the continuation of that 
conversation (Rumsey 167). 
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In considering the book as an artifact, the early Holocaust Literature was written in a different 

time and place by people who never saw or used most of the technology available today. Today 

access is easy; information is at our fingertips with the click of a mouse. The culture within 

which books are produced influences the choices made regarding matters of materiality. 

Especially within the realm of original Holocaust Literature, the severe limitations of what 

people had access to in certain places during this time of mass murder becomes a powerful 

statement that can evoke empathy and stir some connections that can establish a new relevancy 

for each reader. 

Since many original works are now in the public domain, they have been scanned and 

one can view images of the actual pages. This is a significant opportunity to virtually explore the 

materiality of books, but only when the characters on the page are optically recognized can one 

easily examine the text. While digitization is making more Holocaust Literature available to 

readers, the increasing ease of manipulating excerpts of stories poses a potential danger to 

Holocaust Studies. Extracting only part of the story told through the book as an artifact can lead 

to misleading interpretation and application, as thoughts, ideas, and concepts can become 

irrelevant, superficial, or incorrect. In this way, access can lead to further fragmentation of the 

original author's intent and to lack of understanding about both the specificity and the 

universality of the Holocaust (after Barenbaum 1981) as represented in the Holocaust Literature. 

3.3.2 Fostering Prosumer Agency with Holocaust Literature 

There is a clear interest in learning about the Holocaust as an historical event. There is an 

abundance of resources that present information about the Holocaust from a variety of 

perspectives. In a truly collaborative learning environment, where participants work together to 

search for understanding, meaning, or solutions or to create an artifact or product of their 

learning, students tend to correct themselves and their peers constructively to improve the 

outcome. Throughout the entire process, the teacher's role is to challenge questionable student 

viewpoints and to comment constructively on clues for correcting errors in application or 

interpretation. Transitioning from 'sage on the stage' (lecturer, transmitter of facts) to 'guide on 

the side' (learning facilitator, research adviser) the teacher's role is to encourage learners in their 

discovery process. As King (1993) noted, 
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Knowledge does not come packaged in books, or journals, or computer disks (or 
professors' and students' heads) to be transmitted intact from one to another. Those 
vessels contain information, not knowledge. Rather, knowledge is a state of 
understanding and can only exist in the mind of the individual knower (30). 

Allowing digitally native students to exercise their agency (improving their preferred skills and 

abilities) offloads the teacher's additional burden of having to be a technology specialist; the 

teacher can concentrate more fully on creative ways to develop student understanding. This 

fosters the end-goal of knowledge transfer, as information from multiple perspectives is 

transformed into knowledge. To transfer knowledge, schema processes need to be constructivist 

and deductive. The teacher cannot transmit 'learning,' learners must construct their own learning.  

Attending to these details can expose new applications for digital objects, the perils of 

digital evocative objects, and implications for digital discovery. All of this has implications for 

the history of the Holocaust and Holocaust remembrance into the future as Information and 

Communication Technologies (ICT) becomes the driving force behind the teaching of 21st-

century learning skills in schools. These new core competencies (such as digital literacy, critical 

thinking, problem-solving, and collaboration) replace the centuries-old, outdated competencies 

of reading, writing and 'rithmetic that focused on fact-based learning and memorization. As 

students internalize ways of making meaning through evaluation and sense through assessment, 

this knowledge can transfer to other situations, such as the application of the enduring lessons of 

the Holocaust to current world and local events. New possibilities for basing histories and 

remembrance on lessons internalized from in-depth study of Holocaust Literature as an artifact 

can develop personal agency by cultivating three key factors, described in the following sections, 

to foster constructivist learning environments. 

3.3.2.1 Shared Control, as Participatory Learning 

'Shared control' is the extent to which students are invited to share with the teacher 

control of the learning environment, including the articulation of their own learning goals, design 

and management of their learning activities, and determining and applying assessment criteria. 

This means that the students participate with the teacher in the planning, conducting, and 

assessing of learning. Because teaching the Holocaust touches on horrific violence and deep 

trauma (Lindquist, 2011 119), through shared control, teachers can gauge the social and 
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emotional needs of students. One of the implications of this scale with regard to ICT affordances 

for teachers and students in an integrated pedagogy is that "the development of formative 

assessment pedagogy has enabled students themselves to identify their needs, and hence play a 

larger role in planning for their learning" (Webb, 2005 729).  

3.3.2.2 Student Negotiation, for Collaborative Learning 

'Student negotiation' refers to the extent to which opportunities exist for students to 

explain and justify to other students their newly developing ideas and to listen and reflect on the 

viability of other students' ideas. This means that the students are involved with other students in 

assessing the viability of new ideas. In effective Holocaust instruction, student negotiation can 

enable students to build "contextual understanding about individual circumstances in particular 

and of the event in general while developing research skills that can be applied to other historical 

studies" (Lindquist, 2011 119). According to Webb, one of the implications of this scale with 

regard to ICT affordances for teachers and students in an integrated pedagogy is that "increasing 

discussion between teachers and students about learning processes and opportunities for learning 

will enable students to negotiate the planning of their own learning" (Webb 729). 

3.3.2.3 Critical Voice, for Proactive Upstanders 

'Critical voice' is the extent to which a social climate has been established in which 

students feel that it is legitimate and beneficial to question the teacher's pedagogical plans and 

methods, and to express concerns about any impediments to their learning. This means that the 

teacher recognizes the students' legitimacy of expressing a critical opinion. As Linquist states, 

"studying the Shoah does not necessarily lead to definitive conclusions about why it occurred or 

what meaning, if any, can be made of it" (Lindquist, 2011 119). Critical voice supports the 

sharing of ideas and the questioning of individual and group perspectives. In an integrated 

pedagogy "the affordances provided by ICT-rich environments to support students' self-

management free teachers to focus on questioning and negotiation of meaning" (Webb 728). 

3.4 Summary of Chapter 3 

If provenance information and other meta data attached to Holocaust literary artifacts are 

as complete and accurate as possible, then today's and tomorrow's generations will be able to put 
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together their own stories based on original Holocaust Literature using enabling technologies to 

create new stories of personal relevance to them. This new agency, learned through examining 

the materiality of Holocaust literary artifacts, can provoke prosumers into internalizing the 

lessons of the Holocaust to make good decisions for their own sakes and to act to transfer the 

critical, contextual knowledge and understanding, framed within current situations, on to the next 

generations. 

In this chapter I demonstrate that personal relevancy is much enhanced when storytelling 

is enriched by awareness about the materiality of the literary artifact and the context in which an 

author created his or her work. Storytelling is at the heart of Holocaust Literature, just as it is at 

the heart of Jewish memory, tradition, and testimony in the Aggadah (Wiesel, Jewish Literary 

and Moral Perspectives, 2013). 

This chapter points out that students who are aware of factors surrounding bias, 

provenance, and access find purpose in being better prepared to appreciate how history can 

inform current thinking about issues of great import, from individual to global contexts. As 

Vygotsky, the champion of constructivist practice, is often paraphrased, 'new knowledge builds 

on prior knowledge.' By integrating the principles and processes I applied to develop the three 

case studies presented in Chapter 5, Chapter 6, and Chapter 7, I demonstrate how three 

Holocaust contemporary scholars were motivated to take ethical action and create a new literary 

artifact to combat lies against the Jews that have lasted for decades and even centuries. This 

chapter has provided a pathway for motivating prosumers to create their own associated artifacts. 

Each scholar in my three case studies has brought new 'life' to an old Holocaust-related book by 

telling their associated story in a new and highly provocative way, bringing a particular moment 

of history into present relevancy. 

Looking forward, Holocaust Literature could see a Renaissance in scholarly activity as 

more Holocaust-related works (particularly primary Holocaust Literature) becomes available in 

fully manipulable digital form. We know what Holocaust Literature was. Thanks to enabling 

technologies, now we are discovering more about what it is. What it will become in the hands of 

today's Holocaust Studies scholars and educators is in formation. Studying the materiality of the 

book as artifact provides significant clues to the past that are missing or are not obvious from just 
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reading the text alone. Meaning-making forces learners to look back, to dig, to consider all 

factors and to evaluate the biases of the time, the place and the person/s involved in the primary 

source they are studying. Teaching students how to evaluate encourages them to consider all 

factors when they are figuring out how they will create their own artifacts. 

The Shoah Foundation's New Dimensions in Testimony enables a conversation with a real 

Holocaust survivor who is not available for conversation in real time. It is not a stretch to begin 

to imagine new dimensions in Holocaust Literature and new dimensions in Holocaust 

Remembrance. Having had the personal experience of asking questions of a holographic 

Holocaust survivor, I do appreciate how these 'new dimensions' can stimulate agency in young 

learners and help to forge added collaborations in the development of new literary pathways. At 

the same time, the literary and historical truths of the Holocaust may not be entirely separable. 

So much factual and historical evidence has come to light particularly in the last 50 years that it 

may no longer be possible to say that the Holocaust is beyond understanding. In searching for the 

truths of the Holocaust, the interrelationships between the challenges of literary and historical 

interpretation are fusing together into a massive Big Data challenge. Harnessing digital discovery 

tools and techniques can assist burgeoning literary scholars to gain a single, continuous 

information view across all 'versions' of the Holocaust. 

Students who are well-practiced in exercising shared control, student negotiation, and 

critical voice should be better prepared to realize when history is repeating itself and, hopefully, 

more likely to take action to prevent further injustice. As Hutton, the founder of modern Geology 

succinctly put it when he presented his theory of the earth on March 4, and April 7, 1785 at the 

Royal Society of Edinburgh: "The present is the key to the past"(Hutton 1788). According to 

Benjamin (Understanding Brecht, 1998), "What we must demand from the photographer is the 

ability to put such a caption beneath his picture as will rescue it from the ravages of modishness 

and confer upon it a revolutionary use value" (95). With these words in mind, integrating the 

principles and processes I have applied to develop my three case studies provides a foundation 

for designing new activities that extend and enhance education about the Holocaust, genocide, 

and antisemitism. 
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In our networked era, the growing body of digital archives from the Holocaust as well as 

pervasive antisemitic and anti-Zionist chatter floods globally based new media channels, where 

'participatory culture' has access to a much greater communicative and dissemination capacity 

(with relatively lower barriers to entry) than ever before. There is pedagogical potential here to 

be seized on as we now witness the shift from remembrance of what one has experienced (le 

souvenir) to remembrance of what one has read or learned (la mémoire). The urgency of 

ensuring a solid foundation of Holocaust Education – and learning from it – is everyone's 

imperative responsibility. Many millennials and younger students are facing antisemitism for the 

first time on college campuses across the United States. The issues have changed, the problem 

has not. The door is wide open to designing from what Balsamo calls a fourth meaning of design: 

"a techno-cultural perspective…makes new things possible when the expression of a design may 

manifest something that has not yet been realized" (Technoculture 2). Nix states that the 

outcomes from using this new framework for thinking about existing works of Holocaust 

Literature can "offer a way for today's learners to translate data and information into knowledge 

and understanding with renewed interest and to express their unique views with an enduring 

passion" ("PAL: A Provocative Framework" 14). 

The materiality of different genres of Holocaust Literature and other Holocaust-related 

kinds of artifacts tells stories from different views. If we do not have authentic or complete 

information (metadata) attached to these artifacts in their digitized forms, historical accuracy 

about the Holocaust in the future will be imperiled. In turn this will impact today's and 

tomorrow's generations' ability to create their own Holocaust-related objects and tell their stories 

through relevant secondary artifacts based on provocative artifacts. This will strongly affect their 

own ability to transfer a complete picture of the Holocaust into the future. 
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CHAPTER 4 

RESEARCH METHODS 

This study was conducted in accordance with the Federal Policy for the Protection of 

Human Subjects that was originally promulgated as a Common Rule in 1991 and was approved 

by the Institutional Review Board (IRB) at the University of Texas at Dallas (IRB 20MR0075). 

4.1 Introduction to Chapter 4 

To address the multi-faceted aspects of Holocaust-related artifacts, my research design 

was grounded in the naturalistic paradigm (Lincoln and Guba, 1985). I used a case study 

methodology to detail various relationships in three independent and interlinked pairs of selected 

books. Moving beyond the traditional practice of choosing either quantitative or qualitative 

research, I chose to combine qualitative techniques and quantitative measures (after Fraser and 

Tobin, 1991, Fraser and Goh 470-471), which provided insight into the particulars and nuances 

of my investigation. Evidence derived from multiple sources was triangulated to ensure that the 

data were not contradictory and thus were more likely to describe the investigated item 

accurately (Miles and Huberman, 1984). I employed two complementary approaches: 

exploratory and confirmatory. 

A novel aspect of my case study design is that it applies a new model for comparing 

existing artifacts and derivative works based on the original within the study of Holocaust 

Literature. As Nix explains: 

Twenty years after its first application (Nix 2002), the Integrated Science Learning 
Environment model (ISLE) proved still useful at the graduate level in catalyzing novel 
thinking about the role of artifacts in shaping Holocaust Remembrance. Drawing on new 
ideas from museum science (Giannachi 2016; Bernard-Donals 2017) and technology 
design (Krippendorff 2005; Balsamo 2010), a complementary framework called 
Provocative Artifacts for Learning (PAL) accounts for advances in educational 
technologies, mobile capabilities, and 21st-century pedagogy. Extending ISLE in another 
direction as well as across other domains, PAL introduces an original approach to the 
assessment of existing works and the evaluation of derivative outcomes ("PAL: A 
Provocative Framework" 2). 
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This model provides the conceptual framework and practical guide for the steps described in 

sections 4.3.4, 4.3.5 and Table 4. 

To determine whether my hypothesis (that artifacts can be used to make the Holocaust 

more relevant to millennials and future generations) was supported, I also conducted interviews 

with the contemporary authors in my study. In the following sections, I justify my selection of 

the book pairs examined, the design of the case studies, how I analyzed the artifacts, and the 

major limitations of this study overall. 

4.2 Selection of the Artifacts Examined 

As illustrated in Figure 2, the corpus of Holocaust Literature can generally be categorized 

as initial responses, post-war literature, and second- and subsequent-generation literature. In spite 

of temporal limitations, it is hard to quantify the overwhelming proliferation of initial responses 

to the Holocaust that could serve as the original available work (book) examined as an artifact. 

Without the limitations of time or space, an ever-increasing number of Holocaust-related texts 

written by second- and subsequent-generations that spring from the actual event is exponentially 

available. 

As a matter of practicality, in order to investigate use of Holocaust Literature as an 

artifact, I looked at a specific subset of books, listed in Table 3. I intentionally selected these 

three associated pairs of Holocaust-related texts for examination as they have profoundly 

different histories of materiality. 

In this section I justify my selection of the artifacts examined in terms of representation 

of key themes, accessibility of a primary source and/or to the original work, availability of the 

author of the related work, and the relationship between the pair of artifacts examined for each 

case study. (Because I do not speak Dutch or Russian, I have relied on the most-published 

English translations of the three original works selected for my case studies.) My aim is to 

interest a broad audience, to encompass a variety of iconic symbols, to leverage personal 

connections, and to report with breadth and depth that allows for comparison. 
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Table 3. Original and Secondary Works examined with respect to each Shift 

Original Work Shift Secondary Work 
Miklós Radnóti, (1946). Tajtékos ég. 
Translated by Zsuzsanna Ozsváth and 
Frederick Turner in 2014 as Foamy Sky. 

Visual Zsuzsanna Ozsváth, (2000). In the Footsteps 
of Orpheus: The Life and Times of Miklós 
Radnóti. 

Anne Frank, (1952). Anne Frank: The 
Diary of a Young Girl. Edited by Otto 
Frank. 

Semantic David Barnouw, (2012). The Phenomenon of 
Anne Frank. Translated by Jeannette 
Ringold in 2018. 

The Protocols of the Elders of Zion. 
Translated by Victor Marsden in 1933. 

Computational Steven Jacobs and Mark Weitzman, (2003). 
Dismantling the Big Lie: The Protocols of the 
Elders of Zion. 

 

4.2.1 Representation of Key Themes 

Within the context of my thesis, three related foundational themes within Holocaust 

Studies are particularly relevant to my overlapping fields of interest: the Holocaust, genocide, 

and antisemitism. While each topic can be treated individually as sequential escalations (e.g., 

ADL's Pyramid of Hate, Littell's Essay: Early Warning, 1988), the following statement by the 

USHMM (www.ushmm.org/antisemitism/holocaust-denial-and-distortion) reiterates the 

importance of the themes I chose to investigate as they interrelate: 

Holocaust denial is any attempt to negate the established facts of the Nazi genocide of 
European Jews. Holocaust denial and distortion are forms of antisemitism, prejudice 
against or hatred of Jews. Holocaust denial and distortion generally claim that the 
Holocaust was invented or exaggerated by Jews as part of a plot to advance Jewish 
interests. (USHMM). 

It is critical to understand that denial is not just about evidence or history; it is about Jew hatred 

and the elimination of the Jews from history. In viewing outcomes of modern antisemitism, one 

can see a spectrum of denial, where avoiding the Holocaust or trivializing it are forms of denial. 

De-Judaizing the Holocaust and calling Israelis Nazis are also forms of denial. 

Case Study 1 focuses on the Holocaust – the systematic, state-sponsored persecution and 

murder of six million Jews by the Nazi regime and its allies and collaborators – through the lens 

of two associated works: Miklós Radnóti's last published book of poems, Tajtékos ég (1946-48), 

translated by Zsuzsanna Ozsváth and Frederick Turner in 2014 as Foamy Sky), and Zsuzsanna 

Ozsváth's, In the Footsteps of Orpheus: The Life and Times of Miklós Radnóti, published in 
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2014. The Holocaust is most authentically documented by Holocaust witnesses and victims. Out 

of all the genres of Holocaust Literature (for example, diary, memoir, short story, poetry and 

narrative) it is poetry, according to Schiff, that enables us "to come as close as we can to entering 

psychologically into those unique events as they were actually felt by those individuals who 

experienced them" (Holocaust Poetry, 1995 xiv). One of the poets who was murdered during the 

Holocaust was Miklós Radnóti, who has become one of Hungary's most famous poets of the 20th 

century. My choice of Radnóti's poetic works as representative of the poetic Holocaust Literary 

genre is because his body of work not only draws the reader right into the horrific reality of 

living during the Holocaust, but also, according to Schiff, Radnóti was one of the poets who 

captured in the strongest way what she refers to as "the actual process of destruction which 

chronologically constitutes the next phase of the Holocaust process" (xvii). Zsuzsanna Ozsváth is 

a Holocaust survivor. Radnóti's poetry left an indelible mark on her life, so much so that many 

decades later, after she became a scholar of Holocaust Literature and a world expert on the 

translation of Radnóti's poetry, Ozsváth felt compelled to write The Footsteps. Her book goes 

beyond formal literary analysis of Radnóti's poetry: "Following his footsteps during the death 

march, it considers Radnóti's late lyrics against the background of the Holocaust" (x). 

Case Study 2 focuses on genocide: certain acts committed with intent to destroy, in whole 

or in part, a national, ethnic, racial or religious group. On a local level, Anne Frank: The Diary of 

a Young Girl (edited by her father, Otto Frank, and first published in English in 1952) details the 

life of a young Jewish girl in hiding as the Nazis tried to exterminate the Jews from Europe. 

Anne Frank's diary is arguably one of the most famous diaries ever written (Aarons, The 

Palgrave Handbook of Holocaust Literature and Culture, 2020 112). Rosenfeld in his study of 

"Anne Frank and the Future of Holocaust Memory" (2004) asks "who is the Anne Frank we 

choose to remember, and why it is that out of the one million children murdered during the 

Holocaust, her name has such a commanding presence?" (2). 

The Phenomenon of Anne Frank (2018), by David Barnouw examines how Anne's diary 

became world-famous as he considers the transformation of Anne Frank into an international 

global icon and brings into focus not only the global impact of Anne Frank's story about her 

family's attempt to escape genocide, but focuses on the new question: "To whom does Anne 
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Frank belong?" Anne Frank's diary is usually the first, and often only book that young students 

will read about the Second World War and the genocide that ensued, known as The Holocaust; 

thus it shapes the views of millions about those events – despite the fact that Anne wrote only of 

her first-hand experiences in hiding, knowing very little of the scale and unique nature of the 

genocidal atrocities of which she was to become one of its six million victims. 

Case Study 3 focuses on Antisemitism, prejudice against or hatred of Jews. This specific 

prejudice has been practiced and written about for over 2,000 years and shows no signs of 

abating in the 21st century. Victor Marsden's 1934 English translation from Russian, the 

Protocols of the Learned Elders of Zion, promotes an antisemitic worldview. According to The 

United States Holocaust Memorial Museum (USHMM) this work of fiction is the most widely 

distributed antisemitic publication of modern times. While there are many published factual, 

historical refutations of The Protocols (for example, Ben-Itto's The Lie That Wouldn't Die 2005), 

I have chosen to pair The Protocols with Jacobs and Weitzman's book, Dismantling the Big Lie: 

The Protocols of the Elders of Zion, published in 2003. In this refutation, each claim of the 24 

chapters that make up The Protocols is uniquely refuted using Jewish sacred texts. According to 

many institutions, such as the Anti-Defamation League, as well as the authors of Dismantling the 

Big Lie, "of all the anti-Jewish screeds, it is The Protocols of the Elders of Zion that emboldens 

and empowers anti-Semites" (Jacobs and Weitzman xi). 

4.2.2 Access to the Original Work (Artifact 1) and Background Material 

In viewing Holocaust Literature as an artifact, I specifically chose to examine the 

materiality of actual printed books. Artifact 1, as referred to in my dissertation, is a particular 

version of a primary Holocaust–related literary work. Given the fragile nature of primary 

Holocaust literary artifacts, preservation is almost as challenging as was the mere fact of their 

production – thus access is an issue for careful consideration. First-hand observation is important 

for my investigation of the materiality of the original works selected. While a quantitative 

description can be acquired through secondary research, that is not the case with qualitative 

impressions. Therefore, I attempted to examine each original artifact and any available 

precursors in the most expedient way possible. 
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In researching Tajtékos ég for Case Study 1, I examined the 1946 first Hungarian 

publication of Tajtékos ég. Through Interlibrary Loan Services, I was able to acquire this book 

from Columbia University Library. When I showed the book to Dr Ozsváth, she was taken aback 

with emotion. She eagerly leafed through the pages and ran her hands over the cover; she 

commented on how "Hungarian the paper felt." I was also able to examine a facsimile of the last 

poems Radnóti ever wrote in his own hand, in his Bor Notebook. Since I do not speak Hungarian, 

for deep reading purposes I used Ozsváth and Turner's English translation of Tajtékos ég entitled 

Foamy Sky as my primary source. 

For Case Study 2, I examined the three versions of Anne Frank's diary as published in 

The Diary of Anne Frank: The Critical Edition (1989) and I studied online images of the 

facsimile of Anne Frank's diary. The Netherlands Institute for War, Holocaust and Genocide 

Studies (NIOD) maintains archives and carries out historical studies into the First and Second 

World War, the Holocaust and other genocides around the world. Upon the death of Otto Frank 

in 1980, the Dutch Government transferred the stewardship of Anne Frank's manuscripts to 

NIOD. In the spring of 2020, I was scheduled to examine one of two existing facsimiles of Anne 

Frank's Diary – one of which is held at NIOD in Amsterdam. However, due to the global 

pandemic of COVID-19, travel restrictions forced me to rely on commentary from Dr David 

Barnouw. He is a well-known historian and former researcher at NIOD who is uniquely 

knowledgeable about the materiality and the content of all the diary versions and about the 

making of the facsimiles (Barnouw, The Phenomenon vii-viii, xi-xvi). Barnouw became co-

editor of the Critical Edition of Anne Frank's Diaries (the Dutch edition in 1986 and the English 

translation in 1989). He is a frequent lecturer internationally on The Diary and events in World 

War II. Barnouw is also one of a handful of people living today who has touched and literally 

turned all the pages of Anne Frank's original red plaid diary (version A) and who has been able 

to study its officially sanctioned facsimile – one of which is housed at NIOD. 

In the summer of 2019, as part of my Case Study 3 research, I traveled to London, 

England, where the British Lending Library provided me with access to the 1933 English 

translation of the Protocols of the Learned Elders of Zion, as well as to the 1905 Russian 

translation by Sergei Nilus, under the title: Velikoe v malom (translated as The Great within the 
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Small), which formed the basis for Marsden's translation. I was also able to view original 

versions of various plagiarized works that Nilus had copied into his 1905 translation, such as 

Maurice Joly's 1864 pamphlet, Dialogue aux Enfers entre Machiavel et Montesquieu, and Sir 

John Retcliffe's 1868 book Biarritz and its chapter "At the Jewish Cemetery in Prague." 

4.2.3 Availability of the Author of the Related Work (Artifact 2) 

To better understand contemporary Holocaust Literature as it relates to original A1 

artifacts, I intentionally considered the availability of the authors of the selected contemporary 

works (A2). This availability of the author is a very important dimension of this work. It reminds 

us that texts have authors who have lives, and that living dimension or context is central to the 

meaning of artifact: Artifacts are created by someone. Part of my aim was to draw out the 

motivations and strategies of experts in a given field, in order to impart those same attributes for 

helping novices experience their own linkages to Holocaust Literature. As Gladwell (2011) 

determined, "The idea that excellence at performing a complex task requires a critical minimum 

level of practice surfaces again and again in studies of expertise. In fact, researchers have settled 

on what they believe is the magic number for true expertise: ten thousand hours" (38). Given the 

fact that each of the authors is living in the same day and age and has lived through the end of 

World War II which encompassed the Holocaust, I expected to be able to build on key common 

denominators shared between them in order to maintain a manageable frame of reference. My 

own personal context relating to the Holocaust (my father lost most of his family in the 

Holocaust) further strengthened my interpretation of their views. At the same time, direct contact 

with each author afforded me the opportunity to explore pertinent records and directed me to 

additional relevant resources. Over the course of my research (from January 2018 to October 

2020), I was able to leverage personal connections to each of the contemporary authors 

interviewed. In addition, these authors represent different backgrounds and research foci that 

further enriched my investigations. 

As part of my advanced studies, I took several courses offered through the Ackerman 

Center. Dr Zsuzsanna Ozsváth created the Holocaust Studies Program at UT Dallas in 2016. She 

was one of my first graduate professors, and her expertise in literature and her ability to inspire 

my appreciation of Holocaust poetry greatly influenced my desire to research as deeply as 
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possible the poetic works and life of Miklós Radnóti for Case Study 1. Conveniently, working at 

the same institution, I was able to meet with Dr Ozsváth face to face on many occasions. 

Dr David Barnouw has been directly involved in protecting the authenticity and 

ownership of Anne Frank's diaries since 1980, under the aegis of NIOD and on behalf of the 

Anne Frank Foundation in Amsterdam. For Case Study 2, I contacted Dr John Roth (a personal 

acquaintance, who had presented an award to Dr Barnouw at the "Lessons & Legacies" 

Conference in 2014) for an introduction. This led to my planned visit to Amsterdam (for which 

funding had been approved by the Ackerman Center) to meet with Dr Barnouw and to conduct 

my research on the facsimile of Anne Frank's diary at NIOD. Unfortunately, owing to COVID-

19 travel restrictions, I had to rely on email, phone conversations, video conferences and online 

image research. 

In March 2018, I attended a presentation on Raphael Lemkin (who coined the term 

'genocide') delivered by Dr Steven Jacobs at UT Dallas. As it happened, after I introduced myself 

to Dr Jacobs, we discovered that we share many interests, including the fact that it was Holocaust 

scholar Dr Elisabeth Maxwell who in 2001 came up with the idea and then strongly encouraged 

Jacobs and Weitzman to write a new refutation to The Protocols. They then co-authored 

Dismantling the Big Lie. Through subsequent meetings and conversations, it became evident that 

Jacobs's expertise in antisemitism, history of the Holocaust, Genocide and Jewish culture could 

fill in many gaps in my knowledge relating to this dissertation. An historian, Dr Jacobs holds the 

Aaron Aronov Endowed Chair in Judaic Studies at the University of Alabama, which is close to 

my home base. However, due to the COVID-19 pandemic restricting travel, I relied on email, 

phone conversations and video conferences to expedite this research for Case Study 3. 

4.2.4 Relationship between Artifacts for the Case Study (A1 and A2) 

My final consideration in the selection of books to explore as artifacts was the 

relationship between an original and its secondary (derivative, in the sense of 'as a result of') 

publication. For my case studies, it was important to ensure that there was enough breadth and 

depth to allow for insightful comparison and possibly revealing contrasts. The three pairs of 

works span an average of 63 years (ranging from 1952-2018, 1946-2000, and 1934-2003) 

between the publication of the related editions examined. The larger context of each case study 
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represents a complex development pathway as shown in the diagrams of their respective 

historical evolutions. (Refer to Figure 12, Figure 17, and Figure 21.) In addition to the selected 

derivative artifacts, there are multiple renditions of the stories put forth in each original work, 

reflecting the controversial nature of their role in Holocaust Studies. 

It was also important to encompass a variety of styles, tones, voices, and perspectives to 

suggest both the particularity and the universality of the Holocaust. The most common forms of 

initial responses to the Holocaust were written as poems, such as Paul Celan's Todesfuge, 

translated as "Death Fugue" (Schiff 37), and Dan Pagis's "Written in Pencil in the Sealed 

Railway Car" (Mitchell 29); as diaries, such as Renia's Diary (Spiegel 2019) and Anne Frank: 

The Diary of a Young Girl (1952); or narratives, such as Schwarz-Bart's novel Last of the Just 

(2000) and the Protocols of the Learned Elders of Zion (1933). Similarly, the authors of the 

contemporary related works represent different points of view and their books were written to 

achieve different purposes. Ozsváth 's In The Footsteps of Orpheus documents the complexity of 

Radnóti's life during the Holocaust and is focused on bringing forth all the implications of the 

fact that Radnóti was Jewish and was murdered by Hungarian soldiers and not by the Germans as 

Hungarian history books today portray. Jacobs's Dismantling the Big Lie adds a new type of 

'computational' refutation to the literature. As Rabbi Abraham Cooper of the Simon Wiesenthal 

Institute wrote: 

The Talmud (Shabbat 104a) and the Zohar both assert that sheker ain lo raglayim, 
literally, "falsehood has no legs." The search for and commitment to truth is a foundation 
of the Jewish tradition…. As Jews we fight falsehood because we must, as Americans 
living in the greatest democracy, we fight falsehood because we can (Dismantling the Big 
Lie xiv). 

David Barnouw's The Phenomenon of Anne Frank not only asks a new question about 'to 

whom Anne Frank belongs,' but comments on how the public has been presented with 'different 

Annes' and that this development never ceases (Phenomenon 88). At the same time, Barnouw 

shows how Anne Frank has "become a symbol that inspired the fight against evil in the world." 

He titles the last chapter of his book with the question: "How to Continue in the Twenty-First 

Century?" (The Phenomenon 112). 
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4.3 Design of the Case Studies 

Case study is a research methodology that is commonly used in the social sciences. It is 

also one of the most frequently used qualitative research methodologies in educational research. I 

used case studies to explore my idea that viewing Holocaust Literature as traditional cultural 

icons and as new technocultural forms can lead to connections that allow for knowledge and 

communication across genres and time through explorations of diverse assemblages of literary 

artifacts. Though Merriam and Stake both orient their epistemology in constructivism (Yazan, 

2015), they mainly believe that qualitative case study researchers can only be interpreters and 

gatherers of interpretations. Yin's perspective on case study research is that he does not favor 

qualitative or quantitative research – rather he sees that there is a strong and essential common 

ground between the two (Yin, "Case Study Research" 15). "His definition of case" (Yin, 2002 

14) led him to believe in the need for an utterly novel "comprehensive research strategy" named 

case study. "The assumption underlying the definition is that research strategies such as history, 

experiment and surveys are not capable of inquiring into the case that interests researchers" (14. 

As Yazan notes, case study research should "rest upon multiple sources of evidence, with data 

needing to converge in a triangulating fashion, and benefit from prior development of theoretical 

propositions to guide data analysis and collection" (Three Approaches to Case Study Methods 

142). 

While there are numerous case studies that examine the vast realm of Holocaust research, 

especially to examine the content of literature, my study focuses on the materiality of the book 

itself as an artifact (like the physical objects that are used as classroom manipulatives and to 

make up museum exhibits) rather than the story told in the printed text alone. Yin (2002) defines 

case as "a contemporary phenomenon…within its real-world context, especially when the 

boundaries between a phenomenon and context may not be clearly evident." (Case Study 

Research and Applications 15). Yin addresses the 'how' or 'why' questions and does not view 

case study as a bounded system (154). Case study as a research method offers a way to push the 

boundaries of Holocaust research to uncover new paradigm shifts in the future. This involves 

applying "interdisciplinary methodological approaches" (Lower, 2018). 
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To allow for comparisons across and within domains, my research design is based on 

three independent case studies, each looking at two related literary artifacts (the 6 books 

selected). In the following sections, I describe the general steps listed in Table 4 that were 

completed to develop each case study. This includes an overview of the theoretical 

underpinnings that informed my data collection for each step. 

Table 4. Steps for Describing Pairs of Related Literary Works (A1 and A2) 

Step Task Reference 
1 Deep Reading of Each Text Wolf and Barzillai (2009) 
2 Investigation of Historical Development of Text L'Estrange (2014) 
3 Analysis of Materiality of a Specific Artifact Edition Lamb (2019) 
4 Evaluation of the Original Work as an Artifact (A1) Nix (2018)  
5 Assessment of the Related Work as an Artifact (A2) Nix (2018)  

4.3.1 Deep Reading of Each Text 

Deep reading is defined by Wolf and Barzillai as "the array of sophisticated processes 

that propel comprehension and that include inferential and deductive reasoning, analogical skills, 

critical analysis, reflection, and insight" ("Importance of Deep Reading" 2009). Cognitive 

processing is at the heart of deep reading; it is also something that takes time. Reading Holocaust 

Literature in a digital age introduces a wide variety of variables that can impact on knowledge 

and understanding, not to mention the overall experience. Whether a 'book' is delivered 

electronically or in print, reading thoughtfully both in print and online particularly matters in 

terms of comprehension. The same skills that are used in deep reading are essential to the study 

of materiality. 

Comparing the form and format of each book as a physical object sheds light on the 

distinct nuances among them – beyond genre and publication technique. Appreciating the design 

and presentation of content is important; however, with a new knowledge of deep reading 

practices, being able to 'read between the lines' can draw out new insights from seminal texts that 

have been read and analyzed many times over. In the reading of either print or digital text, deep 

reading strategies generally aim to slow down the reading process to allow focus on the text, to 

encourage active engagement with the text, to stimulate discussion, and to encourage reflection 
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(Schwartz, 2016). Enabling technologies can help students discover new insights in Holocaust 

Literature. There is, as developmental psychologist and cognitive scientist Wolf notes, "a 

physicality in reading (Jabr 2013). Blanchot remarks in his work The Space of Literatur, about 

"the reader's reality, his personality, his immodesty, his stubborn insistence upon remaining 

himself in the face of what he reads" (198). This, according to Lang, "most threaten[s] the act of 

reading about the Holocaust" (Lang, Textual Silence 138). The question I had in my mind the 

whole time I was examining and reading an original 1933 version of The Protocols was, how 

could such a poorly looking physical publication, with no author cited – just a translator – have 

become the most widely read antisemitic text in the world to this day? 

4.3.2 Investigation of the Historical Development of Text 

Historical methods are at the foundation of research in the social sciences. As one might 

explore 'family trees' in genealogical studies, I explored the 'roots' and 'branches' that stemmed 

from each original artifact (A1) for each case study. Drawing on numerous secondary sources, I 

soon realized that my intentional selection of literary works with complex development pathways 

and multiple renditions of the stories (see section 4.2.4) made for a potentially confusing and 

convoluted context. By the same token, this complexity was confirming the goals of my study. 

To identify new ways of 'knowing and practising' through "programmatic objectives, interpretive 

principles, explanatory logic, and substantive applications" (Hall, "Historical Methods in The 

Social Sciences" 162) that influenced the creation of the related artifacts, I visually diagrammed 

the context of each case study pair in terms of publication parameters. (See Figure 12, Figure 17, 

and Figure 21.) This included original language, release date, country of origin, translated 

versions, comparative editions, contributing sources, and multimedia representations. 

This high-level historical analysis resulted in a more balanced and complete view about 

the pairs of related works, adding depth and richness to my investigations. The mapping out the 

contexts of the publishing history that lead up to publication of each of my selected pairs of 

books can be seen in Figures 12, 17 and 21. Creating Figure 12, Figure 17, and Figure 21 

(respectively, The Context of Radnóti's Poems, The Context of Anne Frank's Diary, and The 

Context of The Protocols) helped me not only to frame the seeds of the original artifacts (A1s) 

but also to understand how they related/impacted the creation of the derivative artifacts (A2s). 
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More importantly, it sparked interesting questions that ultimately fueled my curiosity to unravel 

more clues about each artifact. A wider perspective on the case study artifacts enabled me to 

differentiate the relationships between and among the artifact pairs in a concrete way. The 

diagrams served to help me maintain my focus on the physical provenance and particular aspects 

within each author's expert process that I aimed to describe for the derivative works (A2). 

4.3.3 Analysis of Materiality of a Specific Artifact Edition 

In seeking out ways in which old books can tell a new story, an in-depth analysis of the 

materiality of each selected edition reveals more than the book's obvious physical aspects. It 

reflects a connection to people's stories – to the places, times, and societies in which they were 

created and published. Lamb (2018) comments, "As a carrier of disembodied knowledge… the 

book is more than a physical object. It's a vessel for knowledge and communication across 

genre" (eduscapes.com/bookhistory/book/index.htm). Particularly pertinent in today's digital 

landscape: 

the physical aspects of the book from the mid-fifteenth through the twentieth centuries… 
a survey of the processes of print creation, production, dissemination, and reception in the 
larger social, economic, and political context, and…considerations for how the history of 
the book as a material object and as an agent of intellectual and social change helps us 
understand the digital revolution (Lamb, soic.iupui.edu/syllabi/LIS-S681-
Lamb.pdf?04132020). 

Walker (2013) emphasizes these points in his literary treatment of physical texts on reading 

materiality. 

Appendix A presents the physical description of each artifact (book) that I studied in 

three main sections: publishing information detail, provenance detail, and a physical description 

of the book and its contents. As a matter of convenience, I created a new data collection 

instrument to record details while I examined each actual book. With that data (see Appendix A) 

I created an oversized 7-column table to compare elements across all case studies more easily. 

4.3.3.1 Publication Details 

At each step in the process different people become associated with the book: the author 

and/or translator, the illustrator, the typesetter, the printer, the publisher: each participating in 
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distinctive steps along the development path of a published book. For example, these elements 

influence the range of distribution, accessibility to the work and the longevity of the print version 

and the story. Based on my first-hand experience in publishing, I compared several key elements 

related to production of a book: Title, Author(s), Editor(s), Translator(s), Translated language, 

Publisher, Printer, Copyright, Year, Country of Publication, First Published Date, Original 

Language, Editions, Location, Notes Recorded, Viewing Date(s). 

4.3.3.2 Provenance Details 

Specifically to works of art and literature, provenance refers to the origin or source, as 

well as the history the work's ownership. Especially in this digital age, attending to the details of 

provenance confirms or refutes the authenticity of any publication (case in point, Holocaust 

denier websites). Based on my experience as an editor, I compared several key aspects related to 

the background of a work: Ownership, Acquisition Info/ Date(s), Place of Origin, Origin of the 

First Version, Title/Date/Publisher of First Version (if different from described artifact), 

Previous Ownership of the Original Version, Historical Importance/Value of Work. 

4.3.3.3 Physical Description Details 

When we look at both old and new books, appreciation of the physical details of a 

published work and the presentation of its content can expand one's thinking about the essential 

role of that book in history. Approaching the book as a provocative artifact may offer a way to 

perpetuate the stories of the Holocaust in ways that relate to current issues. In the online course 

Survey of the Book from 1450 to the Present (2019), Lamb elaborates on the physical aspects of 

the development of the book in the Western world between the 15th century and the beginning of 

the 21st century. Ever since the creation of the printing press in 1440, books have been revered. 

Table 5 summarizes the elements used to describe the materiality of a book. 
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Table 5. Materiality of the Book as Artifact (after Lamb, 2019) 

Aspect Brief Summary 
Physical Properties Book Cover and Book Jacket, Binding, Paper, Format and Pagination, Plate, 

Layout, Editions, Provenance 
Literary Structure Front Matter, Body Matter, Back Matter 
Illustrations Ornamentation, Relief Prints, Intaglio Prints, Planographic Prints, 

Photography, Identifying Illustration Techniques 
Typography Stylistic Attributes, Technical Production 
Production Typecasting, Press Components, Digital Display 

 

4.3.4 Evaluation of the Original Work as an Artifact (A1) 

Evaluation refers to the determination of the value, nature, character, or quality of 

something or someone. In looking at the book as an artifact, the PAL (Provocative Artifacts for 

Learning) Model shifts the perspective from the effective (pertaining to the physical) to the 

affective (pertaining to the emotional) for evaluation – as illustrated in Figure 5. With regard to 

the original work (A1), the effective parameters include Publication (Producer, 

Origin/Provenance, Exhibition/Preservation), Purpose (Local Culture, Personal Experience, 

'State of the World'), and Production (Design/Dimensions, Materials/Resources, Creation Date) 

and so on. A common affective view merges those disparate fields into a comprehensive 

framework, defined by parameters such as Person (Personal Experience, Design/Dimensions, 

Exhibition/Preservation), Time (Producer, Creation Date, 'State of the World'), and Place 

(Origin/Provenance, Materials/Resources, Local Culture). 
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Figure 5. Merging of Perspectives through Evaluation of the Original Artifact (A1) 

For each of my case studies, I evaluated the original work (A1) with respect to the unique 

aspects of the bounding axes of Person, Place, and Time from an affective perspective, as briefly 

defined in Table 6. Examining the original work in a structured way can help identify meaningful 

points of relevance that might not surface if one focuses only on the story itself. Articulating the 

connections between Time (and Place and Person), Place (and Person and Time), and Person 

(and Time and Place) can enable personal links connecting learners' own lives and the 
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circumstances of the original authors' lives, to bring out deeper meanings from the books when 

taken as a whole. 

Table 6. PAL Axes Used to Evaluate the Original Work (A1) 

Term Definition 
Person Refers to the creator of the artifact of interest – taking into account the 

producer's perspective, in consideration of the limits and opportunities 
associated with the work, and the historical influences on the final work.  

Place Refers to the actual location of where an artifact was created – taking into 
account available resources, the geographic location(s) in which the work 
existed/exists, and the influence of contemporary local culture at the time.  

Time  Refers to a discrete chronological timeline of when an artifact was produced 
– taking into account the creation date period, the context of publication and 
its release date, and the age and experience of the producer of the work.  

 

4.3.5 Assessment of the Related Work as an Artifact (A2) 

Assessment refers to the action or an instance of making a judgment about something, 

like an appraisal. In looking at the book as an artifact, the PAL model shifts the perspective from 

the effective (pertaining to the physical) to the affective (pertaining to the emotional) for 

assessment – as illustrated in Figure 6. With regard to the related work (A2), the effective 

parameters include Requirements (Development Guidelines, Due Date, Final Output), Content 

(Accuracy, Completeness, Sources), Context (Subject, Class, Individual), and so on. A common 

affective view merges those disparate fields into a comprehensive framework, defined by 

parameters such as Mechanics (Due Date, Content Accuracy, Subject Focus), Dynamics 

(Development Process, Sources Reviewed, Class Context), and Discovery (Final Output, 

Completeness, Personal Relevance). 
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Figure 6. Merging of Perspectives through Assessment of the Related Artifact (A2) 

For each case study, I assessed the related work (A2) with respect to the unique aspects 

of the bounding axes of Mechanics, Dynamics, and Interpretation (Discovery) from an affective 

perspective, as briefly defined in Table 7. Applying the same parameters used to evaluate the 

original work (A1) in order to assess the related work (A2) may help identify evidence of critical 

points of agency throughout the expert scholar's process of creating the new derivative. 

Articulating the connections between Dynamics (and Discovery and Mechanics), Discovery (and 

Dynamics and Mechanics), and Mechanics (and Dynamics and Discovery) optimizes the 
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affordances of technology applications and opportunities for educational practice that can allow 

learners to express their own ways of making sense of the content and context of the book as a 

provocative artifact as it might apply today. 

Table 7. PAL Axes Used to Assess the Related Work (A2) 

Term Definition 
Mechanics Focuses on the choices of elements used to create an artifact – taking into 

account the available production technologies, accessible resources and 
individual skills of the producer. 

Dynamics Focuses on the creative decisions made in designing an artifact – that are 
determined in relation to specific circumstances and influences. 

Interpretation (Discovery) Focuses on the impact of an artifact in terms of the embodiment of 
meaning – as it changes in different exhibition settings and uses over time. 
(To better serve discussion of Holocaust Studies, 'interpretation' is an 
adaptive measure of the original reference to individual 'discovery.') 

 

4.4 Analysis of the Case Studies 

My case study design provides a clear and concise description of the artifacts in a direct 

relationship (from A1 to A2). Examining Holocaust Literature as an artifact may help educators 

find meaningful ways to teach the lessons of the Holocaust in the 21st century that may be 

exposed by looking 'across' the case studies. The following sections, outlined in Table 8, describe 

how the linkages can be compared between the related texts of each case study and among those 

related pairs. This is further supported by an interview questionnaire that I used to confirm and 

fill in gaps in the case study findings. 

Table 8. Steps for Analyzing Pairs of Case Studies 

Step Task Reference 
A Exploration of Linkages Between Related Texts  

(A1 and A2) 
Baert (2016); Pirolli (2007) 

B Comparison of Traits Among Related Pairs of Texts (Case 
Studies) 

Hayes (2012); Rothstein & 
Santana (2011) 

C Extensive Interviews with Contemporary Authors (A2) Clark (2007); de Bono (1984); 
Wenger, White & Smith (2009) 
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4.4.1 Comparison of Traits Between Related Books (A1 and A2) 

Comparing traits within and among the three case studies exemplifies the techniques 

naturally employed by the contemporary authors, of the A2 works, as 'prosumers' (consumers of 

A1 and producers of A2). In the literary sense, I use 'trait' to refer to the interdisciplinarity of 

each author's voice – not so much to the distinguishing 'mechanical' features such as word 

choice, writing conventions and internal structure. By 'voice' I mean how each contemporary 

author defines the unique lens through which readers will experience the story told. This helps to 

identify potential issues related to provenance, access, and bias. This can explain actions taken 

regarding exercise of critical voice, shared control, and student negotiation. Thus, how relevancy 

leads to agency can be articulated within an holistic framework, such as PAL. In particular, I 

attended to the writing and thinking processes evidenced within each work. 

The Cognitive Writing Model (Hayes 2012) encompasses the main points that support 

my thesis at multiple levels: resource, process, and control. Hayes' categorization of aspects of 

the resource level (working memory, long-term memory, attention, and reading) complement 

studies of Holocaust memorialization and memory. Hayes' recent revision to this model points to 

the importance of motivation for authors as they execute their process, building on the task 

environment and the individual cognition, affect, and memory aspects of each author. 

To sort out how these elements are evidenced within my case studies, I draw on the steps 

of the Question Formulation Technique (QFT, 2011) developed by Rothstein and Santana. 

Rothstein and Santana are codirectors of the Right Question Institute (RQI). In 2011 they jointly 

authored the work Make Just One Change: Teach Students To Ask Their Own Questions. Their 

emphasis on thinking and the asking of questions as a methodical approach towards better 

decision-making was useful as I tried to interpret what might have been considered by the expert 

scholars that I investigated in my case studies. The basic rules for producing questions are: Ask 

as many questions as you can; do not stop to judge, discuss, or answer any questions; write down 

every question as stated; and, change any statement into a question. With this simple strategy 

that can be applied in all subject areas and grade levels, educators can use the QFT to teach 

learners how to formulate, work with, and use their own questions to become more curious, 

engaged, self-directed learners. Promoted by organizations such as the National Science 
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Foundation, the Library of Congress, Google, and Microsoft, this methodical approach can be 

effective for adults also. Hence, it is also valid for interpreting what might have been considered 

by the expert scholars that I investigated in my case studies. This also supports application of 

how the PAL model (refer to sections 4.3.4 and 4.3.5) can be integrated into Holocaust Studies to 

make Holocaust Literature more relevant in the 21st century. 

4.4.2 Exploration of the Kairotic Space Between Related Books (A1 and A2) 

Two conceptualizations of time are chronos (a quantitative measure) and kairos (a 

qualitative description). Decision-making happens in that space between evaluation of the 

original artifact A1 as a consumer the assessment relating to the production of the related 

derivative work A2. In the field of Museum Science, this is called a 'kairotic' state. According to 

Baert, kairos is appreciated as "the in-between space" where there is a momentary, fleeting 

glimpse of opportunity, that  

… alludes to a complex system of meaning that unites time and space, qualitative and 
quantitative elements, in a hermeneutic splice, an intersection so perfect that it provides 
the only possible occasion. This knot is 'opportune' for intervention, where the moment is 
'(re)markable.' If one parameter of the intersection is lacking or out of balance, the knot is 
insecure and the occasion does not present itself (2016 195). 

Baert in her exploration of kairos as 'the in-between space' – a space where decision-

making happens – points to a particular moment where links in information come together and 

present an opportune time for new understanding and action to occur. Baert's understanding and 

explanation of decision-making in a kairotic space is helpful in explaining why paradigm shifts 

happen and what it takes in terms of profound change in an expert's thinking to move to action in 

the form of creating a new artifact. I describe those 'occasions' in my case studies by examining 

paradigm shifts that manifest as 'turns' that are evidenced in literature. Per the artifact pairs 

selected for my case studies, there is evidence of three predominant 'turns' (visual, semantic, and 

computational), defined in Table 9, that appeared to drive the creative process of the 

contemporary authors. My close study of each contemporary authors' selected work (A2) 

associated with a given original work (A1, as listed in Table 3), in combination with an in-depth 

personal recorded interview and in-depth secondary research into their professional bodies of 
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research and other writings, suggests evidence of individual 'turns' that open up interpretive 

possibilities and greater understanding of unique aspects of authorial expertise. This new 

knowledge of the expert process could be used to facilitate student learning of the authors' 

methods and deep knowledge that can be internalized to help motivate students to create their 

own provocative literary artifacts. 

Table 9. Predominant 'Turns' that Drive the Creation of Derivative Literary Works 

Term Definition 
Visual Turn  Encompasses visual culture and the contextual memories that images 

(pictorial and iconic) evoke, within the 'bigger picture' of what is literally 
seen. Refer to Boehm and Mitchell (2009). 

Semantic Turn  Encompasses the effective (having to do with the physical) and affective 
(having to do with the emotional) responses to an artifact as consumers 
relate to them. Refer to Krippendorff (2007). 

Computational Turn  Encompasses the use of quantitative methods to facilitate interpretation of 
artifacts that leads to deeper understanding of the value of the artifact to the 
individual consumer and the collective viewers. Refer to Hall (2013).  

 

This investigation is designed to tease out what happened in the kairotic space between 

A1 and A2, as expert consumers (in this study, Ozsváth, Barnouw, and Jacobs) become scholarly 

producers of derivative new works. The intent is to engage students, so they internalize and then 

transfer knowledge into their own creation of future A2s based on other original A1s. With 

respect to the design of the United States Holocaust Memorial Museum, Bernard-Donals noted 

that "the shift in how we've come to understand kairos as a spatial rather than a temporal term 

has been well-rehearsed in the field of rhetorical study" (128). The PAL model takes this into 

account, which is particularly significant in sense-making when applied to the study of Holocaust 

Literature. 

4.4.3 Interviews with Contemporary Authors (about A1 and A2) 

Having compared key traits for each case study pair of artifacts (section 4.4.1) and 

explored linkages between the related books (section 4.4.2), I conducted extensive semi-

structured interviews which provided confirmatory data that I was able use to verify my initial 

findings and identify or fill in any gaps in my research. Because one of my artifact selection 
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criteria was the availability of the contemporary author (see section 4.2.3), I was able to conduct 

an in-person interview with each A2 author, supplemented with electronic follow-up. As 

explained in Gay and Airasian (2000): 

One of the emphases in qualitative research is its focus on depth of understanding. 
Usually the depth sought is more readily obtained from interviews that permit probing of 
participants' responses, exploring unplanned topics that arise, and obtaining clarification 
of participants' responses. Thus, qualitative interviews are more free-flowing and open 
than those of quantitative interviews (220). 

Complementing the physical and material descriptors, interviews may lead to a richer 

variety of information from a small number of people about attributes, behavior, preferences, 

feelings, attitudes, opinions, and knowledge. While I used several techniques to guide the 

development of the main items for my author questionnaire, cognitive task analysis provided me 

the foundation to better understand and/or explain each authors' process in 'reading' A1 and 

'writing' A2.] 

Cognitive task analysis (CTA) uses a variety of interview and observation strategies to 
capture a description of the knowledge that experts use to perform complex tasks. 
Complex tasks are defined as those where performance requires the integrated use of both 
controlled (conscious, conceptual) and automated (unconscious, procedural or strategic) 
knowledge to perform tasks that often extend over many hours or days (Clark et al,2007 
2). 

According to Hoffman et al (1998), "Cognitive task analysis has been used to develop 

training and decision aids, to help preserve corporate knowledge, and to identify workstation and 

interface features that facilitate decision making" (255). Of the many specific protocols for CTA, 

Critical Decision Method (CDM, see Klein et al 1989) aligns most closely with my thesis. It uses 

a set of cognitive probes to determine the bases for situation assessment and decision making 

during critical (nonroutine) incidents. According to Clark et al (2007), CDM is 

based on the concept of expert decision-making as the recognition of cue patterns in the 
task environment without conscious evaluation of alternatives. Thus, situational 
awareness plays a dominant role in experts' selection of courses of action. The speed with 
which such decisions are made suggests that experts unconsciously assess feasible goals, 
important cues, situational dynamics, courses of action, and expectancies. To elicit this 
knowledge, CDM uses a retrospective, case-based approach with elicitation occurring in 
multiple "sweeps" to gather information in progressively deepening levels of detail (6-7). 
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While academic research does not typically take place in crisis mode, when someone 

enters a 'flow state,' as required for deep thinking around production, kairos can cause a similar 

urgency and angst within individuals, depending on their personal history, life experience, and 

outside expectations. Cognitive Task Analysis as explained by Clark et al (2007), is foundational 

to improved understanding and explanation of contemporary author writing processes. Clark 

notes that this type of analysis works with a "variety of interview and observational strategies to 

capture a description of the knowledge that experts use to perform complex tasks" (2007 

"Cognitive Task Analysis" CH 43). Especially useful for articulating details that are often 

overlooked as second-nature, Ericsson and Lehmann noted that "on the most general level, 

captured expert performance reflects many different types of complex mechanisms acquired to 

meet the specific demands of the tasks in a domain of expertise" ("Expert and Exceptional 

Performance" 290). Experts innately select relevant information and convert it into special 

representations that allow planning, reasoning, and evaluation about alternative courses of 

actions. 

The application of 'thinking skills' processes, as explained in de Bono's 1984 article on 

the CoRT (Cognitive Research Trust) Thinking Program, can be used across a broad range of 

ages, abilities, and cultures. CoRT is based on what de Bono termed a 'self-organizing, self-

stabilizing, active information net' (described in detail in Mechanism of the Mind, 1969). De 

Bono's approach is focused on the importance of perception in thinking and the transfer of 

thinking skills learned in the use of CoRT to a variety of real-life situations. As a former grade 

schoolteacher and former director and trainer of CoRT, I have experience with these practical 

tools for honing thinking as a skill. This allowed me to develop techniques I was able to apply in 

developing guiding questions that the authors were able to answer more easily and concisely. 

The practical way in which de Bono created discrete steps to practice better thinking is designed 

to promote knowledge transfer (368-369). CoRT is presented in six sections: 

1. 'Breadth' focuses on the role of 'perception' and attention-creating tools. 

2. 'Organization' focuses on deliberate attention and the overall organization of thinking. 

3. 'Interaction' focuses on evidence type and bias. 

4. 'Creativity' focuses on stimulating new ideas. 
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5. 'Information and Feeling' examines emotion, and belief systems. 

6. 'Action' focuses on knowledge-transfer. 

In the academic context, every contemporary author is situated in multiple communities 

of practice, where the emphasis is on shared practice among members (Wenger et al 2014). 

Considering my case studies within the broader context of their related academic communities 

may expose external influences that may in turn impact thinking about the 'book' as artifact: in 

the sense of both sense-making and decision-making. These influences may inform aspects about 

the learning environment that can be improved to support novice learners. "Viewed as a trend, 

the history of mutual influence between technology and community creates a vortex of 

inventiveness that propels both forward. The inventiveness of the technology sector is changing 

the possibility for communities, what they look like and the practices that allow them to 

function" (Wenger et al 172). An understanding of different approaches to managing technology 

and the range of activities in which communities of practice participate helped me to include this 

dimension in my questionnaire to further investigate the impact of 'book' writing in a digital age. 

As presented in Appendix B, I used mostly open-ended questions to collect in-depth 

information as needed. The questionnaire is made up of four sections with 6 items in each. 

Following the consent and procedural statements, Section I questions are about the authors' 

meaning- and sense-making as articulated in the original and the related work in terms of each 

axis of the PAL framework, drawing on Nix (2018).  
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Figure 7. PAL Framework: Evaluating and Assessing Holocaust Literature as an Artifact 

The Provocative Artifacts for Learning model is described by Nix as a provocative 

framework for assessment and evaluation of 'timeless' topics in technology-driven 'classroom' 

learning environments (2018). Applied as described in Chapter 3 and visually represented in 

Figure 7, Nix's new model focuses on meaning-making and sense-making around original and 

derivative artifacts. In the comparison of original and derivative artifacts, which formed the basis 

of my case studies comparing the three pairs of Holocaust literary artifacts, I found this 

framework of questioning that leads to understanding (of Person, Place, and Time) to be critical 

for appreciation of an original artifact. Likewise, I found the focus on sense-making (via 

Mechanics, Dynamics, and Discovery) to be critical to sense-making around derivative artifacts. 
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Figure 8. Conceptual Model of Sense-making in Intelligence Analysis 

Section II of the questionnaire delves into specific levels of the interviewed authors' 

respective project development (increasing degrees of structure and effort) based on Pirolli and 

Card's conceptual model of sense-making in intelligence analysis diagrammed in Figure 8 and 

described in their article "The Sensemaking Process and Leverage Points for Analyst 

Technology" (2005).This same article also reports on a study that used "cognitive task analysis 

and think aloud protocol analysis to help broadly characterize the processes used" (1). In viewing 

intelligence analysis as a form of expert behavior, Pirolli and Card see a relationship between an 

expert's extensive experience and a "set of patterns around the important elements in their tasks" 

(1). They conclude that intelligence analysis can be interpreted as a form of sense-making and 

expert skill. 
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Figure 9. Cognitive Model of Writing 

Section III moves on to investigation of the actual writing process of each author, 

featuring cognitive aspects of Hayes' model of writing (2012). Hayes has been researching adult 

writing models since 1980. Outlined in Figure 9, his current writing model is based on the 

evolution of his thinking from his first 1980 model (co-developed with Flower) about the best 

way to represent writing processes. The updated model adds a focus on the transcription process 

and motivation process. 

In order to find out more about the impact of the 'digital age' on each author's current 

scholarship, in the final section, Section IV, I investigate six questions: three relating to Big 

Data, fluid text, and the evolution of the Web, along with the three questions that were asked by 

my Doctoral committee relating to my bibliographies in Holocaust Literature, American Public 

Education, and Studies in Technology and Knowledge. 
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Figure 10. Range of Activities in which Communities of Practice Engage 

Wenger, White and Smith's map of the range of activities in which communities of 

practice engage (illustrated in Figure 10) provides a useful guide for situating each author's 

academic environment. In their 2009 work Digital Habitats: Stewarding Technology for 

Communities, one of the foci that Wenger et al. concentrate on is conversation, along with the 

implications of virtual presence and the 'dynamic fluidity of togetherness and separation.' They 

also examine space and its relationship to virtual contexts and the new modes of engagement for 

interacting and publishing. Their wide-ranging discussion of these issues can help in the creation 

of interview questions that can lead to insightful comparisons and possibly revealing contrasts 

between contemporary authors' expert processes in the creation of new works. 

Taken together, these lines of questioning opened the opportunity for me to pursue 

follow-on questions to clarify and further elaborate on aspects that influenced the outcomes in 
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individualized ways. This helped to expose the importance of personal relevancy and agency in 

catalyzing new representations of Holocaust Literature. 

4.5 Limitations of the Study 

The topic for this study is broad and varied. Holocaust Literature includes a variety of 

literary genres; however, my subjects were limited to three genres: poetry, diary and narrative. 

Five out of the six selected works for my case studies were originally published in languages that 

I do not speak or understand. My first language is English. (I also speak fluent French and 

Spanish). The original works in the case studies (Tajtékos ég, Anne Frank: The Diary of a Young 

Girl, and The Protocols of the Elders of Zion) were written in Hungarian, Dutch and Russian, 

respectively. Two of the three derivative works (The Footsteps and Dismantling the Big Lie) 

were written and published in English, whereas for The Phenomenon of Anne Frank I had to rely 

on a translation from the Dutch into English. The three specific 'turns' that I have focused on are 

particularly applicable to Holocaust Literature and pertinent to 21st century education, but there 

are many other similar 'paradigm shifts' at play today that could be considered. While this study 

takes into account a global perspective, I focused on an American audience as that provided the 

geographic and political context for my work. My unique application of a variety of methods 

suggests tools and techniques that could require further testing or adaptation to increase 

confidence in the replicability of interpreted results. The data only represents the findings from 

the case studies of particular works and the interview data collected from certain contemporary 

scholars. 

4.6 Summary of Chapter 4 

In this chapter, I have detailed the selection of artifacts that I examined in terms of 

representation of key themes, accessibility of the original work, availability of the author of the 

related work, and the relationship between the pair of artifacts examined for each case study. To 

allow for comparisons across and within domains, my research design is based on three 

independent case studies, each looking at two related literary artifacts. I describe the general 

steps completed to document each pair of related literary works: deep reading of each text, 

investigation of historical development of text, analysis of materiality of a specific artifact 
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edition, assessment of the original work as an artifact, and evaluation of the related work as an 

artifact. To analyze the case studies, I explored the linkages between related texts, compared 

traits among related pairs of texts, and employed an extensive interview questionnaire for use 

with the contemporary authors. Finally, I have summarized the general limitations of this study. 
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CHAPTER 5 

CASE STUDY 1: AN EXPRESSION OF THE 'HEART AND SOUL' 

This chapter describes one of my three Case Studies, each of which examines a pair of 

related works. The original artifact (A1) in Case Study 1 is Tajtékos ég by Miklós Radnóti 

(1946). The derivative or related contemporary work (A2) is In the Footsteps of Orpheus: The 

Life and Times of Miklós Radnóti (2000) by Zsuzsanna Ozsváth. After a brief introduction, for 

each text I describe my deep reading of a specific edition and the historical development of the 

'story.' Then I detail the materiality of each physical artifact examined. Following a thorough 

evaluation of A1 and assessment of A2, I discuss the pair in terms of traits and linkages in light 

of information I gleaned from a personal interview with the author of A2. 

5.1 Introduction to Chapter 5 

As noted in section 4.2.1, Case Study 1 (CS1) attends to the topic of the Holocaust itself, 

which is inconsistently addressed in American public-school curricula – if taught at all. The 

original artifact is Miklós Radnóti's Tajtékos ég (1946), first translated into English from the 

Hungarian by Ozsváth and metrically tuned in collaboration with her co-translator, Frederick 

Turner as Foamy Sky (Ozsváth and Turner 1992). For Ozsváth, simply translating Radnóti's 

poems did not completely convey the significance of the forces of the Holocaust that 

"encroached upon and killed him in the end" (xi). So, she wrote a biography to capture his full 

complexity and the greatness of his artistic achievement, resulting in the second artifact, The 

Footsteps (2000). Figure 11 shows images of the covers of the three works used for CS1. 
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Figure 11. Book Covers for Case Study 1: The Holocaust 

Miklós Radnóti (born Miklós Glatter) was born in 1909 into a middle-class Jewish family 

in Budapest. His mother and twin brother died in his childbirth. Radnóti's father died when he 

was 12 years old, and from then onwards he lived with his uncle. Radnóti studied philosophy, 

Hungarian and French language at the University of Szeged. He graduated with a doctorate in 

philosophy summa cum laude in 1934. In August of 1935 he married his longtime love, Fanny 

Giramati (1912-2014). She was the Jewish daughter of the owner of the well-known Giramati 

printing house in Budapest. By 1937, Radnóti's poetry had come to the attention of the renown 

national poet Babits. This resulted in Radnóti's winning Hungary's highest literary honor, the 

Baumgarten award. Miklós Radnóti is considered one of Hungary's greatest 20th-century poets. 

Radnóti's contribution to Hungarian poetry came not from his embrace of radical new 

traditions, avant-garde, and progressive art, but from his radical revisions of those elements 

which he then applied towards the 'old fashioned' structures; eventually this led to his redefining 

and reaffirming, like several other contemporary poets of his time, the classical legacy of poetry 

(After Ozsváth, The Footsteps 95). His unique literary contribution, within his body of work, 

comes from the legacy of the Holocaust poems he wrote as his life and tragic death became 

irrevocably connected with his work. Some of those last poems (there were five) 'rose' from his 

mass grave as both witness and testament to Radnóti's murder during the Holocaust. These final 

poems were all published eventually in the 1948 Hungarian edition of Tajtékos ég, which 

continues to be translated, with new editions as recent as 2014. Radnóti's life and poetry are 

becoming well-known outside his native Hungary. 
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Ozsváth was born into a middle class socio-economic Jewish family in Budapest in 1931. 

She survived the Holocaust after the German invasion of Budapest in 1944 because she was 

hidden by her family's Christian nanny. When she was 17, she married a mathematician. Ozsváth 

obtained a final diploma (piano) at the Bela Bartok School of Musical Arts in Budapest in 1955, 

and a Concert Diploma (piano) at the State Academy of Music in Hamburg in 1961. Her parents 

blessed her leaving Hungary without them, as both she and her husband could no longer bear the 

lack of freedom and continuing antisemitism in Hungary. Abandoning her dream of becoming a 

concert pianist, Ozsváth obtained her PhD in German Language and Literature from the 

University of Texas at Austin in 1968. Eventually she founded the Holocaust Studies Program at 

the University of Texas at Dallas in 1986, where she taught courses in Literature and Holocaust 

Studies for over 40 years. As noted in her professional profile, "she has published a number of 

articles, dealing with aesthetic and ethical issues in French, German, and Hungarian literature as 

well as with the relationship between art and totalitarian ideology. Since the 1980s, she has 

undertaken several translation projects and worked on various branches of Holocaust Studies" 

(University of Texas at Dallas, "Faculty at the School of Arts and Humanities"). Ozsváth has 

been an invited international speaker at conferences around the world and is the winner of major 

awards such as the Milan Füst Literary Award in 1995, the most prestigious prize awarded by the 

Hungarian National Academy of Sciences. Tajtékos ég was the one book that Zsuzsanna Ozsváth 

hid in her coat pocket when she fled Hungary in 1957. (Ironically, Radnóti had several of his last 

poems hidden in his jacket when he died.) 

5.2 Deep Reading of Texts for CS1 

As explained in section 4.3.1, my case study investigation began with a deep reading of 

each text. The texts for CS1 represent two different literary genres: poetry and narrative. 

Reflecting on my own experience in a deep reading of these texts and paying special attention to 

the materiality of each physical artifact led me to a more meaningful understanding of how all 

the elements of book design and physical appearance can affect the reading experience. 

Not knowing Hungarian, I relied upon Ozsváth and Turner's (2014) English translation of 

Radnóti's poems, Tajtékos ég, entitled Foamy Sky. My experience in deep reading Radnóti's 

poems was profoundly affected by having heard Ozsváth recite Radnóti's poetry (in both 
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Hungarian and English) in my Fall 2015 Studies in Literature course (Studies in Literature and 

Ideas - The Novel of Ideas) at UT Dallas. The passion with which Ozsváth read these poems 

suggested that there was much more behind the words – for her – than just the black-and-white 

words evident on the pages. During that lecture, she also gave the class a detailed context of how 

antisemitism in Hungary and the outbreak of the Second World War profoundly affected 

Radnóti's life and the content of his poetic output. Learning about this provoked me to read more 

about the historical antecedents of antisemitism in Hungary, such as Macartney's October 15th, A 

History of Modern Hungary 1929-1945. Ozsváth's introduction to Foamy Sky (11-28) and 

Turner's essay titled "The Journey of Orpheus: On Translation" (Foamy Sky 235-246) motivated 

me to apply "an orphic musical approach… to hearing Radnóti's voice and, like Ozsváth, 

perceiving in it the life experience and the influences crucial to his literary imagination" 

(Ozsváth and Turner 20).  

The layout of Foamy Sky (with each poem printed in Hungarian on the left page and the 

English translation on the facing page) enhanced my reading experience by leaving time and 

space for thought in between each poem. The Hungarian character set is based on the Latin 

keyboard. It was fascinating to me to look at the formulation of words in Hungarian in 

comparison to the same words in English. I could sound out the Hungarian and have a closer 

sense of the lyrical touch that Radnóti used in his native language. As a classical pianist myself, I 

found that this musical approach to a reading of Foamy Sky caused me to pay more attention to 

the sound of the words and phrasing, which resulted in a more nuanced appreciation of Radnóti's 

poetry. I re-read several sections aloud to myself. This in-depth study (not just of the text of each 

poem) developed my understanding of the importance of the specifics of the materiality of this 

poetic artifact. 

Holding the old Hungarian edition of Tajtékos ég in my immediately alerted all my 

senses. The book cover of the 1946 edition of Tajtékos ég has the 'look and feel' of a mid-20th-

century European publication. The paper felt 'Hungarian' to Ozsváth, who grew up in Hungary. 

The extra filler added to the pulp of the paper gave it an extra smoothness, opacity, and 

brightness that had clearly not dimmed since its printing over 70 years ago. The look and feel of 

Foamy Sky (2014) had similarities I had not expected to sense, namely a similar feel of the cover 
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and of the paper chosen for the pages. In comparing the lists of poems, I noticed that Foamy Sky 

contains more poems than Tajtékos ég. This reminded me that Foamy Sky is a slightly enlarged 

version with additional poems by Radnóti and detailed notes about many of the poems, which 

specifically linked key events in Radnóti's life to those poems. This book has a cream-colored 

paper jacket with large flaps, covering a glossy, stiff card cover around the work. The size is 

unusual for a book of poetry, in that it is 9½ inches high by 5½ inches wide by 3/4 inch thick. 

The inside left flap contains a large black-and-white photo of Radnóti. There are 248 pages, of 

which 203 pages contain poems. Each poem has its own page and appears in Hungarian, with 

English on the following, facing page.  

My deep reading of the related Artifact 2, Ozsváth's The Footsteps, exposed connections 

to Radnóti's Tajtékos ég (Artifact 1). The Footsteps, a biography (which is a particular form of 

narrative), elaborates on Radnóti's verses in such a manner as to capture his life and times and 

poetry in all their enmeshed complexity against the background of the Holocaust. Its striking 

book jacket caught my attention upon seeing and holding the hard copy edition for the first time. 

The cover photo shows a faded, slightly out-of-focus picture of Radnóti standing in a coat and 

hat that clearly sets the timeframe of this story, in my mind, as the late 1930s into the 1940s. The 

book has a substantive feel and weight to it. This aspect made tangible the fact that it would be a 

'long' read that would tell a 'heavy' story. As I turned over the page with the Table of Contents, to 

my surprise it was not the preface that the reader was asked to read first, but, standing out on its 

own on page (viii), was Radnóti's 1937 poem, "And Thus, Perhaps, I Will Reflect…?" This 

poem makes it clear that Radnóti as early as 1937 foresaw his own early death. But what 

concerned him most was the question, "Did his work survive?" By placing this poem right at the 

beginning of her book, Ozsváth provides a strong hint for her readers of the story that is to 

follow. The last line of that poem ends with: "But tell me – did the work survive?" Knowing 

Radnóti's fate not only provided a defining context for my deep reading, but also reminded me 

that Ozsváth has an exceptional awareness of Radnóti as a human being, in addition to as a poet. 

Ozsváth fulfils her personal debt, as explained in the preface, to go back to the past and recover 

Radnóti's life and "his deep, mythic and tragic connections to that dark world" (The Footsteps 

xi). The role of the Holocaust in affecting Radnóti's poetic imagination and Ozsváth's telling of 
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Radnóti's life, his achievement, his art, and his legacy became central to my understanding of 

how the shadow of the Holocaust pervades everything since. Ozsváth was a hidden child in 

Budapest. It is the tragedy of the Holocaust and its impact on both of these authors and their 

families that speak to me as the reader, I who am also a child of someone who escaped the 

Holocaust. 

As with her lyrical translations, Ozsváth weaves photographs and poetry throughout her 

book. These elements provide additional visual details that enable the reader to 'paint pictures' in 

their minds with glimpses into Radnóti's world. For example, her first chapter, "Myth and 

Consciousness," includes photographs of where Radnóti was born (2) and of Radnóti with his 

stepmother Ilka and his sister Agica (4). Many of the sub-headings are followed by short, two- to 

three-line quotes, poetic excerpts that are offset from the main text. The majority, but not all of 

these, are from Radnóti's works. Encountering these caused me to take pause and reminded me 

of the looming shadow of the Holocaust that I felt at the beginning of the book. Interrupting my 

flow of reading, these opened a channel for my consideration of the broader context of Radnóti's 

and Ozsváth's dire situations during the Holocaust. The message conveyed most strongly is the 

great tragedy of Radnóti's early, terrible death and the miracle of his seeming to come back from 

the grave, through his last poems, as witness to the atrocities of the Holocaust. At the same time, 

in writing The Footsteps, Ozsváth has managed to illuminate Radnóti's magnificent poetry while 

carrying the torch that will forever link her own life to this great Jewish-Hungarian poet, to the 

Holocaust, and to Holocaust Remembrance. 

5.3 Historical Development of CS1 

In order to provide a more balanced and complete view of the pairs of related works, in 

this section I summarize the historical development from A1 to A2 (as explained in section 4.2.4 

and 4.3.2). Figure 12 places the original work and the secondary work examined in this case 

study within the broader context of Radnóti's previous select publications, those published 

posthumously, and key translations. The context surrounding Radnóti's work hints at the 

historical influences and association between the original artifact of Case Study1, Tajtékos ég 

(A1), and the creation of the related artifact (A2), The Footsteps (2000). 
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Figure 12. The Larger Context of Radnóti's Poems within Case Study 1 
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Between 1930 and 1942, eight collections of Radnóti's poetry were published in 

Hungarian before Tajtékos ég (1946). Figure 12 lists the Hungarian title followed by the English 

translation and year of publication. He also published two volumes of translations: one in 1940, 

co-translated with Vas István, of the poems of Gillaume Apollinaire and, in 1943, a collection of 

poetry by 2,000-year-old poets. The titles Radnóti chose reflect the evolution of his poetry from 

a modernist orientation, deeply rooted in the poetic ideas of earlier poets, to a search for identity 

through religious and erotic themes and a focus on current social issues. As the growing shadow 

of the Holocaust increasingly affected his life and his freedom, the imagery conjured by the later 

titles ominously portends his sense of the downfall of Hungary and his impending death. 

Radnóti's last volume of poetry, Tajtékos ég, was published two years after his death. It 

contains poems from an unpublished collection, the Bor Notebook, that was found in 1946 (see 

Figure 13). According to The Hungarian Academy of Sciences' 2009 exhibition about Radnóti's 

life and his poetic output, this notebook's cover (image 'a') "bears the Serbian word Авала 

(Avala). The Avala is a mountain to the south of Belgrade, and it is possible that its melodic 

name had been borrowed by a paper factory. The significance of the number '5' under Авала is 

still mysterious. There are many types of 'books.' A notebook is light weight, usually made for 

jotting down quick notes rather than for publication. Regardless, like a field book or exercise log, 

it documents the immediacy of a circumstance along with the idea. This Serbian notebook was in 

Radnóti's jacket pocket when his body was tossed into a mass grave in Bor, Yugoslavia, in 

November of 1944. Radnóti's remains were discovered and exhumed 18 months after the end of 

WWII. He was identified by the contents of the notebook. 
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Figure 13. Cover (a.) and Folio 12v-13r (b.) poem from The Bor Notebook 

Tajtékos ég was originally edited by Radnóti but, according to Babus Antal, "Its final 

form was determined by his widow" (Hungarian Academy of Sciences, Library and Information 

Centre). Mrs Radnóti added six poems that Radnóti had copied from his Bor Notebook and 

handed over to his friend Sándor Szalai in the lager of Bor in the summer of 1944. (Szalai 

managed to make it back from Bor and to get his friend's poems into the hands of Radnóti's 

wife.) This relationship is indicated with a dashed line in Figure 12 – and is why there is a solid 

line to the revised 1948 edition of Tajtékos ég, which includes the additional five poems, luckily 

still legible, from his notebook. I examined a facsimile of the Bor Notebook that Radnóti's 

widow gave to Ozsváth in Budapest. (See the Bor Notebook Exhibition put up online by the 

Hungarian Academy of Sciences Library.) Radnóti's widow had bequeathed both her papers and 

Radnóti's poem manuscripts, letters, documents, and photographs to the Academy of Sciences 

Library. Seeing Radnóti's handwriting, from just days before he was murdered, added a visceral 

image in my mind. I noticed the terrible discoloration of the notebook pages caused by Radnóti's 

own bodily fluids seeping into the notebook in his jacket pocket after death. Yet, as Ozsváth 

notes in her book about Radnóti's faith in the power of poetry, "the ancient grace" of rhyme and 

meter "bejewel his verse until his end" (220). 
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Several key translations of Radnóti's poems (indicated by the dashed boxes in Figure 12) 

have been published by American translators. Note that subsequent editions continued to be 

published as late as 2014. This suggests an ongoing interest in Tajtékos ég. In 1986 Ozsváth met 

the poet and professor of literature Frederick Turner at UT Dallas. They started working together 

over many years on the translation of Radnóti's poems, producing a first publication together in 

1992 under the title Foamy Sky: The Major Works of Miklós Radnóti, for which they were 

awarded the Milan Füst Literary Award by the National Academy of Sciences in December of 

1995. Subsequently they published two slightly extended versions of this work in 2002 and 2014. 

In the Acknowledgements, Ozsváth states "Our greatest debt is to Fanni Radnóti, who inspired 

and guided these translations as she inspired and guided the composition of their originals" 

(Ozsváth and Turner 2014). Both the Hungarian bilingual and English bilingual editions were 

published by Corvina in Budapest. 

Regarding A2, Ozsváth explains why she felt the need to write a new work, In the 

Footsteps of Orpheus, that would: 

go back to the past, not only to recover an ancient image or color or feeling but also to 
invoke Radnóti, his life and his deep mythic and tragic connections to that dark world he 
inhabited…to help illuminate both the multifarious strains of his magnificent poetry and 
his reception of the forces that encroached upon him and killed him in the end (In the 
Footsteps xi). 

The historical connection between the publication of Tajtékos ég and The Footsteps is a unique 

story linked to the tragedy of the Holocaust in Hungary. The Footsteps brings us 'full circle': 

back to Radnóti's birth trauma and the history of his life and times, and forward through his 

poetic development in the context of the poetic and national traditions of the Magyars and the 

ever-encroaching antisemitism and fascism that engulfed Hungary and killed him in the end. As 

Ozsváth's native tongue is Hungarian, she was able to write and publish a Hungarian edition in 

2004 of The Footsteps, under the title, Orpheus Nyomában: Radnti Mikls lete s kora. 

5.4 Materiality of Specific Editions in CS1 

As outlined in section 4.3.3, this section explores the materiality of a specific edition of 

the books in CS1 in terms of publishing information detail, provenance details, and a physical 
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description of the book and its contents. For reference purposes, the key data is tabulated in 

Appendix section A.1 for side-by-side comparison of A1 and A2. 

5.4.1 Description of Tajtékos ég (Artifact 1) 

For Case Study 1, Tajtékos ég is the original artifact. The details of its materiality inform 

the evaluation of A1 (section 5.5), per the PAL model, in terms of person, place, and time. The 

following sections describe the publication details, provenance details, and physical description 

of the book and its contents. 

5.4.1.1 Publication Details for CS1-A1 

While there are many publications of Miklós Radnóti's poetic works, I specifically 

examined in the spring of 2020 the first 1946 Hungarian edition, titled Tajtékos ég, published 

and printed in Budapest by Révai, who also owned the copyright. Google translates Tajtékos ég 

as 'crested sky' in English. Other English titles are Clouded Sky, Foaming Sky and Foamy Sky. 

Since I do not read Hungarian, I relied on the 2014 English translation, Foamy Sky, by Ozsváth 

and Turner. 

5.4.1.2 Provenance Details for CS1-A1 

As mentioned in section 4.2.2, I examined a 1946 Hungarian publication of Tajtékos ég 

acquired from Columbia University Library in New York through Interlibrary Loan Services at 

UT Dallas. Dr Ozsváth confirmed that this 1946 publication looked like the personal copy her 

father had given her in Hungary. Published posthumously, this is the last compilation of poems 

that Radnóti put together for publication before he was conscripted as a slave laborer and later 

murdered. This edition contains some of the poems from Radnóti's Bor Notebook. I was 

fortunate to review one of a very few facsimiles of this notebook. Radnóti's wife gave this 

facsimile to Dr Ozsváth, who allowed me to hold it in my hands, examine the pages and take 

pictures of each page. As Ozsváth noted in her introduction to Foamy Sky, two years passed 

before the 1946 edition of Foamy Sky was republished with the final five poems inscribed in the 

small notebook that Radnóti had acquired in Yugoslavia (19). 
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5.4.1.3 Physical Description Details for CS1-A1 

The physical properties of the first publication of Tajtékos ég, published by the 

Hungarian company Révai in 1946 in Budapest, are typical of mid-20th-century European book 

printing. As shown in Figure 11a, the book cover is made of a mottled beige, hard cardboard; the 

book's spine is made of blue-colored cloth. The title of the work, Tajtékos ég, is printed on the 

front cover in capital letters. There is a motif above the title, looking like an image of white 

clouds against a dark sky. The back of the outside spine bears a series of library cataloging letters 

and numerals (likely added by the Columbia University Library). 

The following elements detail the organization of the book. On the inside front cover 

there is an added white faceplate with an embellished blue border. It reads: "The Libraries, 

Columbia University, General Library." The author's name appears in capital letters on the first 

page of the book in the top right-hand corner, with the title of the work repeated under his name. 

Page 2, which is a left-hand page, lists Miklós Radnóti's 11 works, with title and date of each 

publication. The opposite page (page 3) is the Full Title Page bearing the author's name at the 

top, which is centered in capital letters and is in black print. On a separate line two inches below 

in large, capitalized font appears the name of the work printed in red and in large capital letters, 

ensuring that the title of the work stands out. Below that is the single word, Versek (which means 

'poems' in Hungarian), printed in initial upper-case letters. At the bottom of the page, the 

publisher's name is printed in spaced-out capital letters: R E V A I. Révai is a name that has been 

associated with bookselling in Hungary since 1869. By 1895, Révai had become nationally 

famous and is one of the most prestigious printing houses in Hungary, owned since 2011 by 

GED, a Spanish private equity firm. 

In terms of the book structure, the pages in the 1946 publication of Tajtékos ég are set out 

with a significant amount of white space around each poem. The space slowed down my reading 

and left me room to think and imagine what the author intended. In turn, that drew my attention 

to the words themselves so that I better appreciated the author's agency in expressing his 

creativity and personal insight. Depending on the length of the poem, many pages feature only 

one poem, but all the poems are centered on the pages. The only different page in terms of 

typesetting is page 94. Shown in Figure 14, the poem titled Virag (translated by Ozsváth as 
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"Floral Song" in Foamy Sky 163) is typeset in an unusual format, capturing something of the 

"rise to the heavens and fall of petals in a crippled world," which is the subject of that poem. Not 

only is there an image in the text, but also, the image of the text is part of the material, flesh-and-

blood testimony of the text that transforms the reader into a witness. 

 
Figure 14. Photo of pages 94 and 95 from the 1946 edition of Tajtékos ég 

As far as illustrations in this book, there are none, except for the tiny image above the 

title Tajtékos ég on the front cover. It appears that one font is used throughout the book. Titles 

and dates, along with page numbers in the footer, are italicized. 

Regarding production, the size of the book is 7.5 inches high by 5.5 inches wide by 0.5 

inch thick. This compact form lends a more personal and intimate feel to the reading process. 

This is something one might take on a picnic to read aloud while resting against the trunk of a 

tree. There are 114 numbered pages. They are numbered sequentially with even numbers on the 

verso pages (left facing pages) and odd numbers on the recto pages (right facing pages). All 

Arabic numerals are in the outside corner of the footer. The same serif font is used in the footer. 

There are no headers. The form is what book producers call an 'octavo,' which signifies that it 
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has been made by folding a full book paper sheet into three right-angle folds to produce seven 

'signatures' of 16 pages. The first poem starts on page 5, which is the first numbered page. The 

binding is saddle stitched. When Ozsváth had this book in her hands (in March of 2020) she 

declared that the pages felt 'very Hungarian.' The paper feels richly smooth to the touch, even 

though it is lightweight. The opacity level is high. 

5.4.2 Description of In the Footsteps of Orpheus (Artifact 2) 

For Case Study 1, In the Footsteps of Orpheus: The Life and Times of Miklós Radnóti is 

the derivative artifact. The details of its materiality inform my assessment of A2 (section 5.6), 

per the PAL model, in terms of mechanics, dynamics, and discovery. The following sections 

describe the publication details, provenance details, and physical description of the book and its 

contents. 

5.4.2.1 Publication Details for CS1-A2 

The Footsteps is a biography published in English by its author Zsuzsanna Ozsváth in the 

year 2000. The publisher is Indiana University Press, Bloomington, Indiana. Ozsváth owns the 

copyright. This book is published as a part of the publisher's "Jewish Literature and Culture 

Series," edited by Alvin H Rosenfeld. This publication was supported by the School of Arts and 

Humanities at the University of Texas at Dallas. (A Hungarian edition of the same work was also 

published in 2004 by The Budapest Academy Press under the Hungarian title: Orpheus 

Nyomában: Radnti Mikls lete s kora.) In the autumn of 2018, I examined a copy of this 

publication in the library of the Ackerman Center for Holocaust Studies at UT Dallas. I later 

acquired a hard copy edition of my own from Amazon.com in May of 2019. 

5.4.2.2 Provenance Details CS1-A2 

During a course on Holocaust Literature in the fall of 2017, I found out that my professor, 

Dr Ozsváth, had written a biography of Miklós Radnóti. I located a copy of The Footsteps in the 

library of the Ackerman Center for Holocaust Studies. This copy came directly from the 

publisher, Indiana University Press. 
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5.4.2.3 Physical Description Details CS1-A2 

This is a hard copy book with a striking book jacket in night-blue and faded pink with a 

large image of Miklós Radnóti on the left half of the front cover. The glossy paper of the cover 

feels smooth and the faded-looking image of Radnóti very much captures the Second World War 

timeframe. This book was printed in the United States. Its look and feel are typical of a high-

quality, archival safe book printed to stand up to years of wear and tear. This book's construction 

has a 'Smyth sewn' book binding. This kind of binding is the hallmark of a library quality book, 

where the pages are physically sewn into the book using binder thread. For additional durability, 

the fabric backing is further reinforced with adhesive. The folded signatures in the book have 

been sewn through from the binding. Smyth sewn books are inherently tamper-proof because 

you cannot remove a page from the book without affecting the binding. This also helps in the 

documenting of intellectual property. There is a detachable book jacket which is made of glossy 

paper and printed with text (the author and title of the work) and a photograph of Radnóti. This 

book jacket has two flaps that hold it in place around the front and back book covers. The left 

flap contains a short review of the work and a summary of the book's story. The right flap 

contains a short biographical note about the author.  

In terms of the book structure the front pages consist of the following: A Half Title page, 

followed by a subsequent page bearing the name of the book series of which this work is a part 

("Jewish Culture and Literature" Series Editor, Alvin H Rosenfeld). On the opposite page is the 

Full Title page, which includes the author's name and the publisher's name, followed by a page 

with the imprint and copyright details. As shown in Figure 15, a Dedication page follows, which 

reads: "In Memory of my parents, Margit Nagy and László Aboni, who were there." 



141 

 
Figure 15. Dedication page of In the Footsteps of Orpheus, 2000 

In my personal copy, above the printed dedication is a handwritten note signed by Zsuzsanna 

Ozsváth. It reads 'Perchance to dream! Best regards, Zsuzsi Ozsváth.' The dedication itself is an 

artifact, bearing names which, in nefesh terms, also bestows upon each a soul. This is followed 

by a Table of Contents page, with chapter headings and subheadings. On the left-hand page 

facing the preface is one of Radnóti's 1937 poems. The Acknowledgement page immediately 

follows the Preface (pages ix-xi). At the conclusion of the work, there are sections titled Notes, 

Works Consulted, an Index, and a Poetry Title Index. 

As far as illustrations are concerned, other than the jacket cover image of Radnóti taken 

in Budapest circa 1926 (used with permission of Mrs. Miklós Radnóti), there are black-and-

white photographs (pages 2, 4, 17, 61, 78, 104, 119, 154, 182, 219) and a map (page 213). 

The typography used for the text is a serif typeface, with sans serif bold headings, 

captions, and headers. These are likely the designated University of Indiana fonts for works 

formally published by the university. Regarding production, the size of the book is 9.5 inches 

high by 5.5 inches wide by 0.75 inch thick. There are 264 numbered pages; these are numbered 

sequentially using Arabic numerals, with even numbers on the verso pages (left facing pages) 

and odd numbers on the recto pages (right facing pages). The left page headers show the page 

number and book title. The right page headers show the chapter name and page number. Both are 
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aligned to the outside margins. A sans serif bold font is used for the headers. There are no 

footers. The paper feels heavy, with a smooth finish. It is a light cream color of high opacity. 

5.5 Evaluation of Tajtékos ég (Artifact 1) 

Adding to my investigation of the historical development (section 5.3) and analysis of the 

materiality (section 5.4.1) of the 1946 edition of Tajtékos ég, in my evaluation of Artifact 1 in 

this case study I assumed the consumer's point of view to explore how this book was made and 

how aspects of its production, provenance, and representation influenced my understanding of it 

as a provocative artifact. This shifts the focus from the physical details of the book to the 

creator's personal experience (effective to affective, refer to Figure 5) in the context of Miklós 

Radnóti, the person; Budapest, the place; and the time – between the inter-war years and during 

the Second World War. From the affective perspective, Tajtékos ég is not just a poetry of 

witness; it personifies one human being's resistance against the Holocaust and preserves within it 

the legacy of its author. The relevance of this book today, for me, is that it shows how fighting 

for freedom can be achieved through the power of a pen. The meaning I took away from thinking 

about Tajtékos ég, in the context of the Holocaust, is that personal beliefs matter and that 

individual effort can make a difference. 

5.5.1 Person: Radnóti, a Poet of Witness 

Considering Tajtékos ég from a producer's perspective, I considered the fact that during a 

visit to Paris, Radnóti had a moment of freedom from the oppressive strictures on Jews in 

Budapest. His arrangement of these poems starts with the first two poems crystalizing the 

wounds of the civil war in Spain and the fight for freedom. The last poems foretell, just days 

before he was murdered, the exact manner of his own death in Bor, Yugoslavia. Radnóti saw 

himself as taking up the moral stance of his people, fighting for Hungary's freedom from 

oppression. As early as 1937, he foresaw that his life would not be spared, as set out in his 

August 22, 1933 poem "Like a Bull": 
…And so I live still, just like the bull; but look at 
Him now, he jerks in the midst of the cricketsung field, 
sniffing the air. High in the forrest peaks he senses 
the stag's halt: who listens and snaps away with the wind, 
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which has just brought hissing the scent of the wolf pack, - 
but the bull snorts and doesn't flee as the deer are 
fleeing; he fancies that when his hour comes round he'll fight 
and fall, and the pack will scatter his bones all over the meadow – 
and slowly, sadly bellows into the buttery air. 
 
Even so will I struggle and so will I die; 
Still as a sing to posterity the fields will preserve my bones. 
(Ozsváth and Turner 55). 
 

Radnóti clearly saw himself in the role of a poetic hero. He knew he would rather die 

than give up his freedom and his efforts to restore culture, civility, and dignity in Hungary. As 

anti-Jewish campaigns grew more savage, he became more determined to suffer and continue to 

fight till the end for the forces of good and freedom from slavery. 

Despite the great limits on his ability to earn a living and his freedom of movement, 

Radnóti somehow managed to take advantage of his growing national reputation as a poet in 

Budapest to co-found and edit three new journals between 1928 and 1930. Some of his poems 

were published in those journals. As far as the publication of his poetry was concerned, as a 

graduate cum laude from Szeged University, Radnóti also was able to have a few of his books of 

poetry published in a monograph series by the Arts College of Szeged Youth. Radnóti somehow 

managed to turn his personal financial setbacks and the political dangers he was living through 

into an opportunity; his adversities fueled an extraordinary evolution in the quality and writing of 

his poetry. Ozsváth described this evolution as "more subtlety, more beauty, weight, precision 

and intensity than ever before…more structural perfection and superb musicality" (Ozsváth 87). 

Tajtékos ég was published posthumously, so Radnóti was not able to finish editing this last book 

of poems. The final editing was done by his wife after his death. 

The historical influences of what was happening in Hungary between the two world wars 

– the growth of fascism and antisemitism – both impeded Radnóti's poetic output and profoundly 

influenced the titles of his published works, such as Condemned to Die! (1936) and Steep Road 

(1937). The subject matter of most of the poems in his final book of poetry reflected the themes 

of resistance, impending disaster, oppression, and destruction. 
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5.5.2 Place: Budapest, a Capital City in the Heart of Europe  

Radnóti's place of birth was Budapest. Budapest between the world wars was home to a 

broad intellectual community. This city was the heart of Hungarian youth activities in politics, 

the arts and culture. It was the place where poets, writers, actors, musicians, and artists all 

congregated. Radnóti craved recognition as a national poet. Budapest was the only place where 

that could possibly happen. Consequently, most of his poems, and all of the poems published in 

Tajtékos ég, were written while Radnóti was living in Budapest. The published editions of this 

work were all printed and published in Budapest by the publishing house Révai. 

As a Jew, Radnóti's financial resources were extremely limited. There was virtually no 

chance for employment for a Jew. However, living in Budapest, where members of the liberal 

intelligentsia gathered to collaborate, Radnóti's personal connections and his growing recognition 

as a highly talented poet meant that he was able to make a professional contribution through his 

poetry. 

Hungary and its capital city Budapest sit geographically in central Europe. The 

importance of Budapest's geographical location, in the context of influences on Radnóti as a 

passionate native of Hungary, was that the foundations of Central European history and the city's 

link to cultural and social development happening in Western Europe meant that Budapest was 

exposed from the first millennium to the concepts of liberty and autonomy. During World War 

II, Hungary was brutally occupied – like the rest of Central Europe – by the Germans, with 

devastating consequences for Hungary and its Jewish population in particular. 

5.5.3 Time: In the Shadow of the Holocaust 

Radnóti started writing poetry when he was a teenager and was 35 years old when he 

began writing the poems that were published in Tajtékos ég. By 1937 Radnóti already had 11 

publications to his name, nine of which were poetry books and two of which were translations. 

Radnóti's poetic style and life experience honed his inter-textual expertise and his use of rhyme 

and meter, which were clearly drawn from both Western literary tradition and the vital chants of 

the ancient Hungarian Magyars. 
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The poetry in Tajtékos ég was written during the 1930s and 1940s and was first published 

in 1946; a revised edition containing the last poems Radnóti wrote was published in 1948. 

Produced near the end of WWII, but during the height of the degradation and cruelty meted out 

to the Jews in Hungary, the poems in Tajtékos ég come full circle. The vision of the horrors of 

the Spanish Civil War that are spoken of in the first poems in this work resurfaces in the first 

verse of the last four Razglednicas (picture postcards, see Figure 13b) that Radnóti composed 

during his death march in Bor in November 1944.The new poems were discovered in the Bor 

Notebook (Radnoti 1944) two years after Radnóti's death. Révai has a distinguished reputation, 

having been associated with the selling of books in Hungary since 1869. As of the writing of this 

thesis, it is still in the publishing and printing business. 

The context, publication, and release date of Tajtékos ég have a complicated history for 

the following reasons. Radnóti had started editing his poems for inclusion in Tajtékos ég, but he 

was not able to finish because he was drafted to a slave labor battalion in Bor, Yugoslavia, from 

which he never returned. Radnóti managed to copy out nine poems from his Bor Notebook 

(Radnóti 1944) and gave them to a friend who made it back from Bor and gave those poems to 

Mrs Radnóti in time for them to be included in the original published 1946 edition. The final 

poems that were added into the 1948 edition were written between May and October 1944. 

Radnóti was murdered in November 1944. The exact date of his death is unknown. (It should be 

noted that between May 15 and July 9 of that same year, almost half a million Hungarian Jews 

were frenetically gassed and burned at Birkenau.) 

5.6 Assessment of In the Footsteps of Orpheus (Artifact 2) 

Adding to my investigation of the historical development (section 5.3) and analysis of the 

materiality (section 5.4.2) of the 2000 edition of In the Footsteps of Orpheus: The Life and Times 

of Miklós Radnóti, in my assessment of Artifact 2 for this case study I assume the producer's 

point of view to explore what decisions the author made and how aspects of critical voice, shared 

control, and student negotiation influenced my understanding of it as a provocative artifact. This 

shifts the focus from the physical details of the book to the creator's personal experience in terms 

of mechanics, dynamics, and interpretation. From the affective perspective, The Footsteps is not 

just a chronology of the life and times of Radnóti; it expresses the enduring significance of 
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poetry and musicality in elevating human dignity in the face of inhumanity. The author's agency 

in creating this book is evidence for me that one can read and imagine far more than what the 

words alone express. In the context of the Holocaust, The Footsteps helped me make sense of 

nationalism and how politics can limit agency and stymie creative expression. 

5.6.1 Mechanics: The Process of Evaluating Poetic Meter 

In examining choices of elements Ozsváth used to create her A2, we see that she chose to 

publish both a Hungarian edition in Hungary and an English edition in the US at the same time, 

in 2000. The focus of her work is Radnóti's life and times in the context of his poetic output. 

Ozsváth made extensive reference to her previously published translations of Radnóti's poems. 

She had spent many years writing about and translating this poet's works. 

The available production technologies were those offered by Ozsváth's publisher, Indiana 

University Press. They have extensive experience in producing hard copy, high-quality, archival 

safe books, printed to stand up to years of wear and tear. 

After decades of experience in research, writing, and translating the work of Miklós 

Radnóti, Ozsváth had access to significant sources, which included not only major libraries in the 

United States, but, more importantly, libraries and collections in Budapest at the Hungarian 

Academy of Sciences, the owner of the Estate of Mrs Radnóti and all her husband's papers. 

Furthermore, Ozsváth knew Mrs Radnóti, which opened important doors to the acceptance of her 

translations of Radnóti's poetry and to the publication of The Footsteps by the most well-known 

Hungarian publisher of Radnóti's poetry in Hungary. 

As for individual skills, Ozsváth is fluent in both English and Hungarian. Being 

Hungarian herself and a Holocaust survivor, she has a profound understanding of the life and 

times that Radnóti lived through in Hungary during the Holocaust. As a Professor of Literature 

for over 50 years and an author of multiple books and particularly of highly acclaimed 

translations of Radnóti's poetry, Ozsváth brought all of her expertise and experience to bear in 

the writing of The Footsteps; this is particularly obvious from a reading of her introduction to 

Foamy Sky (2014, 11-28). Ozsváth was able to take her profound appreciation and understanding 

of the foundations of Radnóti's poetic legacy and translate that knowledge into a unique web of 

Radnóti's life, times, and poetry, and the profound effect of the Holocaust on all three. 
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5.6.2 Dynamics: Mythology's Connection to Radnóti 

In reviewing the creative decisions made in the design of The Footsteps, I felt that 

Ozsváth made interesting choices relating to the titles of, and the content in, the chapters of her 

book. There is a historical chronology of events in Radnóti's life; but Ozsváth weaves the effects 

of mythology and consciousness into that chronology and into the development of his poetic 

oeuvre. The sub-headings in the chapters are set out in bold and are followed by quotes from 

Radnóti's poetry. The choices of those poetic snippets display his intertextual expertise and his 

use of rhyme and meter, clearly drawn from both the Western literary tradition and the vital 

chants of the ancient Hungarian Magyars. Ozsváth also chose to complement the textual design 

of The Footsteps with photographs of Radnóti – of him with his stepmother and sister and of him 

with his wife Fifi – and of places like the "garden at God's Hill where Radnóti spent many 

summers with Fifi" (104) that held significance for the Poet. 

5.6.3 Discovery: Parallel Paths of Ozsváth and Radnóti 

The specific circumstances and influences of Ozsváth's own life story, and of her unique 

translation process applied to Radnóti's poems, have parallels to Radnóti's tragic life. Those 

parallels influenced Ozsváth's thinking and her decision to write this A2 artifact. She wanted to 

go back to Hungary and retrace Radnóti's steps through his life story. For her it was not enough 

to perform a literary analysis of his work. She wanted to uncover new knowledge that would 

enable her to interpret "the lyrical means, psychological experiences, and aesthetic milieu of the 

poet" (x). Ozsváth herself came from the same society and the same background as Radnóti. Her 

life experience was similar enough that she could profoundly empathize and appreciate the 

context of the local and national Hungarian culture, the society in which Radnóti lived, and the 

impact of the devastating global events – World War I and World War II, the Great Depression, 

and the Holocaust – that ruined his life and resulted in his untimely death. 

Ozsváth's meeting with Frederick Turner at UT Dallas led to a long-term collaboration in 

the translation of Tajtékos ég and other major poems of Radnóti. They uncovered together a 

unique way of translating Radnóti's poetry. By following and deeply understanding the myth of 

Orpheus, which was "Radnóti's own metaphor for the process of translation" (237), they learned 
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to appreciate the highly oral nature of the translation process, where Radnóti's poems became not 

just words on the pages, but "a living communication between persons…made up of a set of 

verbal and musical sounds" (Foamy Sky 237). (In 1995 Ozsváth and Turner won the Milán Füst 

Prize, the highest literary prize of the Hungarian Academy of Sciences, for their translation of 

Radnóti's poetry.) 

The geographic locations in which the works existed and exist today are bi-continental. 

There are two first editions of The Footsteps that were published in the same year: one in 

Hungarian, published in Budapest by Corvina, and one in English, also published by Corvina. 

Budapest is the capital city of Hungary, where Radnóti mostly lived. The US is where Ozsváth 

emigrated to after fleeing with her husband from communist Hungary in 1957, by way of Austria 

and Germany. 

The Footsteps impacted readers' knowledge and understanding of Radnóti the person as a 

great Jewish-Hungarian poet – not simply as a great Hungarian poet of the 20th century. At the 

same time, Ozsváth places Radnóti's poetic oeuvre into the public eye as one of the greatest 

voices against the rise of totalitarianism and as a unique poetic voice in witness of the Holocaust 

in all its individual and universal tragedy. 

Time has yet to tell what changes in the public's understanding will come forth in 

different exhibition settings through uses of The Footsteps and Radnóti's poetry over time. 

Radnóti is becoming more well known outside of Hungary, thanks greatly in part to the writings 

of Ozsváth and her extraordinary translations of Radnóti's poems. The beginnings of change in 

regard to access to Radnóti's life history and poetry are apparent in the online exhibition and 

presentation of Radnóti's Bor Notebook (1944) by the Hungarian Academy of Sciences (2009), 

see Figure 13. However, Hungary's direct role in the death of Radnóti during the Holocaust is a 

long way from being public knowledge and accepted by the Hungarian government. 

5.7 Analysis of the Case Study 1 

As set out in section 4.4, here I analyze the case study as a whole in terms of the 

provocative essence of the 'turn' in the kairotic space between A1 and A2, a comparison of the 

traits within the book pair, and commentary from the author of A2 in response to an extensive 

expert scholar questionnaire. 
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5.7.1 Comparison of A1 and A2 Traits in CS1 

As justified in section 4.4.1, my comparison of the two artifacts that I studied for Case 

Study 1 revealed some similarities, differences, and relationships that stand out. The producers, 

Radnóti and Ozsváth, were both born to Jewish parents in or near Budapest and grew up and 

received their early years of education in Hungary. Their first spoken and written language was 

Hungarian. Both producers loved literature and poetry from an early age. Their family milieu 

was of similar socioeconomic status. As rabid nationalism and antisemitism grew in Hungary 

during the interwar years, both Radnóti and Ozsváth and their families suffered economic 

hardship and loss of educational freedom because they were Jewish. They both experienced the 

Holocaust and both lost friends and family members in the Holocaust. Radnóti and Ozsváth both 

became well known literary writers. Their writing styles are both personal and lyrical. Both 

producers spoke, wrote, and translated languages other than Hungarian. Ozsváth traveled to visit 

the key places in Radnóti's life in Hungary and in the former Yugoslavia, so that she, too, like 

Radnóti did, could 'walk in the footsteps of Orpheus.' 

In looking at these two books, the following key differences stand out. The producers 

were of different genders, and there was a significant age gap between them. Radnóti was born in 

1909 and Ozsváth in 1931, an age gap of 22 years. Their higher educational experiences were 

very different. Radnóti went to university in Szeged in Hungary. Ozsváth fled Hungary and 

ended up going to university in America. Ozsváth embraced her Jewishness, Radnóti did not; he 

converted to Roman Catholicism. Radnóti died in the Holocaust, Ozsváth survived the 

Holocaust. Radnóti achieved his career goal, to become a well-known national poet in Hungary. 

Ozsváth adapted hers from wanting to become a great concert pianist to becoming a great literary 

scholar, teacher of Holocaust Studies, and a world expert in the translation of Radnóti's poetry. 

Regarding linkages between Tajtékos ég and The Footsteps, Radnóti wrote poetry, 

Ozsváth translates poetry. Musicality as expressed through the myth of Orpheus is something 

that both Radnóti and Ozsváth shared and is present in their artistic creative expression and 

artistic outputs. Nationalism in Hungary was in their heart and soul, yet Radnóti denied his 

Jewishness so his ultimate desire to become a renown Hungarian national poet could be fulfilled. 
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Ozsváth found the strength to flee Hungary so that she could be free to be herself outside of her 

native country. 

5.7.2 Provocative Essence of The Visual Turn 

Ozsváth, in her translations of the poetry of Radnóti, seeks to expose the relationship 

between identity and social remembering. In doing so, she is able to create a new framework 

where collective memory has a fresh area to evolve. Illuminating the visual turn, Ozsváth uses 

the "spaces of translation as those interstitial spaces in which the negotiation of differences 

unfolds…" (Rössner, "Negotiating Difference Across Time and Space"). In writing The 

Footsteps, Ozsváth constructs the concept of 'the self and the other,' thus paving the way for 

society – and Hungarian society in particular – to engage critically with its traumatic past. She 

accomplishes this by explaining, in a parallel story, her own sense of identity and personal 

memories of that time. 

Other Holocaust literary writers, through their poetic works, use semantics to 'paint' 

images in our minds that are more powerful and evocative of reality than any picture could 

conjure. Paul Celan's Death Fugue supports this view as he uses poetic text alone to describe a 

grave in the air: "we dig a grave in the breezes there one lies unconfined" (Celan 24). Yet the 

words of another poet (who did not survive the Holocaust), Miklós Radnóti – in foreseeing his 

own death a decade before it happened – conjured up images so viscerally powerful that no 

physical picture in replacement could inspire the same level of emotion in the viewer/reader, as 

evidenced in this 1939 excerpt from "Thursday": 
…at the road's end, a man, finite, 
Can he give voice to life? 

When blood runs from the lamb's white teeth, 
When raw flesh feeds the snow-white turtledove, 
When snakes hiss on the road beneath, 
And the mad wind howls above.  
 (Ozsvath The Footsteps 149). 

French philosopher Jean-François Lyotard wrote, "There are ideas such as peace, equality and 

freedom that have no correlative in the natural world – for example, experience of the sublime 

feeling demands a sensitivity to ideas that is not natural but acquired through culture" ("The 
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Postmodern Explained" 71). Holocaust Literature is uniquely 'inexpressible.' Rosenfeld describes 

Holocaust Literature as "a striving to express a new order of consciousness, a recognizable shift 

in being" ("The Problematics of Holocaust Literature" 22). With a language of its own, everyday 

words often convey specific and unexpected meanings. This 'art' is evident in both the poetic 

genre and in the act of translation. Today, the operation of translation has changed to mean so 

much more than just a translation of 'what is,' as Bourriaud noted: 

The operation (translation) that transforms every artist, every author, into a translator of 
him- or herself implies accepting the idea that no speech bears the seal of any sort of 
"authenticity": we are entering the era of universal subtitling, of generalized dubbing. An 
era that valorizes the links that texts and images establish, the paths that artists forge in a 
multicultural landscape, the passage-ways they lay out to connect modes of expression 
and communication (The Radicant 12). 

The ability to understand and uncover the meanings embedded in Radnóti's narrative 

structure is, in large part, reliant on translation for all those who do not speak/understand 

Hungarian (his native language). A world authority on the translation of Radnóti's poems, 

Ozsváth incorporated a much wider and deeper meaning of 'translation' in producing the 

translation of Tajtékos Ég, translated as Foamy Sky. As Ozsváth explains, "The Hungarian 

literary legacy, for hundreds of years, had embraced both the lyrical prosodies of the West and 

the patterns of meter, idea, mood, and imagery of older, Magyar habits... and meshed them with 

the colorations and idioms of the villages" and with "the archaic Magyar keys, lines, and rhythms 

– their compositions as well as in their ars poetica" (Ozsváth, The Footsteps 61-62). 

Not content to enable Radnóti's poetic oeuvre to leave behind the 'prison of its language,' 

Ozsváth, in tandem with her co-translator Frederick Turner, has created a unique translation 

process that has extended the 'life' of a primary literary artifact (Radnóti's poems in Foamy Sky). 

She took on, as her 'call to action,' the responsibility of enlarging the world's (outside of 

Hungary) knowledge and understanding of this Jewish-Hungarian poet, a man who wrote 'into' 

his poetry his personal ethos of self-sacrifice and freedom – above all, a freedom for which he 

was willing to die. Ozsváth's personal 'visual turn' prompted her to create a contextual tour de 

force under the title of The Footsteps. As a result, this second literary artifact embodies the life 

experiences and literary expertise that she alone has. By the sheer force of the combination of her 

unique life story, her deep literary, musical, and historical knowledge and writing expertise, we 
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are presented with multiple 'views' that focus the reader's attention not only on the horrific fact 

that Radnóti was murdered – not by the Germans, but by his own people – just for being a Jew, 

but also on the ability of Radnóti's use of poetic structure to press home the importance of the 

absolute necessity of maintaining a sense of freedom through "fighting bravely against the forces 

of darkness" (Ozsváth, The Footsteps 92). 

Ozsváth explains how Radnóti managed miraculously to 'bear witness' from his grave 

through the discovery of the last poems he wrote in his Bor Notebook (1944) before he was 

killed. For readers who come across the facsimile of the pages of this notebook online (see 

Figure 13), the impression of those images enhances the visceral understanding of the horror 

Radnóti went through. The visual images help to magnify the power of his poetic message. 

These poems were "about himself and his environment, who foresaw, who foretold, and recorded 

the unprecedented destruction of the Holocaust" (Ozsváth The Footsteps 220). The decades of 

scholarly writing and translation work by Holocaust survivor and Holocaust scholar Ozsváth are 

inextricably linked to the poetic oeuvre of the poet Radnóti. 

5.7.3 Extensive Interview with Dr Ozsváth 

I interviewed Dr Zsuzsanna Ozsváth on Friday, 6 March 2020, in Richardson, Texas. Dr 

Ozsváth, who was in her late 80s at the time, and had just flown into Dallas from the East Coast. 

She was due to attend the Annual Scholars' Conference on the Holocaust and the Churches over 

the following three days. Ozsváth had not been back in Dallas since moving to the East Coast to 

live with her son and grandchildren. Dallas had been her home for over 40 years. I sensed that 

for her to be staying in a hotel (however nice), in what had been her hometown for so long, was 

not ideal. Despite feeling jet-lagged, Dr Ozsváth made time to meet with me and allotted as 

much time as was needed for the interview. Out of convenience, we met in her hotel lobby. It 

was hard to find a suitable place to conduct the interview in relative privacy. Once the interview 

got under way, Dr Ozsváth was most engaged and, other than for two practical interruptions, we 

completed the interview in less than an hour. 

The full interview (per section 4.4.3) is transcribed in Appendix section B.1. The 

following sections summarize salient insights from that discussion in terms of the PAL 

framework interpretation, sense-making in intelligence analysis, cognitive writing process, and 
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impact of the digital age on scholarship. Sense-making here relates to the contemporary author's 

constant process of knowledge acquisition, relating to, for example, concepts such as people, 

place, and time, as well as the author's reflecting on that acquired knowledge and then taking 

action on it. The personal insights that I gained through the interview process verified my initial 

findings and were used to identify or fill in any gaps in my descriptions of Case Study 1. 

5.7.3.1 PAL Framework Interpretation for CS1 

As described in sections 5.5 and 5.6, my evaluation of A1 (Tajtékos ég) is directly related 

to my assessment of A2 (In the Footsteps of Orpheus: The Life and Times of Miklós Radnóti). In 

learning about and evaluating A1 and what Ozsváth thought was most intriguing about Radnóti, I 

was surprised to learn that initially what most drew her to his poetry, and to identify with him as 

a person, was that Radnóti was about the same age as Ozsváth's adored uncle, who had also been 

a forced laborer; her uncle was taken to Russia and never heard of again. Ozsváth's reading of 

Tajtékos ég was the first time she had read any poetry that addressed her own family's tragedy, 

making her connection to Radnóti's life and works also highly personal. Because there was a 

significant age gap (22 years) between them, Ozsváth having fled Hungary when she was 17 

years old, Ozsváth did not notice any particularly strong influences or features relating to the key 

places in which Radnóti developed his poems. In the context of time and Radnóti's awareness of 

its fleetingness, Ozsváth was struck by the poet's early awareness of his impending death – that 

he knew from the beginning that he would be a victim of the persecution against the Jews in his 

country. 

In assessing A2 in relation to Ozsváth's preparation for the writing of The Footsteps, as I 

suspected, she already knew 'everything' there was to know about Radnóti's life and especially 

about slave laborers because of what had happened to her uncle. Also, because by the time of 

writing this work she was a well-published author, she clearly felt comfortable relying on her 

publisher for choice of mechanics relating to the production of her book. As far as control over 

the content of her work, it was interesting to learn how restricted she felt in what she could say 

about Radnóti as it related to his Jewishness. (I had heard from Ozsváth in previous 

conversations about Mrs Radnóti's fierce protection of her husband's poetic legacy as a great 

Hungarian poet, and not as a great Jewish-Hungarian poet.) I was fascinated by Ozsváth's answer 
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to the last question in this section, relating to whether her understanding of the meaning and 

impact of the original A1 (Tajtékos ég) had changed as she developed her own A2. She said her 

understanding had not changed, and she reverted again to the subject of her uncle's death and her 

strong identification with Radnóti and his poetry. The death of her uncle, which she imagined 

quite possibly to have been in the same 'manner' as Radnóti's, profoundly affected Ozsváth's life 

and her desire to honor the lives of both men through her work. 

5.7.3.2 Sense-Making in Intelligence Analysis for CS1 

Elaborating on the provocative essence of the visual turn, Ozsváth's responses to the 

second section of the questionnaire, which focused on sense-making, produced in me the 

following insights from interesting remarks that she made. First, I was not surprised that 

Ozsváth, whose native tongue is Hungarian, felt she had access to all of the critical sources for 

her work, particularly those concerning Radnóti that are written in Hungarian and held in 

Hungary. I also knew how well she already knew every facet of Radnóti's poetic oeuvre because 

of her decades of work translating his poetry. I was also not surprised by Ozsváth's comments on 

not feeling free to express the truth about the role of Hungarian soldiers in Radnóti's murder, 

because neither Mrs Radnóti nor Ozsváth's Hungarian publisher of her book, and certainly not 

the Hungarian public, were prepared to read about any kind of blame being put upon Hungary 

itself. I was, however, intrigued by what Ozsváth had to say about her struggle with any 

particular biases as she wrote her book. Her greatest fear was that, if she told the truth in her 

book about Hungarian involvement in Radnóti's murder, she would have been prevented from 

publishing The Footsteps in Hungary, and that even the publication of her book in the United 

States might also have been in danger of being stopped. It was fascinating to learn that today 

Ozsváth has regrets that she was not as forceful as she thinks she should have been and could 

have been at the time of writing her book. Today, with Mrs Radnóti no longer alive, her hands 

are less tied, she said. 

In regard to the three questions relating to schema, hypothesis, and presentation, 

Ozsváth's responses held no surprises because she had been so clear from the beginning about 

the purpose of her work and how she was going to stay as 'close to the truth' as possible. I 

learned that she was happy with the final publication, in that she felt her book about the life and 
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times of Radnóti was the first published work that stood in conflict with the Hungarian press's 

'party line,' which was the same one that Mrs Radnóti had been pushing all her life – that Radnóti 

had been killed by the Germans and that he should be considered as a great Hungarian poet with 

no reference whatsoever to the fact that he was a Jew and had been murdered by his countrymen 

simply because he was Jewish. 

5.7.3.3 Cognitive Writing Process for CS1 

To document how Ozsváth related to A1, through the publication of A2, the third section 

of the questionnaire was designed to draw out information regarding the author's writing style. 

Specifically, I looked for information concerning how the form and the story of the creation of 

Tajtékos ég and Ozsváth's professional situation might have influenced her writing of A2. The 

following comments summarize her more pertinent remarks, especially in light of educational 

practice as described in Chapter 2. 

Intentionality is a very important term in the creation of both Artifact 1 and Artifact 2 of 

this case study. Writing entails process and is therefore time-bound. Time, in turn, takes on 

substance, not so much through making meaning, but through seeking meaning and responding 

to a summons to meaning. I was surprised that Ozsváth's response so openly set her 

intentionality in writing the truth about Radnóti's murder in The Footsteps, in direct opposition to 

Radnóti's intentionality that comes through loud and clear in the last poem he wrote before his 

death, where he, by writing a line in German, wanted his readers to think he had been killed by 

Germans and not by his fellow countrymen. I learned that Ozsváth's main goal in writing her 

book was to set out the truth about how he was killed, and by whom. This clear goal helped her 

maintain her sense of purpose throughout the writing of this work, even though she clearly 

appreciated that, for Radnóti, there was no way for him to be remembered as a great Hungarian 

poet if he was known to be a Jew because, in Hungary, to say the words Poet and Jew in the 

same sentence is still an oxymoron. 

I was a somewhat surprised that Ozsváth did not speak of a clear sense of how her own 

academic community affected or influenced any aspect of her writing. She was, however, very 

clear about wanting in her writing to emphasize Radnóti's poetic approach, as well as the 

political times he lived through and how the politics affected his life and work. She wanted to 
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portray both. At the same time, Ozsváth spoke of loving the creation of this work above anything 

else she had ever done, and of knowing that uncovering the 'lie' of Radnóti's tragic end was a 

unique revelation of a fact that so far no one else had made known. Finally, in the context of 

memory, Ozsváth spoke of her personal experience of living in the Holocaust. I was amazed to 

learn that still, to this day, she asks herself – about every new person she meets – whether, if she 

were to get to know them, would she be able to count on them to hide her if she were persecuted. 

5.7.3.4 Impact of the 'Digital Age' on Scholarship for CS1 

In seeking out new ways to make Holocaust Literature more relevant to millennials and 

future generations, I focused the last set of questions in the author questionnaire on the book as 

an artifact in the digital age. While I did not expect the contemporary authors to be familiar with 

emerging and available educational technologies, a holistic look at the intentions of the artifact 

creators suggests how they leveraged their agency as creator. As suggested in Chapter 3, this 

process approach hints at ways that meaning-making of A1 can be represented through sense-

making demonstrated in the creation of A2. 

Ozsváth's answers to the last set of questions are summarized by one of her remarks as to 

whether either her research or her scholarship had changed in response to new enabling 

technologies: 

I have no idea what new technologies can do with it. I mean, I have no insight of whether 
new technologies could bring new insights... when basically everyone who knew Radnóti 
is dead, or who has had any kind of personal experience with the times in which he lived. 
(Ozsváth Interview Transcription). 

I was intrigued by Ozsváth's responses about how she handled issues of literary representation in 

her work and the role she hoped her book would play as a provocative artifact in research and 

education, as well as in her own teaching. Ozsváth stated that she knew that a completely formal 

analysis of Radnóti's poetry would neither cover his life's story nor do justice to his poetry. Most 

moving to me was her comment that she views her book as a provocative artifact because it 

shows deep insight into the political and psychological circumstances in which Radnóti lived and 

died. She did not say it, but clearly the psychological insight that she uniquely has from the 

personal tragedies she continues to suffer from as a survivor of the Holocaust has made her 

uniquely capable of understanding the life-threatening dangers that Radnóti lived and eventually 
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died under. I was so glad that she mentioned in a Holocaust Literature class her book, The 

Footsteps, as additional reading to help students appreciate Radnóti's poetry. In answer to the last 

question concerning Ozsváth's thinking about how her book could advance new thinking and 

new understanding about its topic, unsurprisingly to me, she reverted to her foundational belief 

that as time goes by her book will be read more and more, in Hungary in particular, and thus the 

truth will finally be admitted in Hungary – that Hungarians bore sole responsibility for Radnóti's 

murder. It was interesting to me that it was only at the end of the interview that she emphasized 

the role her book could play in reminding tomorrow's generations of the need to stand up against 

inhumanity and systems that violate human dignity and human rights. 

5.8 Summary of Case Study 1: The Holocaust 

In this chapter, I detailed the selection of artifacts examined in terms of representation of 

key themes, accessibility of the original work, availability of the author of the related work, and 

the relationship between the pair of artifacts examined for CS1. I described the general steps 

completed to document each pair of related literary works: deep reading of each text, 

investigation of the historical development of the text, analysis of the materiality of a specific 

artifact edition, assessment of the original work as an artifact, and evaluation of the related work 

as an artifact. To analyze the case study, I explored the linkages between the related texts, 

compared traits between the texts, and employed an extensive interview questionnaire for use 

with the contemporary author. 

Ozsváth spent many years translating the poetry of Miklós Radnóti and is considered a 

world authority. She was inspired to write a 'visual' work in response to the A1, Tajtékos ég. Her 

A2 work is dominated by the following traits: streams of images and sounds evoked from the 

words rising out of the unique translation process that she and her co-translator Fred Turner 

created and then applied to each of Radnóti's poems. Key additional traits I compared were the 

interactions and associations of Radnóti with his family and circle of friends and the widening 

encroachment of antisemitism in Hungary and later the Holocaust. These traits all converged to 

give me a deep sense of more than what a mere literary analysis would elicit. They provided an 

"interpretation of lyrical means, psychological experiences, and aesthetic milieu of the poet in 

the context of the society and culture in which he lived" (Ozsváth, The Footsteps x). Although 
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the visual trait is particularly strong in this case study, the traits of effective (physical) and 

affective (emotional) traits permeate the entire story of this A2 work. Ozsváth 's application of 

these traits helps to bring into sharp focus one of the key dangers for the future of Holocaust 

Studies and Holocaust Remembrance: that of decontextualizing the Holocaust from the realities 

of life during the Holocaust – as exemplified by Radnóti's life, what happened to him, and the 

legacy of his oeuvre. 
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CHAPTER 6 

CASE STUDY 2: TRANSFORMING A DIARY FROM THE PERSONAL 

This chapter describes one of my three Case Studies that examines a pair of related 

works. The original artifact (A1) is the American English translation of Anne Frank's diary, Anne 

Frank: The Diary of a Young Girl (published by Doubleday in 1952). The derivative or related 

contemporary work (A2) is the English translation of The Phenomenon of Anne Frank by David 

Barnouw (published by Indiana University Press in 2018). After a brief introduction, for each 

text I describe my deep reading of a specific edition and the historical development of the 'story.' 

Then I detail the materiality of each physical artifact. Following a thorough evaluation of A1 and 

assessment of A2, I discuss the pair in terms of linkages, traits, and in light of information I 

gleaned from a personal interview with the author of A2. 

6.1 Introduction to Chapter 6 

As noted in section 4.2.1, Case Study 2 (CS2) focuses on the theme of Genocide in the 

context of the increasing cultural significance of the Holocaust stemming from the occurrence of 

subsequent genocides since the Holocaust in our increasingly 'educated' world. During the 

Holocaust, many people resorted to autobiographical writing in the form of diaries to leave 

documentary evidence and/or to intentionally record their personal experiences. The original 

book that I selected for this case study is the English translation of Anne Frank's diary, referred 

to as The Diary (first published in Dutch as Het Achterhuis in 1947). The Diary is the most 

famous example of a focus on 'the local.' The secondary artifact (A2) examines the 'global.' The 

Phenomenon of Anne Frank (2018) is written by David Barnouw, a Dutch historian and co-editor 

of The Critical Edition (the detailed comparison of the three versions of The Diary published in 

English in 1989). Barnouw asks the question, "How and why did an unknown Jewish girl from 

Amsterdam develop posthumously into an international icon in a relatively short time?" He 

explores what this means for her historical persona as well as for the continuation of it in the 21st 

century (Barnouw, The Phenomenon xv-xvi). Figure 16 shows examples of images of the covers 

of the three works referenced for CS2. 
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Figure 16. Book Covers for Case Study 2: Genocide 

In the United States and in many other countries, most children's first (and often only) 

introduction to the Holocaust comes through the reading of The Diary, even though it is not a 

diary about the Holocaust but about a teenager's daily life in hiding during the Holocaust. 

According to Barnouw (The Phenomenon xv) the diary has sold over 30 million copies and has 

been translated into more than 60 languages. Fascination and continued interest in this diary by 

young people appear to bear out the appropriateness of the American publisher's decision to 

place the prominent phrase on the jacket cover underneath the title: "An Extraordinary Document 

of Adolescence" (see Figure 16). To fully understand the import of the association between these 

works, I next explore the implications of applying deep reading as explained in 4.3.1, followed 

by my discovery of the historical development of each of the texts. Barnouw's unique experience 

and understanding of what he terms the "Anne Frank Industry" (xv) and his perspective on the 

"continued evolution of the phenomenon of Anne Frank" (The Phenomenon 116) sheds light on 

the importance of and connection to the materiality of The Diary and The Phenomenon of Anne 

Frank. 

6.2 Deep Reading of Texts for CS2 

As explained in section 4.3.1, my investigation began with a deep reading of each text. 

The texts for CS2 represent the literary genres of diary and narrative. Reflecting on my own 

experience of reading the texts but now paying special attention to the materiality of each 

physical artifact led me to a more meaningful understanding of how all the elements of book 

design and physical appearance affects the reading experience. 
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Not knowing Dutch, I relied upon BM Mooyaart-Doubleday's (1952) English translation 

of Het Achterhuis entitled Anne Frank: The Diary of a Young Girl. I first read Anne Frank's 

diary when I was about 14 years old at school in England. It very likely could have been the 

1952 edition. I remember the story particularly because my father, who had been a soldier in the 

British army in WWII, had told me and my brothers and sisters stories of his fighting in Holland. 

Focused on the text only, I reread The Diary as an adult for my History of Ideas: German Jewish 

Thought course at UT Dallas in spring 2016. My experience in a deep re-reading of The Diary 

for this case study was different from my prior reading because I had become aware of the 

history of Anne's original writings and subsequent published versions. 

On delving into the materiality of The Diary, I realized how much of the visual 

information contained in Anne's plaid diary – in the form of photographs or differently shaped 

writing around stuck-in artifacts on some of the pages – was not shown or communicated 

through the published 1952 edition. Given my familiarity with sections of the plaid diary, I was 

distracted from reading the story as I tried to recollect Anne's annotations around the artifacts she 

had pasted in various pages of her diary. Conversely, my eye was drawn to a tagline on the cover 

that reads: "An Extraordinary Document of Adolescence." This reinforced the academic criticism 

about the use of The Diary in Holocaust Education, i.e. that the story is not about the Holocaust 

per se, but about a young girl's coming of age. Rather than labeling the "extraordinary 

conditions" (8) as the Holocaust, Eleanor Roosevelt, in the introduction to The Diary, stresses 

how "war's greatest evil" is "the degradation of the human spirit" (Roosevelt 7). The back of this 

book jacket has an image from the plaid diary that shows Anne's actual handwriting. As I had 

learned to write cursive in Europe, I could quite easily read the few lines in English amongst her 

native Dutch. This caused me to wonder how fluent Anne was in the English language. Seeing 

this reproduction of a page from her diary also prompted in me a strong personal connection to 

Anne Frank as a human being versus an icon. 

Attending to the copyright information was most interesting. There are two copyright 

holders listed for the 1952 edition (Otto H Frank and The American Jewish Committee). 

Knowing that the ownership issue is still controversial today, as I read The Diary I was acutely 

aware of the fact that Anne's father was the editor of this publication, even though he is not listed 
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as the editor in the 1952 (A1) edition. I knew that some of Anne's writing was missing because 

her father chose to delete entries where his daughter severely criticized her mother and where she 

divulged sexually related information about herself. The layout of the pages mimicked any diary 

form, with dates, salutations, and personal commentary. I suspect that the consistencies of her 

style (Dear Kitty, Yours Anne, etc.) reflect her rewrites in hopes of eventual publication. Given 

my formal training in Holocaust Studies, certain keywords now carried new connotations for me 

and indicated that perhaps Anne knew more than is generally thought she knew about current 

events and the potential consequences of the Nazi war against the Jews. This is articulated more 

specifically in her final diary entries. 

Thinking of language as "being compared to a sheet of paper: thought is its recto and 

sound its verso" (English translation of Saussure 158) has interesting implications for materiality. 

It perhaps helps us more to appreciate, in a uniquely empathetic way, how much Anne relied on 

the role of language she committed to the 'recto' to keep her sane. And what is extraordinary 

today is that the verso – the sound – has indeed stayed fixed to the page: the sound of her life in 

hiding from the outside terrors of the Holocaust through the gliding of her pen on paper, 77 years 

after she started to write in her diary. 

The experience of examining the physical materiality and other changes in textual 

materiality and the possibility to understand the ways in which Anne Frank treated her diary over 

time (for example, she often sought the diary's 'feelings') are largely hidden from the reader of 

the diary today. Thinking about the diary pages as windows helps to open up some of that 

materiality. In the following quote from Anne Frank's original diary (version a), Anne shows her 

readers that she sees, hears, and feels into the future: 

I see the world being slowly transformed into a wilderness, I hear the approaching 
thunder that, one day, will destroy us too, I feel the suffering of millions. And yet, when I 
look up at the sky, I somehow feel that everything will change for the better, that this 
cruelty too shall end, that peace and tranquility will return once more (The Diary 333). 

The Diary also has references that allow the reader to understand how dependent Anne 

became on her diary 'to be my friend' and how she imbues "Kitty" with the same 'mirror' 

knowledge as she has herself, writing that Kitty 'knows what she means.' The diary is also the 

vehicle that Anne uses – and invites her readers likewise – to look 'through the page,' to transport 
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ourselves into an imaginative space 'off the page.' In thinking of the page as a frame, I note that 

Anne quite often imbues her diary with the ability to feel as well as with the powers of speech 

and the ability to reason: 

Dearest Kitty, this morning I was wondering whether you ever felt like a cow, having to 
chew my stale news over and over again until you're so fed up with the monotonous fare 
that you yawn and secretly wish Anne would dig up something new (The Diary 177). 

My deep reading of the related Artifact 2, Barnouw's The Phenomenon of Anne Frank 

(2018), exposed connections between The Phenomenon and The Diary (Artifact 1). A1 is an 

English translation of Het Fenomeen Anne Frank, which was published in Dutch in 2012. I was 

familiar with Barnouw's work as he is a well-known expert and lecturer on Anne Frank and her 

diary. He was the first editor, with Gerrold Van Der Stroom, of the 700-plus pages contained in 

The Diary of Anne Frank: The Critical Edition published in English in 1989. I was attending a 

Lessons & Legacies Holocaust Conference in November of 2018 when I first came across The 

Phenomenon. It was piled on a book table along with many other Holocaust-related works. It had 

a full color cover with a striking image of Anne Frank's smiling face. I acquired it hoping it 

might contain some useful information relating to Anne Frank's diary. I never thought this small, 

unassuming book would be so relevant to my case study research until I started a deep reading of 

its contents. Because Barnouw referred to sources within the text, rather than using footnotes, I 

found the book to be "more readable" (vii). The author's notes also expanded on Barnouw's 

extensive publications and his decades-long professional research relationship with NIOD (the 

owners of the original diaries and other Anne Frank-related papers and artifacts), which set the 

context for how this book fits within a much larger repertoire of his work. I was impressed by the 

fact that Barnouw had been entrusted with handling and turning over the pages of the plaid diary, 

a delicate process that is necessary to prevent them from becoming too brittle as they lie in a 

display case at the Anne Frank House (xiv). 

I was fascinated by Barnouw's description of the difficulties caused in a 1950 French 

translation and by 'technical problems' in the German translation of The Diary, where "political 

changes introduced into this translation…concerned anti-German passages that were omitted" 

(24). This made me wonder whether there were political changes in the English 1952 translation 
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as well. In following Barnouw's story of the 'morphing' of Anne Frank through the pages of The 

Phenomenon – from 'diary-Anne' to 'stage-Anne' to 'international icon' – I found myself stopping 

my reading to examine certain pages of the English translation of The Critical Edition (1989) so 

I could "follow the development from manuscript to book" (28). This work sold 100,000 copies 

worldwide and is the only work that shows all of "Anne's own changes, deletions, and other 

alterations" (28). It was this monumental work, edited by Barnouw and Van Der Stroom and 

prepared by the Netherlands State Institute for War Documentation (that included a summary of 

the report by the State Forensic Science Laboratory of the Ministry of Justice), that helped put to 

rest once and for all the insistence by Holocaust deniers that Anne Frank's diary was not 

authentic and that she had not written it. This highlighted how much extra information is hidden 

from the understanding of The Diary's materiality when readers "can't follow her progress in 

writing" (88) nor see the additional artifacts that she chose to enhance her writing. 

Anne Frank was aware (according to her October 9, 1942 diary entry) that Jews were 

being murdered – and possibly gassed (51). She was unaware that what was occurring was the 

genocide of the Jews. In The Phenomenon, Barnouw achieves one of the tasks he set for himself 

of uncovering and describing for readers the published versions of Anne Frank's diary and all the 

new manifestations of what Barnouw terms "the Anne Frank industry" (xv). He does not, 

however, focus on the materiality of The Diary to heighten awareness of what is physically 

missing in the published 1952 version of Anne's diary: images of intimate artifacts (including 19 

photos) Anne carefully placed into various pages of her red plaid diary. The unseen but felt 

impact of the genocide that was occurring outside Anne's hiding place gives the subject matter in 

The Diary a special poignancy. Anne's story as written in her diary from inside her hiding place 

is not a story about the Holocaust, and yet on the outside, beyond Anne's hiding place, the 

missing story is everything about the genocide known as the Holocaust. 

6.3 Historical Development of CS2 

To provide a more balanced and complete view about the pairs of related works, in this 

section I summarize the historical development from A1 to A2 (as explained in section 4.3.2). 

Figure 17 places the original work and the secondary work examined in this case study within 
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the broader context of the original diary versions, comparative editions, and examples of 

multimedia representations. The context surrounding Anne Frank's diary hints at historical 

influences and associations between the original artifact of Case Study 2, Anne Frank: The Diary 

of a Young Girl published in 1952 (A1), and the creation of the related artifact (A2), The 

Phenomenon of Anne Frank (2018). 

According to Barnouw, Anne Frank received "an autograph album for her 13th birthday 

that she started to use as a diary" (6). Traditionally, autograph books of the 1940s were small 

books with blank pages. They were used, for the most part, to collect signatures and personal 

messages from friends and acquaintances. Anne made her diary into her special friend and 

confidante. Anne 'deposited' into her diary her most personal thoughts, her memories, and her 

curiosity about her immediate world, the world beyond her hiding place, and her own internal 

world as she grew through her adolescence. What does not come through in the published 

versions of The Diary is the materiality of the original version 'a,' the red plaid diary where 

photographic images of certain pages (see Figure 18) show that Anne glued various artifacts onto 

some of the pages, treating her diary also as a scrapbook. Since the published 1952 English 

translation, the A1 in this case study, does not show that aspect of her diary at all, much of what 

makes The Diary a uniquely interesting artifact is left undiscoverable by the general reader. 

There are three versions of the original diary, labeled version 'a,' version 'b,' and version 

'c.' The original title, language, and place of publication, with their titles translated into English, 

are listed at the top of Figure 17. Version 'a' is Anne's original plaid diary, written between 1942 

and 1944. Version 'b' is the revised diary that Anne wrote on loose leaf pages in 1944, in the 

hopes of publication. Version 'c' is the edition that Otto Frank, her father, edited for publication 

and is based on versions 'a' and 'b.' Version 'c,' Het Achterhuis, has been translated into more 

than 60 languages and has sold over 20 million copies. 
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Figure 17. The Larger Context of Anne Frank's Diary within Case Study 2 
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I used this particular version 'c,' as it is still the basis of most new editions of Anne 

Frank's diary today. The Diary of Anne Frank: The Critical Edition (1989) offers "the reader the 

chance to compare the extant, original diary entries of Anne Frank with each other, as well as 

with Het Achterhuis, the original Dutch version of the Diary of Anne Frank" (Barnouw and Van 

Der Stroom ix). As early as 1960, and continuing through the 1970s and 1980s, Holocaust 

deniers tried to prove that Anne Frank did not write her diary. Representative court battles and 

legal authentication rulings are also shown in Figure 17. 

 
Figure 18. Cover and Spread from Anne Frank's Original Red Plaid Diary 

Comparative editions document the evolution of publications of The Diary once the 

public was informed (in 1986) that there were multiple editions. The Definitive Edition: The 

Diary of a Young Girl Anne Frank is an expanded edition of the original first edition edited by 

Otto Frank. After Otto Frank's death in 1980, the Anne Frank Fonds in Basel, Switzerland 

created a new, expanded edition of The Diary: "Otto Frank's original selection has been 

supplemented with passages from Anne's a and b versions, adding approximately 30 percent 

more material and is intended to give readers more insight into the world of Anne Frank" (Frank 

and Pressler, 1997, ix). The Netherlands State Institute for War Documentation published The 

Diary of Anne Frank: The Critical Edition. (The Dutch edition came out in 1986 and a Critical 
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Edition was published in multiple translation versions, including English, in 1989.) They took 

this step to "put a definitive answer out into the public concerning the authenticity of Anne 

Frank's diary, and the relationship between the original manuscript, its published versions and its 

many translations" (Barnouw and Van Der Stroom, ix). 

The contents of The Diary of Anne Frank: The Critical Edition that Barnouw was first 

editor of, show that Anne Frank created a palimpsest (where portions of her texts have been 

rewritten/ hidden/ and then written over. All three versions as well as the restoration of five 

previously unknown pages belonging clearly to the diary – the omitted sections from Anne's 

diary (at the request of the Frank family) and a separate set of stories that she wrote while in 

hiding in the Annex under the title of "Anne Frank's Tales from the Secret Annex" – are 

published in this edition. Without appreciating and knowing much more about the context in 

which Anne made decisions to write, to hide pages, and then to rewrite her diary, it is difficult to 

appreciate the changes in materiality of the diary itself and of her changing relationship to 

"Kitty" (the name she gave her diary) over the two years she lived in hiding and kept her diary. 

In writing about Anne Frank's original diary, Hayles states: "The dynamic interplay between 

words, nonverbal marks, and physical properties of the page work together to construct the 

book's materiality" (124). These many studies attest to the complexity of the historical 

development of The Diary in the context of its continuing popularity – despite, or because of, its 

continued 'shape-shifting.' 

The romanticized background of the red plaid diary, a gift to Anne on her 13th birthday, 

prompted a proliferation of multimedia representations of Anne Frank's story as told in The 

Diary of a Young Girl (1952). Multiple stage adaptations, films for the big screen and for 

television, musicals, ballets, new literary works about Anne Frank, and more, are the 

consequences of Anne's shift from being a relatively unknown Holocaust victim to a global icon 

in a matter of decades. The sheer dynamism around The Diary prompted Barnouw to write Het 

Fenomeen Anne Frank (2012), translated as The Phenomenon of Anne Frank (2018). In this 

provocative work, Barnouw realized that copyrights do not last forever and that a new question 

needed to be addressed – one that went beyond asking "what kind of a girl Anne was" to 

something more timely and more critical to address: "To whom does Anne Frank belong?" 
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(Barnouw xiii). This dissertation engages with the implications of that question for Anne's diary 

and for Holocaust Literature in the 21st century writ large. This is the third book Barnouw has 

published about Anne Frank. The first two focused on archival material and publications on the 

subject, respectively. A2, The Phenomenon, examines how the diary became famous worldwide 

in a matter of decades and what that implies for Anne Frank's legacy in the 21st century. 

6.4 Materiality of Specific Editions in CS2 

As outlined in section 4.3.3, this section explores the materiality of a specific edition of 

the books in CS2 in terms of publishing information detail, provenance details, and a physical 

description of the book and its contents. For reference purposes, the key data is tabulated in 

Appendix section A.2 for side-by-side comparison of A1 and A2. My interest in the materiality 

of Anne Frank's diary started when I discovered in 2017 that there are three versions of her diary 

in existence – two of which she herself wrote. 

6.4.1 Description of The Diary of a Young Girl (Artifact 1) 

For Case Study 2, Anne Frank: The Diary of a Young Girl is the original artifact. The 

details of its materiality inform the evaluation of A1, per the PAL model, in terms of person, 

place, and time. The following sections describe the publication details, provenance details, and 

physical description of the book and its contents. 

6.4.1.1 Publication Details for CS2-A1 

While there are many publications of Anne Frank's diary, I examined the edition titled 

Anne Frank: The Diary of a Young Girl, with an Introduction by Eleanor Roosevelt, which was 

published by Doubleday & Company, Inc, Garden City, New York in 1952. This edition was 

translated from Dutch into English by BM Mooyaart-Doubleday from the first original edition 

published by Contact Publishing in Amsterdam in 1947 under the title Het Achterhuis. 

Dagboekbrieven 14 Juni 1942 – 1 Augustus 1944. The copyright of this publication is held by 

the Anne Frank Foundation in Basel, Switzerland. In the spring of 2020, I examined a copy of 

this publication that I purchased from Cultural Heritage Books in Waltham, Massachusetts. Since 

I do not read Dutch, I relied on this 1952 English translation. 
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6.4.1.2 Provenance Details for CS2-A1 

As mentioned in section 4.2.2, I examined a 1952 hard copy English translation of Anne 

Frank: The Diary of a Young Girl, published by Doubleday & Company, Inc. This was the first 

American edition published. On its copyright page, both Otto H Frank and The American Jewish 

Committee are listed as the 1952 copyright holders. The printer is listed as The Country Life 

Press, Garden City, NY. I acquired a copy of this edition from Cultural Heritage Books in 

Waltham, Massachusetts in June of 2020. 

6.4.1.3 Physical Description Details for CS2-A1 

The physical properties of this hard copy book are typical of a high-quality, archival safe 

book printed to stand up to years of wear and tear. This book's construction has a 'Smyth sewn' 

book binding. This kind of binding is the hallmark of a library-quality book, where the pages are 

physically sewn into the book using binder thread. For additional durability, the fabric backing is 

further reinforced with adhesive. The folded signatures in the book have been sewn through from 

the binding. Smyth sewn books are inherently tamper-proof because you cannot remove a page 

from the book without affecting the binding. 

What captured my immediate attention about this book was its book jacket (designed by 

Ursula Suess, www.myfonts.com/person/Ursula_Suess/), see Figure 16, which, although it is 

torn near the spine and not in good shape, appears strikingly bold. The jacket has a strong red 

border that frames the photo of a very young Anne Frank, followed by her name and the title. 

Underneath the book title is printed the phrase " An Extraordinary Document of Adolescence." 

The back of the jacket has an image of a page from the diary showing Anne Frank's writing, 

including some lines in English as well as Dutch. The spine part of the jacket cover is beige in 

color and bears the author's name, the title of the book, and at the bottom the name of the 

publisher with its colophon. The book jacket has two flaps that hold it in place around the front 

and back book covers. The left flap, shown in Figure 19, contains a short review of the book by 

Eleanor Roosevelt and a summary of the book, which is continued on the right flap. The right 

flap also contains an editorial comment about Anne Frank and her writing. With the jacket cover 

removed, the hard cover is an all-black color (front, back and spine). The spine has imprinted on 

it in silver lettering the title of the book and the publisher's name. The front and back inside 
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covers have identical black-and-white photographs indicating where Anne and her family hid, 

and an external view of the city and canal nearby, as shown in Figure 19. 

 
Figure 19. Front Flap and Inside Cover Images of Anne Frank, 1952 

In terms of the structure of the book, the first right hand page is a photographic page with 

a description of the images on the left inside cover and on the page itself, as shown in Figure 19. 

The next page is left blank; its facing page is the Half Title Page, which precedes the Full Title 

Page. The words "Anne Frank" on the title page are typeset in a large, bold, 'flowery font,' with 

the rest of the title placed on a separate line in capital letters but in the regular font used for the 

other information on the title page regarding the translation from the Dutch by B M Mooyaart-

Doubleday and listing an introduction by Eleanor Roosevelt. The name of the publishing 

company, its location, and the publishing date are also listed on the title page. The next page 

gives the Library of Congress catalog card number, copyright information, and information about 

the printer and printing location, and the fact that this book is a first edition. The facing right-

hand page contains a statement about the original Dutch publication that was published by 

Contact, Amsterdam, in Holland in 1947 under the title Het Achterhuis. 

As far as illustrations are concerned, other than the images already described and featured 

in Figure 19, there are no others in the book. The typography used is a serif typeface, typical of 
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books published in the 1950s in America. With regard to production, the size of the book is 7.75 

inches high by 5.25 inches wide by 1.0 inch thick. There are 285 numbered pages, numbered 

sequentially with even numbers on the verso pages (left facing pages) and odd numbers on the 

recto pages (right facing pages). All Arabic numerals are in the bottom-right corner of the footer. 

The same serif font is used in the footer. There are no headers. The paper is cream colored and 

feels heavy with a smooth finish. The paper is of high opacity. 

6.4.2 Description of The Phenomenon of Anne Frank (Artifact 2) 

For Case Study 2, The Phenomenon of Anne Frank is the associated artifact. The details 

of its materiality inform the assessment of A2, per the PAL model, in terms of mechanics, 

dynamics, and discovery. The following sections describe the publication details, provenance 

details, and physical description of the book and its contents. 

6.4.2.1 Publication Details for CS2-A2 

While there are literally thousands of books, articles and other publications about Anne 

Frank and Anne Frank's diary (such as Cynthia Ozick's 1997 essay "Who Owns Anne Frank?" 

and Alvin Rosenfeld's article "Anne Frank and the Future of Holocaust Memory" [Rosenfeld 

2004]), I specifically examined the The Phenomenon of Anne Frank by David Barnouw, 

published by Indiana University Press in 2018 and translated from the original Dutch version by 

Jeannette K Ringold, (Bert Bakker, 2012) under the title of Het Fenomeen Anne Frank. This 

English version is published as a part of the publisher's "Jewish Literature and Culture Series" 

edited by Alvin H Rosenfeld.  

6.4.2.2 Provenance Details for CS2-A2 

I acquired a copy of this newly released translation at a conference. Since I do not 

understand Dutch, I relied on this 2018 English translation. On the copyright page of this book, 

the publisher, Indiana University Press, gratefully acknowledges the support of the Dutch 

Foundation for Literature. 

6.4.2.3 Physical Description Details for CS2-A2 

The physical properties of this paperback book, The Phenomenon of Anne Frank, 

published by Indiana University Press in 2018 and printed in the United States, are typical of a 
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21st-century mass-produced soft cover book. This book's construction has 'perfect binding.' This 

book binding method involves the gluing together of pages and the cover at the spine, with a 

strong, flexible thermal glue. The other three sides of the book are then trimmed as needed so 

that those sides have clean, 'perfect' edges. This type of binding works well for books with a 

small number of pages. The book cover is made of card stock. The cover artwork is very striking. 

It is an image of the giant 240-meter-tall portrait of Anne Frank on a welding hangar in the 

former shipyard of Amsterdam, created by the Brazilian artist Eduardo Kobra (2016). The title 

painted onto the mural is "Let Me Be Myself," but Barnouw chose not to show that mural title on 

his book cover. On this cover, the book title and the author's name and that of the translator are 

'offset' over the Anne Frank image in a diamond-shaped mauve background, with the title in 

bright yellow and the names below in white lettering. The back cover contains two reviewers' 

comments about the book, a synopsis of the work, and biographical information about the author 

and the translator. 

Key elements represent the organization of the book. In terms of structure, the first page 

is a Half Title Page, listing just the book title, set into a diamond-shaped square. The next left-

hand page lists this book as a part of the publisher's "Jewish Literature and Culture Series," 

edited by Alvin H Rosenfeld. The facing right hand page is the Full Title Page, which includes 

the name of the author, David Barnouw, and the name of the translator, Jeannette K. Ringold. All 

this information is set also into a diamond-shaped square. At the bottom of the page, the name of 

the publisher, Indiana University Press, is given. The Copyright page follows next; it lists, as 

well as the book copyright information, and the cataloguing information, the copyright 

information of the cover illustration: Mural (Kobra), and photo by Elma Verhey, and provides 

the publishing details of the original Dutch publication of this work under the title Het Fenomeen 

Anne Frank, (Bert Bakker 2012). The next right-hand page lists the Table of Contents, followed 

by the first page of the front matter, Author's Note (vii-viii). The Translator's Note starts on page 

ix, followed by the Introduction (xi-xvi). The next right-hand page is another Half Title Page, 

listing the book's title in a diamond-shaped square. The first chapter starts on Page 1. The start of 

each chapter has its chapter number in large bold font inside a diamond-shaped square, with the 

chapter title in bold font below the chapter number. 
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As far as illustrations, other than the large multi-colored image of Anne Frank on the 

cover of the book, there are eight pages of black-and-white photos between pages 69 and 78 in 

the chapter called "Anne's Diary Under Attack" (Barnouw 70-78). These photos show different 

representations of Anne Frank's story: loose sheets, handwritten pages, advertisements, play 

bills, people involved in filmmaking, and exhibits. 

The typography used is a Benton Sans Condensed Regular typeface. It is one of the 

designated University of Indiana fonts for formal printing of works associated with the 

University of Indiana – as this book is, through its publisher. Regarding production, the size of 

the book is 9.0 inches high by 6.0 inches wide by 0.2 inch thick. There are 125 numbered pages. 

They are numbered sequentially, using Arabic numerals, with even numbers on the verso pages 

(left facing pages) and odd numbers on the recto pages (right facing pages). The left page header 

shows the page number and book title. The right page header shows the chapter name and 

number. Both are aligned to the outside margin. A sans serif font is used in the headers. There 

are no footers. The paper is white and feels light with a smooth finish. It has a medium opacity. 

6.5 Evaluation of The Diary of a Young Girl (Artifact 1) 

Adding to my investigation of the historical development (section 6.3) and analysis of the 

materiality (section 6.4.1) of the 1952 edition of Anne Frank: The Diary of a Young Gird, in my 

evaluation of Artifact 1 in this case study I assume the consumer's point of view to explore how 

this book was made and how aspects of its production, provenance, and representation 

influenced my understanding of it as a provocative artifact. This shifts the focus from the 

physical details of the book to the creator's personal experience in the context of Anne Frank, the 

person; Amsterdam, the place; and the time, when Anne Frank was in perilous hiding during the 

Holocaust. From the affective perspective, The Diary is not just a descriptive litany of the 

hardships of daily life in hiding and the emotional musings of an adolescent girl. Its appeal lies in 

the writer's talent in creating a "narrative of developmental conversation" (Brenner 108) that 

draws each reader into a personal relationship with the author as she herself matures very rapidly 

from a child into a young adult. The relevance of this book today, for me, is that it shows that 

sharing personal experience of traumatic times, even through a diary written 'then' and 'there,' 

can stay relevant in the 'here' and 'now.' The meaning I took away from thinking about The 
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Diary, in the context of genocide is that the power of artistic creativity in the hands of young 

people can inspire others to become aware of danger signals and take action to stop new 

genocides from occurring. 

6.5.1 Person: Anne Frank, a Curious Articulate Writer 

From the producer's perspective, it is important to speak of both Anne Frank, the writer 

of the physical diary, and of her father, Otto Frank, who was the producer of the first published 

version of her diary, Het Achterhuis, on which its English translation titled Anne Frank: The 

Diary of a Young Girl is based. Anne Frank wrote her diary between June 12, 1942 and August 

1, 1944, while she was hidden in a Secret Annex with her family in an office building in 

Amsterdam. She used an epistolary format, addressing her diary as her imagined friend "Kitty." 

In her first entry in her diary, she wrote "I hope I will be able to confide everything to you, as I 

have never been able to confide in anyone" (Anne Frank 9). 

Anne Frank's resources were limited. She had a red plaid album that she used as a diary, 

in which she began writing in 1942. She had access to a grey-blue ink for her fountain pen. 

When the plaid diary was full, she resorted to loose-leaf pages to continue writing her diary. 

Anne started rewriting parts of her diary in 1944. Anne had limited access to books on European 

history and literature. She listened to the grownups in the Annex discussing politics, the war, 

education, and other subjects, which she often commented on in her diary. 

Text was not the only thing to be found in Anne's plaid diary. On multiple pages, she 

glued in artifacts, such as black-and-white photos, and then wrote around them. The one 

available resource that had no limitations was her own imagination and whatever came into her 

mind that she wanted to write to her diary, "Kitty." As Patterson notes in Along the Edge of 

Annihilation, "Suddenly, as the diarist puts her hand to the page, the indifferent silence of the 

blank piece of paper becomes the responsive silence of a you" (40). Anne aspired beyond 

wanting to marry and have children, and she did not want to be forgotten. Anne was 13 when she 

went into hiding and only 15 when she died in the concentration camp of Bergen Belsen. 

Although Anne Frank has become the emblem of all 1.5 million children murdered in the 

Holocaust, she was not aware of the full extent of what was happening outside of her 'world' 

during the Holocaust. Anne used her observation powers to write about her family and the 
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friends who were hiding with her and about the circumstances of their daily existence. She wrote 

a great deal, as she promised, about her own feelings: her fears, hopes, and aspirations as the 

interminable days of hiding went by. Anne also used some of her first diary pages as a scrapbook 

in which she glued in personal artifacts, see Figure 18. For example, she stuck in photos of 

herself and her family and an envelope containing a personal letter. In 1944 Anne started 

revising her diary, indicating that she was planning a book for publication. She did not just 

correct some diary entries, she expanded on some and changed the order of others – all with a 

view of creating a substantial publication in celebration of her survival after the war. 

Otto Frank had access to the plaid diary, the loose-leaf pages containing the later diary 

entries, and the revised entries from her first diary, as well as all of Anne's other manuscripts that 

Miep Gies managed to take out of the Annex and keep safe till she was able to hand them to 

Anne's father after he returned to Amsterdam at the end of the war. As Otto Frank started writing 

the manuscript of Anne's diary, he prepared various sections of the manuscript in different 

languages so that his mother could read a section in German and other friends could read in 

Dutch. (Otto spoke and wrote several languages fluently). Their reactions and inputs helped him 

to craft the manuscript over time. 

The limits associated with the production of the diary stem from the fact that Anne Frank 

never finished her diary. Her father had no close family members to confide in except his 

mother, who lived in Basel, Switzerland, and a very few close friends. It took him a long time 

first to decide to publish the diary and then to develop a first manuscript – particularly because 

Anne had written two versions of her diary. This meant that her father had to make editorial 

decisions on how to compile the diary manuscript from those two versions. He also took the 

'editorial' opportunity to protect the privacy of people still alive and not to publish some of his 

daughter's diary entries concerning her sexuality or her tough relationship with her mother. 

Technology played a key role in the historical influences on Anne Frank's writing of her 

diary. In her diary entry of Wednesday, March 29, 1944, Anne wrote of listening to the exiled 

Dutch Cabinet Minister, Mr Bolkestein, give a speech on the radio in which he urged people to 

think of keeping records of their experiences to help the Dutch people remember their suffering 

during the war. This talk inspired Anne to start re-writing and editing her diary with a view to its 
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being published after the war. Anne wrote this revised version 'b' mostly on loose-leaf pages, the 

only writing matter available to her at the time. 

6.5.2 Place: Amsterdam, in the Heart of Europe 

The location where the diary was created was in the hidden Annex in a building in 

Amsterdam at Prinsengracht 263, where Otto Frank had established a business. Anne described 

the Secret Annex in her diary, discussing its several rooms and the activities done in them and 

where the bedrooms were for each of the occupants. Fear permutated Anne's 761 days of hiding 

in small, cramped quarters, behind permanently closed curtains. Anne's bedroom where she 

wrote her diary was only eight square meters. She had to share it with a 54-year-old man, Mr 

Pfeffer, who joined the Frank family in hiding in November 1942. According to Otto Frank in a 

recorded interview, each night Anne would put her diary to 'sleep' in her father's briefcase by his 

bedside. The building where the Frank family hid was turned into a museum in 1960. The Anne 

Frank House is dedicated to the preservation of the place and to bringing Anne's life story to the 

world's attention. 

Otto Frank first started reading his daughter's diaries in Amsterdam after returning there 

following the war. He did most of his editing and preparation of the first manuscript for 

publication initially from Amsterdam and then from his home in Basel, Switzerland. The first 

edition of the diary was published in Amsterdam. 

Anne's resources were limited to what she already had with her when she went into 

hiding and any additional books, papers, writing paraphernalia, or other artifacts that were 

smuggled into her Annex. She had limited access to books about European history and was able 

to take some correspondence courses under an assumed name. She also studied English. She had 

a red plaid autograph book given to her for her 13th birthday, in which she began writing her 

diary in 1942. She had access to a grey-blue ink for her fountain pen. When the plaid diary was 

full, she resorted to writing her diary on loose-leaf pages. She would listen to the grownups' 

debates and discussions. 

Opportunities associated with the creation of her diary were few. However, Anne did take 

multiple opportunities to put more than written text into her diary. There are diary pages where 

she glued in personal artifacts such as black-and-white photos and then wrote around them. 
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There was even an envelope with a personal letter in it. Anne wrote whatever came into her mind 

that she wanted to write about to "Kitty." Kitty took on a certain persona; she became Anne's 

own interlocutor. 

Amsterdam is the location where the original diary was written and where it was first 

published. Today, Anne's original red plaid diary is on display in a glass case inside the house 

where she and her family hid. The second diary version that Anne Frank wrote on loose-leaf 

paper plus all the other manuscripts of Anne's writings are held at the Institute for War, 

Holocaust and Genocide Studies (NIOD), which was given ownership of the original diaries and 

all of Anne Frank's other manuscripts in Otto Frank's will at his death in 1980. 

The Netherlands is a small country, so the influence of the contemporary local culture in 

Amsterdam at the time cannot be disassociated from the history of Jews living in the Netherlands 

at that time. Dutch society developed from the 16th century as a pluriform society, with long-

established federal traditions and regional differences. In that society, the Jewish minority was 

tolerated and allowed to set up businesses and their own religious institutions and synagogues. 

The Jews in the Netherlands and in Amsterdam made up 10% of the local population in 1940, 

and they continued to maintain a "separate subcultural tradition as a minority" (Schoffer 89). 

There were no ghettos or pogroms in the Netherlands until 1941, but there was growing 

antisemitism in Dutch society in the interwar years, which culminated in anti-Jewish riots in 

Amsterdam in 1941 that triggered violent German suppression and the start of mass deportation 

of Jews. 

6.5.3 Time: The Diary's Evolution 

Finding a first publisher in Amsterdam after the end of WWII was difficult because the 

subject of an unknown girl's diary and anything related to the Holocaust was not considered 

something the public wanted to hear about. Otto Frank was 53 when he took his family into 

hiding in Amsterdam in 1942. He was 56 when he came home after the liberation of Auschwitz. 

A successful businessman before the war, with no previous experience in editing or publishing, 

he set out to create a manuscript from his daughter's writings. It took him two years to do so. It 

was not till 1947 that Frank was able to find a publisher in Amsterdam willing to publish Het 

Achterhuis. It took Frank a further five years before he was able to persuade an English publisher 
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and an American publisher to publish the English translation of The Diary. The American 

publisher Doubleday would not proceed unless an English publisher could be found to share in 

the translation costs. Eventually the English publisher Valentine Mitchell agreed, resulting in the 

two English translations being published simultaneously for the first time in 1952. 

The American edition's introduction by Eleanor Roosevelt (Roosevelt, 1952) helped 

obtain good reviews of The Diary. As these reviews came out (for example in the June 15, 1952 

New York Times Book Review) this helped to push sales and garner public interest in The Diary. 

In 2007 the United Nations declared January 27, the day of the liberation of Auschwitz, as an 

annual International Day of Commemoration in memory of the victims of the Holocaust. This 

action gave a fillip to the reading of The Diary. Since then, the proliferation of Holocaust 

teaching in grade schools has resulted in Anne Frank's diary becoming the cornerstone of most 

teachers' introduction of the Holocaust to school-aged children. 

6.6 Assessment of The Phenomenon of Anne Frank (Artifact 2) 

Further to my investigation of the historical development (section 6.3) and analysis of the 

materiality (section 6.4.2) of the 2012 edition of The Phenomenon of Anne Frank is my 

assessment of Artifact 2. In this case study I assume the producer's point of view to explore what 

decisions the author made and how aspects of critical voice, shared control, and student 

negotiation influenced my understanding of it as a provocative artifact. Viewing it as a 

provocative artifact shifts the focus from the physical details of the book to the creator's personal 

experience in terms of mechanics, dynamics, and interpretation. From the affective perspective, 

The Phenomenon is not just a chronology of all the editions and translations of The Diary, with a 

listing of all the new media renditions of The Diary as of the date of the book's first publication 

in 2012. It examines the continued development of 'multiple Annes' and the ever-evolving 

persona of Anne Frank as a global icon. Barnouw, like Liphshiz ("Who Is Anne Frank?" 2017), 

makes it clear that the debate in the Netherlands about 'who is Anne Frank' and 'to whom does 

she belong' is going to continue. Barnouw's agency pushes the reader to face both the 

particularity of the genocide we call the Holocaust and the complicity of many Dutch people 

with the Nazis, as well as the 'by-standing' of most Dutch people during the war. In a sense, the 

universality of the Holocaust now stands as the ultimate symbol of evil. The Holocaust now 
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'rises' in public consciousness along with the rise of Anne Frank herself as a global icon. At the 

same time, The Phenomenon helps make the dangers of decontextualization, fragmentation, and 

trivialization in particular apparent as The Diary and Anne's life story and her image are 

transformed through new media forms and formats into something far removed from the original 

author's intent. 

6.6.1 Mechanics: The Process of Making Multiple Anne Franks 

Choices made by Barnouw in the creation of his A2 artifact, The Phenomenon of Anne 

Frank, were driven by expediency. First Barnouw sought to publish his work through use of 

traditional technologies in academic book publishing, both in his native Netherlands and then in 

the United States. As a visiting Anne Frank scholar in the US and as a lecturer on national and 

international media, Barnouw was keen to publish The Phenomenon in the United States because 

of strong public interest there in Anne Frank's diary and in the 'iconic Anne Frank' she had 

become. The first Dutch edition was published by Amsterdam-based publisher Bert Bekker in 

2012 under the title Het Fenomeen Anne Frank. Solving his American translation challenge was 

facilitated by Barnouw's personal connection to the Editor of the Jewish Literature and Culture 

Series published by Indiana University Press, which finally agreed to publish the English 

translation of The Phenomenon in 2018. Barnouw's subject focus was to discover how the diary 

of Anne Frank could have catapulted its author in such a short time into an international icon of 

universal suffering, enabling in the creation of 'multiple Annes' with no end in sight. 

The resources accessible to Barnouw were considerable. Barnouw was the first editor of 

the Critical Edition published in English in 1989. Barnouw's in-depth knowledge of all three 

versions of Anne Frank's diary as well as his rare high-level access to all the original sources of 

the Anne Frank diaries and other documentation held at NIOD, where he is now a researcher 

emeritus, made him uniquely knowledgeable to write The Phenomenon. Barnouw also had 

access to all the source material he had gathered and researched for the seminal works he 

published on Anne Frank, which included the publication of the Dutch original Critical Edition 

published in 1986 and Anne Frank for Beginners and for Advanced Students (1998). As a 

producer, Barnouw is a highly accomplished editor and author in the very field of the subject 

matter of The Phenomenon. His editorial 'seat at the table' as a result of all the discoveries he 
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made through comparing the changes in the diary entries of Anne Frank's writing between her 'a' 

and 'b' versions, and knowledge of how her father Otto Frank amalgamated the 'a' and 'b' versions 

into a 'c' version for publication – as well as access to all of Anne's other writings – gave him a 

unique and comprehensive vision of Anne Frank's writings that few got to appreciate until after 

the Critical Edition was published. Barnouw's own life story (and the effect of the Holocaust on 

his father and grandfather) enabled him to have a more nuanced understanding of the context in 

which Anne Frank the persona has evolved in Dutch society and in the world. 

6.6.2 Dynamics: Discovering the Role of Personal Relevancy 

As far as creative decisions made in the designing of The Phenomenon, Barnouw as an 

historian, was confident in the professional publishing capabilities of Indiana University Press to 

make the right creative decisions in the design of his book. Barnouw selected a series of images 

for inclusion in his publication and he had input on the book's cover design. He was happy with 

the choice of Kobra's Anne Frank image, as shown in Figure 16c. 

There were some specific circumstances and influences that affected Barnouw's more 

nuanced understanding of Dutch history and the changes in appreciation of Anne Frank over 

time. Barnouw's grandfather and father were taken prisoner by the Nazis for trying to help the 

Jews. This backstory influenced Barnouw's historical knowledge relating to paying particular 

attention to discovering facts about the complicity of the Dutch with the Germans during the war. 

Barnouw's success as an international expert about Anne Frank helped him develop a more 

international perspective rather than the parochial Dutch perspective that very much tries to 'own' 

Anne Frank today. Regarding the geographic locations in which the work exists, Barnouw 

conceived of and wrote The Phenomenon in Amsterdam, mostly from his office at NIOD. This is 

perhaps apt, as Anne Frank wrote her diary in hiding in Amsterdam. 

6.6.3 Discovery: The Power of a Global Icon 

As to interpretation, Anne Frank's persona has become a global icon. She is often the first 

'emblem' of the Holocaust to many and also, now, the emblem for universal suffering. In the 21st 

century, in the world of social media, Anne Frank's image and life are being used to promulgate 

selected messages within contexts far removed from her own life story and what happened to her 
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in the Holocaust. For example, an image appeared of Anne Frank wearing a keffiyeh, which 

symbolizes the badge of Palestinian resistance, and picking up on Anne Frank's story as 

emblematic of individual suffering the world over and as a beacon of hope as socio-political 

forces change in society. This 'morphing' of Anne's image begs the question: What does the icon 

summon us to engage or confront, or, indeed, to turn away from? As Barnouw notes, Anne's 

image has morphed from a "Dutch symbol of Jewish suffering…to a Jewish victim of the 

Holocaust, to many Annes" (112). And now, Anne 'connects with everyone's story.' 

6.7 Analysis of Case Study 2 

As set out in section 4.4 I analyze this case study as a whole in terms of the provocative 

essence of the 'turn' in the kairotic space between A1 and A2, a comparison of the traits within 

the book pair, and commentary from the author of A2 in response to an extensive expert scholar 

questionnaire.  

6.7.1 Comparison of A1 and A2 Traits in CS2 

As justified in section 4.4.1, my comparison of the two artifacts that I studied for Case 

Study 2, Anne Frank: The Diary of a Young Girl (Frank, 1952) and The Phenomenon of Anne 

Frank (Barnouw 2018), revealed some similarities, differences, and relationships that stand out. 

Both authors were born in The Netherlands and both lived in Amsterdam. Both authors spoke 

and wrote in Dutch. Frank was born into an assimilated Jewish family. Barnouw was born into a 

Protestant family. Both producers wrote aspirational works, Anne during her teenage 'rite of 

passage' while hiding during the Holocaust and Barnouw after the fact. Anne Frank wrote her 

own story. Barnouw dedicated many years of his life to protecting her life story as 'authentic' in 

her present-day image and to protecting, against the fight of Holocaust deniers, the authenticity 

of The Diary. Both producers exhibited passion and a drive to share their views and opinions. 

Each of them had the opportunity to edit The Diary. Anne edited her two versions, known as 

version 'a' and version 'b.' Barnouw as the first editor of The Critical Edition (Dutch version, 

1986; English version, 1989) had the opportunity to edit into one publication and compare the 

differences in versions 'a,' 'b,' and 'c.' Both Frank and Barnouw had the opportunity to look at and 

study the evolution of the story in the diary entries. Finally, Barnouw had the opportunity to 
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physically examine and touch every page of Anne Frank's two diaries, as she had, because for a 

while he was in charge of protecting the brittleness of the pages by carefully turning them over, 

page by page, and then returning them to their glass protective cases. 

In looking at these two books, the following key differences stand out. The producers 

were of a different gender. Frank lived in Amsterdam during the Holocaust and died during the 

Holocaust. Barnouw was born shortly after WWII, in March 1949. Frank wrote her diary in an 

epistolary style. Barnouw wrote his Phenomenon in narrative style. Frank was an adolescent 

when she wrote her diary; Barnouw was 63 years old when he wrote The Phenomenon in his 

native Dutch in 2012. Barnouw speaks good English (although he decided to rely on a translator 

to translate his book from his native Dutch into English.), whereas Anne Frank spoke limited 

English. Anne's father spoke English, but also relied on a translator to translate Anne's original 

Dutch writing into English for The Diary. Frank's diary is written in a personal tone. Barnouw's 

book is written from a scholarly historical researcher's point of view. Anne Frank never saw her 

diary published. Barnouw not only saw The Phenomenon published, but he went on to, and still 

does, give lectures about Anne Frank and her diary internationally. 

Considering the associations between the two books, the following links stand out. Anne 

Frank wrote her diary. Barnouw wrote about Anne Frank and her diary. Barnouw knew Anne 

Frank's father, Otto Frank, and gained an intimate knowledge of Anne's family life from all of 

his research and writings over the decades about The Diary and about Anne Frank the persona. 

Both producers and their families' lives were affected by Dutch complicity with the Germans in 

The Netherlands during the Holocaust. History mattered to both producers. Anne cared about the 

history of the future and whether her diary would be known in the future. Barnouw cared about 

the historical value of the past – and preserving the original agency of The Diary's author into the 

future. 

6.7.2 Provocative Essence of The Semantic Turn 

The work of scholar and author David Barnouw offers an example of a 'semantic turn,' as 

defined in Chapter 4 section 4.4.2, in Holocaust-related literature creation. Over the years 

Barnouw had a front row seat to, and participated in, the challenges and tribulations that went on 

between the Basel Foundation and the Anne Frank Foundation in Amsterdam over copyright 
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ownership, over the fraught creation and authentication of various new editions of her diary, and 

over decisions regarding whether or not to allow new 'renditions' of Anne Frank – in plays, film, 

educational publications of all kinds, online renditions, museum extensions, etc. What struck 

Barnouw was that simply trying to answer questions about Anne Frank was not satisfying. With 

all his years of expertise in studying the Holocaust and genocide and in being intimately 

involved in the 'publishing world of Anne Frank' he suddenly realized that: 

there was little analytical or critical writing about the phenomenon of Anne Frank. Far 
and away most of the publications were articles and books in which the diary was used 
for educational purposes. Almost no one asked how a completely unknown girl, killed in 
Bergen-Belsen, had become an icon within a few decades (xv). 

Barnouw found for himself a new call to action, as he wrote in the introduction to The 

Phenomenon. He realized that a new, open-ended question about Anne Frank needed to be asked 

– one that perhaps could not be answered. Barnouw experienced a personal 'semantic turn,' a 

shift in his thinking from an effective to an affective point of view. His original fascination had 

been with the 'effective' aspects of Anne Frank's writing progression. His affective understanding 

led him to appreciate the universality of the challenges of coping with the 'everyday' for all 

young people. The extensive personal interview I held with Barnouw was helpful in providing 

further clarification and confirmation of the interpretations I express here. 

6.7.3 Extensive Interview with Dr Barnouw 

This interview with Dr David Barnouw (in Amsterdam) was conducted by me (in Dallas) 

on Tuesday, 14 April 2020. The interview was originally scheduled to be an in-person interview 

at Dr Barnouw's office at NIOD in Amsterdam on 13 April 2020. Unfortunately, due to COVID-

19, my travel plans were canceled. Dr Barnouw graciously agreed to participate in a video 

conference call so that the interview could go ahead. The interview was conducted in less than an 

hour. The full interview (per section 4.4.3) is transcribed in Appendix section B.2. The following 

sections summarize salient insights I gained from that discussion in terms of the PAL framework 

interpretation, sense-making in intelligence analysis, cognitive writing process, and impact of the 

digital age on scholarship. Sense-making here relates to a constant process of knowledge 

acquisition by this contemporary author, relating to, for example, such concepts as people, place, 
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and time, and reflecting on that acquired knowledge and then taking action on that knowledge. 

The personal insights I gained through the interview process verified my initial findings and 

were used to identify or fill in any gaps in my descriptions of Case Study 2. 

6.7.3.1 PAL Framework Interpretation for CS2 

As described in sections 6.5 and 6.6, my evaluation of A1 (The Diary) is directly related 

to my assessment of A2 (The Phenomenon of Anne Frank). In learning about and evaluating A2 

and what Barnouw thought was most intriguing about Anne Frank, I was fascinated to learn that 

Barnouw's interest was piqued by the fact that she wrote more than one diary. This initial interest 

in her writing prowess developed into a strong desire to answer a new question about Anne 

Frank in his book, namely, "To whom does Anne Frank belong?" (xiii). It is fascinating to follow 

Barnouw's 'semantic turn' as he engaged with meaning at every turn in his writing process, 

leaving his readers also to uncover with him new semantic nuances of Anne Frank's story and of 

the global icon she has become. 

Barnouw's comments about Anne Frank's development into a strong writer over a short 

timeframe was intriguing to me in the way he thought of her writing style as demonstrating a 

journalistic eye about what was happening inside such a small space, something he felt she 

would not have been nearly so good at if she had been able to go outside. In thinking about Anne 

Frank's sense that time was of the essence, I found it interesting that Barnouw felt she had 'time 

enough' – in fact, lots of time – in which to write and rewrite her diary because of her 

confinement. In terms of Barnouw's decades of experience as an historian writing about the past, 

it did not surprise me at first that he couched his responses in historical terms. But upon further 

reflection, I appreciated that Barnouw obviously had extensive research and personal resources 

to make use of, such as his lectures and articles written about Anne Frank over the years, and the 

book he wrote in Dutch, published in Amsterdam in 2008 titled Anne Frank voor beginners and 

gevorden. (This translates as: "Anne Frank for Beginners and for Advanced Students.") Barnouw 

said in his interview that it was only with the passing of time (for him) from the writing of The 

Phenomenon that he realized, for example, that no one had had the courage to do an in-depth 

interview with Otto Frank, to ask him deep probing questions about his own survival in the 

Holocaust, and other more personal questions. And now it was too late. That passing of time for 



186 

the author appears to have confirmed his conclusions in the work: that the Anne Frank 

phenomenon will continue. 

As far as aspects concerning the 'production editing' and translating of The Phenomenon, 

I gathered that Barnouw felt very fortunate, because he was able to tap into his personal 

relationship with Rosenfeld, the Editor of Indiana Press's Jewish Literature and Culture Series, to 

have his work reviewed and accepted for US publication. He was also fortunate that the 

Netherlands Government was willing to fund Dutch translation work to help the 'exportation of 

Dutch culture.' I was surprised to find out that it was Barnouw's idea to use the giant 10-metre-

tall artwork of Anne Frank for the book cover and that this image is on an old shipyard wall very 

close to where he lives in Amsterdam. It was helpful to know that Barnouw was not focusing 

only on The Diary, but rather on what he termed "post-war developments" surrounding the 

reception of Anne Frank herself as 'more Dutch' than ever. 

6.7.3.2 Sense-Making in Intelligence Analysis for CS2 

Elaborating on the provocative essence of the semantic turn: Barnouw's responses to the 

second section of the questionnaire, which focused on sense-making, produced in me the 

following insights as a result of interesting remarks he made. In assessing A2 in the context of 

Barnouw's preparation for the writing of The Phenomenon, I was fascinated to hear that what 

most interested him was not the original diary, but rather the fact that after the war Anne's image 

changed and people's thinking changed – and, as Barnouw also commented, both are still 

changing today. 

It was clear to me that Barnouw saw some of his conclusions in The Phenomenon as open 

and 'not having an end.' He saw Anne Frank's persona as continuously evolving as he noticed 

public interest continuing to go up, not down, in The Netherlands and elsewhere. I was 

fascinated by what Barnouw said was his 'aha' moment about Anne Frank. It came, he remarked, 

when he was giving a lecture to a very large audience which included many teenagers. After the 

lecture, a girl asked him whether Anne Frank had a steady boyfriend before she went into hiding. 

This question confounded him for a moment, and then he realized that for normal people, Anne's 

diary was not just about the war, it was, most importantly, about the lives of ordinary people. 

Barnouw had not considered writing his book in another genre even though he appreciated other 
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people's effort to do so about Anne Frank. As far as finishing The Phenomenon was concerned, 

Barnouw realized that waiting another year for more 'data' to appear did not appeal to him, as 

there would always be new material to research. I found Barnouw's positive outlook on new 

new-media treatments of Anne Frank's story coming out to be interesting, particularly because it 

shows his appreciation for the role of personal agency if future generations are still to find the 

Holocaust relevant to their lives. 

6.7.3.3 Cognitive Writing Process for CS2 

To document how Barnouw related to A1, through the publication of A2, I designed the 

third section of the questionnaire to draw out information regarding the author's writing style. 

Specifically, I looked for information concerning how the form and the story of the creation of 

The Diary and Barnouw's professional situation might have influenced his writing of A2. The 

following comments summarize his more pertinent remarks, especially in light of educational 

practice as described in Chapter 2.  

I found it unusual to hear that Barnouw, as an historian, is also very interested in the role 

of new media in bringing history to life for new generations. He specifically commented that, 

while other historians of his generation were angry at the success of the American four-part TV 

Holocaust mini-series that was shown in 1978, he was happy because of this series' success in 

reaching a broad spectrum of the public in The Netherlands. Although Barnouw's approach as an 

historian to writing The Phenomenon was chronological, it was interesting to hear how he used 

the different media approaches (the movies, plays, etc.) to express and discuss the changing 

image of Anne Frank over the years. Barnouw felt he had struggled with some biases in writing 

his book that made him self-sensor some of his writing when came to talking about the Anne 

Frank House and its Director. 

Barnouw was very pleased with the publication of The Phenomenon because, although he 

considers himself a famous Anne Frank historian in the Netherlands, this American publication 

helped him become better known in the United States. In thinking back about whether he would 

have done anything differently relating to his book, Barnouw brought up one of the photographs 

he had put in the book, which featured, among others, Harry Belafonte and Marin Luther King. 

He was interested in exploring whether there was a good audience for the Anne Frank 1959 
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Hollywood movie in the American South, and he wanted to pursue that line of research. In 

commenting on his writing style and his intentions in writing his book, it was logical to me that, 

as an historian and a researcher at NIOD he was expected to publish. I was not surprised by 

Barnouw's comment that he felt another book about Anne Frank was needed beyond the 

publication of The Critical Edition in 1989, because a lot had changed since then. I was 

surprised, however, to learn what Barnouw meant by the changes. He elaborated that in The 

Netherlands in the 1980s Anne Frank was just considered 'a tourist thing,' but since then she has 

become much more 'Dutch.' From Barnouw's answers to questions about his ability to maintain 

his sense of purpose and how he saw any influences on his literary style, it became clear that he 

saw himself as having his own writing style – one that was suited to his work as an historian, 

where he prefers to write succinctly and practically. He also intimated that he, more than other 

members of his community of practice, was prepared to state the uncomfortable facts concerning 

the extent of the Dutch people's and the Dutch government's complicity with the Germans during 

WWII and their role in facilitating the deportation of the Jews from The Netherlands. Barnouw 

said he was also not afraid to say that some questions, such as 'who betrayed Anne Frank,' will 

never be answered – because, according to Barnouw and van der Stroom, "this fact can never be 

uncovered" (Who Betrayed Anne Frank 32). The Diary of Anne Frank: Impact of the 'Digital 

Age' on Scholarship for CS2. 

In seeking out new ways to make Holocaust Literature more relevant to millennials and 

future generations, I found Barnouw's writing about 'who owns Anne Frank' to offer an evocative 

opening to examining the book as an artifact in a digital age. While I was not surprised that he 

himself was not so familiar with emerging and available educational technologies, it was clear 

that Barnouw is very aware of how the intentions of derivative artifact creators in this digital age 

can alter the intentions of the original creator if the derivative creators are not aware enough of 

their own creative intentions and of both the intended and unintended consequences that could 

come out of dissemination of their new derivative works. As suggested in Chapter 3, this process 

approach hints at ways that meaning-making of A1 can be represented through sense-making 

demonstrated in the creation of A2. 
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Barnouw's openness to Anne Frank's diary being created in new genres in our digital age 

was not surprising, given his deep interest and his writings concerning new media stories about 

Anne Frank and her diary. What was interesting, though, was his clear fear of the dangers of 

trivialization, decontextualization, and fragmentation that these new versions would be subject 

to. In particular, he saw the dangers from Anne Frank's diary being written and presented 

differently, which would pose the significant risk of losing the intended agency of its original 

author. He also saw the obvious opportunity for Holocaust deniers to use this 'new ammunition' 

to bias the opinions of less educated people. Barnouw surprised me by saying that in his lectures 

and talks to the public he had learned to appreciate the importance of tuning into 'the personal 

context' of his audience prior to starting his talks. This comment left me thinking about how that 

might be the way forward for him as an historian in a digital age, i.e. to emphasize the 

importance of context for continued personal engagement with the subject of the Holocaust by 

future generations. 

6.8 Summary of Case Study 2: Genocide 

In this chapter, I have detailed the selection of artifacts that I examined in terms of 

representation of key themes, accessibility of the original work, availability of the author of the 

related work, and the relationship between the pair of artifacts examined for CS2. I describe the 

general steps completed to document each pair of related literary works: deep reading of each 

text, investigation of the historical development of each text, analysis of the materiality of a 

specific artifact edition, assessment of the original work as an artifact, and evaluation of the 

related work as an artifact. As with all of the case studies, I explored the linkages between the 

related texts, compared traits among related pairs of texts, and employed an extensive interview 

questionnaire for use with the contemporary author. 

Barnouw spent many years working on the editing of The Critical Edition (1989) and 

fighting to preserve the authenticity of The Diary of Anne Frank and her life story against 

Holocaust deniers. In examining the traits of the two paired works for Case Study 2, what stands 

out for me is the focus on the trait of sense-making – in particular, the need to help others 

physically interact with the words and the memory of the words in Anne Frank's Diary. Barnouw 

deploys the traits of e-ffect (the physical) and a-ffect (the emotional) to engage his readers' 
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interpretation and enable greater understanding of word meanings and symbols. Barnouw's 

choice of these traits helps to bring into sharp focus a second key danger for the future of 

Holocaust Studies and Holocaust Remembrance: that of trivialization of the Holocaust. 
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CHAPTER 7 

CASE STUDY 3: UNLOCKING THE POWER OF NARRATIVE 

This chapter describes one of my three Case Studies that examine pairs of related works. 

The original artifact (A1) for Case Study 3 is the Protocols of the Learned Elders of Zion by 

unknown authors. The derivative or related contemporary work (A2) is Dismantling the Big Lie: 

The Protocols of the Elders of Zion by Steven Jacobs and Mark Weitzman. After a brief 

introduction, for each text I describe my deep reading of a specific edition and the historical 

development of the 'story.' Then I detail the materiality of each physical artifact examined. 

Following a thorough evaluation of A1 and assessment of A2, I discuss the pair in terms of 

linkages, traits, and in light of information gleaned from a personal interview with one of the co-

authors of A2. 

7.1 Introduction to Chapter 7 

Case Study 3 (CS3) addresses the prejudice of antisemitism that is pervasive in today's 

world, as evident for example in global news headlines. The original artifact (Protocols of the 

Learned Elders of Zion) was a forged document based largely on a French political treatise; 

Maurice Joly's 1868 political satire written in protest against Napoleon III's government in Paris 

(Dialogue aux Enfers entre Machiavel et Montesquieu). The Czarist Russian secret police came 

across this work in Paris at the turn of the 19th century and took a copy back to Russia. Whoever 

the forgers were, they forged an antisemitic account of a fictional meeting of Jewish leaders 

planning to take over and dominate the world and destroy Christianity. The Russian government 

published a first version of this forgery in 1903 to divert their suffering population's hostility 

away from the Czar's unpopular actions and onto the Jews. As such, this text defies traditional 

ideas of a text. There is no given author and there seem to have been various textual traditions 

that converged in The Protocols. The first English translation of The Protocols, by Victor 

Marsden, was first published in London in 1920 by the Britons Publishing Society. Since that 

time, The Protocols' extremist antisemitic message has been amplified a thousand-fold by the 

Internet, becoming 'gospel truth' to millions of people around the world. The secondary artifact, 
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Steven Jacobs' and Mark Weitzman's Dismantling the Big Lie: The Protocols of the Elders of 

Zion (2003) uniquely deploys the Jewish scriptures, from the Talmud, the Zohar, and the 

Mishnah, to refute The Protocols. It was a meeting with Holocaust scholar Elisabeth Maxwell in 

late 2001 that was the catalyst for Jacobs and Weitzman to take up the challenge of finding a 

different way to refute the most 'successful' antisemitic text of all time. Figure 20 shows 

examples of the three works I used for CS3. 

 
Figure 20. Book Covers for Case Study 3: Antisemitism 

Dismantling the Big Lie: The Protocols of the Elders of Zion (2003) is co-authored by 

Steven L Jacobs and Mark Weitzman. (Jacobs and Weitzman worked very closely together on 

this project). Because of my personal connection to Jacobs's work overall, I relied on his 

comments regarding Weitzman's perspective. As a child of a Holocaust survivor, Jacobs grew up 

in a traditional Jewish family with 'a lot of dead relatives.' He says, "The impact of the Shoah has 

never left me" ("Impact of the Shoah" 134). Jacobs received his B.A. from Penn State University 

and his B.H.L., M.A.H.L., D.H.L., D.D., and rabbinic ordination from the Hebrew Union 

College-Jewish Institute of Religion. His fields of primary research include Biblical Studies, 

translation, and interpretation (including the Dead Sea Scrolls), as well as Holocaust and 

Genocide Studies. Jacobs joined the department of Religious Studies at the University of 

Alabama in 2001. In addition to holding the Emeritus Aaron Aronov Endowed Chair in Judaic 

Studies, Jacobs holds many memberships and board positions including, but not limited to, the 

Alabama Holocaust Commission, the American Academy of Religion, and the Association for 

Jewish Studies. Jacobs has a keen interest in the field of genocide studies and particularly in the 

seminal work of Raphael Lemkin, who coined the term genocide. Jacobs is the International 
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Editor for the papers of Raphael Lemkin and sits on the Board of Directors of Genocide Watch, 

Washington DC. Jacobs has published 18 books and numerous articles and book chapters. His 

deep and extensive international knowledge of these subjects informed his writing of The Big 

Lie. As a rabbi of the Temple Emanu-El in Tuscaloosa Alabama, since 2001, Jacobs's anger at 

the presentation of rabbis in The Protocols as profoundly sinful, full of hatred for non-Jews, and 

the perpetrators of a Jewish conspiracy to take over the whole world explains why he decided to 

refute this canard in the way he did, through the creation of a new, unique refutation based on the 

use of Jewish Scriptures: Dismantling the Big Lie. 

7.2 Deep Reading of Texts for CS3 

The texts for CS3 represent the literary genre of narrative. Reflecting on my own 

experience in a deep reading of the texts and paying special attention to the materiality of each 

physical artifact led me to a more meaningful understanding of how profoundly all the elements 

of book design and physical appearance can affect the reading experience. 

Not knowing Russian, I relied on Victor Marsden's 1933 English translation entitled The 

Protocols of the Learned Elders of Zion. I first heard about the existence of The Protocols from 

my parents when I was growing up in England; however, I do not remember ever seeing the 

publication until I was an adult. Focusing on the text in spring 2015, I read The Protocols for my 

Studies in Literature and the Holocaust class at UT Dallas. My experience in a deep re-reading of 

The Protocols for this case study was more meaningful than my 2015 reading because I now 

knew the details of the historical provenance of The Protocols. The original 1933 edition that I 

was able to hold in my hands in June of 2019 inside the British Library in London was a flimsy, 

small-sized booklet with a pale aquamarine cover, which looked and felt more like a pamphlet 

than a book. I am still amazed that such a shoddy-looking publication with poor legibility and 

readability, filled with uncouth language and turgid, 19th-century stilted prose, could have 'stood 

the test of time' to become the world's most successful antisemitic work, distributed in the 

millions globally. I was reminded never to judge the power of a book by its cover. What caught 

my immediate attention about this work is that no author of the original Protocols was cited (see 

Figure 20b); only the translator's name (Victor Marsden) is given. I later acquired for myself an 

earlier printing of the 1933 text, which I was able to read again in depth. 



194 

Marsden's preface and introduction to the work, written to persuade his readers of the 

authenticity of The Protocols, provide no factual proof, only referring to what The Protocols say 

as proof of their own accuracy and to a statement by Henry Ford: "The only statement I care to 

make about The Protocols is that they fit in with what is going on" (Common Sense, 1964, 3). 

The impact of Marsden including Ford's statement, as re-printed in the 1933 edition of The 

Protocols, was enormous, as a German translation of Marsden's translation ended up being given 

to Hitler, who then referred to it in Mein Kampf. As Ford intimated, The Protocols are continuing 

to 'fit the moment' of the day, which now is modern antisemitism. This prescient statement 

caused me to stop my reading so that I could experiment with the text, like Solzhenitsyn did 

(Two Hundred Years, 2001), by removing certain words from the text (words like Jews, 

conspiracy, and goy). I realized, just as Solzhenitsyn did, that the plan in The Protocols for 

creating a new world system did not have to be Jewish based. 

The book structure that both translators of The Protocols – Nilus and Marsden – 

employed to set out the 24 Protocols was copied from, and resembles, the structure Joly used to 

set out his 24 Dialogues between Montesquieu and Machiavelli. It was odd to see section 

headings that were only roman numerals, followed by numbered paragraphs. The paragraphs 

appear to be strung together in such a way as to attempt to be persuasive to readers who may not 

have any direct knowledge of Jewish culture or religion, or enough educational background, that 

would enable them to challenge the printed words in this publication. Italicization and 

capitalization in The Protocols were used to emphasize phrases. This offended me in the same 

way that using all capital letters in electronic communications today suggests yelling. The index 

(61-64) refers to the Roman and Arabic numerals that indicate the protocol number and 

paragraph. The "central ideas/key terms" (17) selected by the authors highlight what the themes 

and ideas are in each Protocol, from "Accounts, Public" and "Adept" to "Youth" and "Zion," 

spanning an enormous range of disjointed topics and themes and thus further convoluting the 

antisemitic messaging. 

My deep reading of Artifact 2, Dismantling the Big Lie: The Protocols of the Elders of 

Zion (2003), gave me new understanding based on this non-historically based refutation of The 

Protocols. My prior research into refutations of The Protocols had only led me to historically 
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based refutations such as Graves's 1921 London Times refutation titled, "Jewish World Plot"; 

Bernstein's 1935 refutation, The Truth about The Protocols of Zion: A Complete Exposure; 

Eisner's 1985 refutation, in comic form, The Plot: The Secret Story of the Protocols; and Segel's 

A Lie and a Libel (1996). The Big Lie is a profoundly different refutation. This work uses the 

Jewish scriptures – from the Talmud, the Zohar, and the Mishnah. This gave me a new 

understanding of the depth of defamation against the Jews and their way of life that was written 

into The Protocols and reminded me of Rabbi Cooper's statement in the preface to The Big Lie, 

that states: "The search for and commitment to the truth is a foundation of the Jewish tradition 

and is one of the pillars of civilization" (xiv). Coming to the end of reading The Big Lie, I have 

ambivalent feelings – not about the authors' inclusion of the full text of The Protocols, but rather 

that the effect of doing so would have been mitigated had they decided to break up The Protocols 

and include each Protocol in the relevant chapter, rather than giving this canard more power as a 

whole. 

In refuting The Protocols' claims of exposing a 'hidden conspiracy,' Jacobs and Weitzman 

refute each Protocol item by item, word for word, and line by line. They do this by using what 

the exact authentic Jewish texts, teachings, and traditions say about all the questions raised in 

each of the Protocols. This process enabled me as a non-Jewish reader to recognize the specific 

distortions in this forged work in a way I had never appreciated in reading just the historically 

based refutations. The authors' decision to display 10 book covers on the cover page and eight 

full-page images of book covers of international editions of The Protocols (with publication 

dates, for example, of 1990 in Damascus, 1978 in England, and 1992 in Russia) brought home to 

me the message that old antisemitic stereotypes are very much alive and well. To deconstruct the 

accusations in The Protocols and lay bare all the historical inaccuracies and how illogical all the 

arguments are, the authors employed a thematic approach. I found the list of "Themes 

Addressed" (21-23), broken down for each protocol, and the authors' list of the central ideas and 

key themes found across all the Protocols (24-25) to be very helpful, as I could envision a word 

map of how enmeshed the false charges and lies were across the entire set of Protocols. I created 

a printout for myself of those two lists, so I could easily refer to them as I read through each one. 
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The thematic approach used by Jacobs and Weitzman made it easier for me to compare 

the arguments. For example, Protocol 16 addresses "The Nullification of Education" for political 

ends by the Jews (93-96). After outlining the key points of the original Protocol, the A2 authors 

present their arguments in bullet-list form, like an executive summary. Jacobs and Weitzman 

then refute each Protocol with a discussion. They explain that Protocol 16 "flies in the face not 

only of Jewish veneration of learning, but of the Jewish experience throughout the ages" (94). 

They go on to cite the Talmud and to provide proof of Jewish commitment to education even in 

the desperate conditions of the Warsaw ghetto and in the concentration camps. 

7.3 Historical Development of CS3 

In order to provide a more balanced and complete view about the pair of related works, in 

this section I summarize the historical development from A1 to A2 (as explained in section 4.3.2 

and 4.2.4). Figure 21 places the original work and the secondary work examined in this case 

study within the broader context of plagiarized and edited sources, English translations, and 

other key refutations. The context surrounding The Protocols hints at the historical influences 

and associations between the original artifact of Case Study 3, The Protocols of the Learned 

Elders of Zion (A1), and the creation of the related artifact (A2), Dismantling the Big Lie: The 

Protocols of the Elders of Zion. 

There are many versions of the origins of The Protocols. Here are some of the stories 

about the origin of this work. According to Atkins (Holocaust Denial 16), Russian secret service 

agents, under the leadership of Pyotr Ivanovich Rachkovsky, worked on creating The Protocols 

between 1897 and 1899 (Atkins 16). However, to this day, there is no agreement on provenance 

regarding who created The Protocols, as shown at the top of Figure 21. Dialogue aux Enfers was 

a political treatise written by Maurice Joly and was first published in Brussels in 1864 as a major 

critique of Napoleon's government in France. There was no mention of the Jews in the entire 

work. 

Dumas' Memoirs of a Physician (Joseph Balsamo or Cagliostro), first published in a complete 

edition in London in 1848, includes a chapter about the theft of a pearl necklace from Marie 

Antoinette. There was nothing in that chapter about Jews, but it was appropriated by Goedesche 

(writing under the pen name of Sir John Retcliffe) in his novel Biarritz and changed to imply that 
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all Jews were thieves. Biarritz also contains a chapter about the Jewish cemetery in Prague, but 

there is no mention of the 'Elders of Zion' being in the cemetery. Retcliffe plagiarized both Joly's 

Dialogue in Hell and Dumas's Balsamo. To add to this publication, he made up a story called 

"The Rabbi's Speech," which placed the Jewish Elders of Zion in the Prague cemetery. The 

French fictional novel by Eugenie Sue, Le Juif errand (1844), was the first time a story was 

published about 'the wandering Jew.' This story is referenced in The Protocols.  

Significant passages of all of these works are evident in Sergei Nilus's 1905 translation of 

Velikoe v malom i antikhrist, kak blizkaja politicheskaja vozmozhnost. Zapiski pravoslavnogo 

(The Great within the Small and Antichrist, an Imminent Political Possibility. Notes of an 

Orthodox Believer). This forerunner of The Protocols cites no author, nor are there any 

attributions to the plagiarized works within it. 

According to Singerman's book The American Career of The Protocols (1981, 48-78), 

Natalie de Bogory (1920), with the assistance of a former Russian military officer, was paid by 

Harris Ayres Houghton, a military intelligence officer in America, to translate a 1917 edition of 

Nilus's book. Its title was Praemonitus Praemunitu: The Protocols of the Wise Men of Zion. It 

was published in New York in 1920. However, it took the power of media dissemination by 

Henry Ford for his publication of The International Jew in four volumes (containing The 

Protocols) and its subsequent translation into German (1921-1922) for the name of Victor 

Marsden to become forever linked as the recognized translator into English of The Protocols 

today. According to the publisher's preface, written by an unknown person in the 1933 English 

translation, Marsden was a journalist who lived for many years in Russia, whose "intimate 

acquaintance with Russia, Russian life and the Russian language on the one hand, and his 

mastery of a terse literary English style on the other, placed him in a position of advantage that 

few others had" (Marsden 3). The Britons Publishing Society first published a Marsden 

translation in 1921 in England. Many subsequent editions of that translation followed.  
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Figure 21. The Larger Context of The Protocols within Case Study 3 
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The most frequently cited English translation is the 1934 Marsden translation. The 1933 edition 

that I was able to physically examine at the British Library was, like the 1934 edition, also 

published by the Britons Publishing Society, which, from its list of previous publications cited 

inside this edition, appeared to specialize in antisemitic literature. This observation caused me to 

investigate more closely the provenance of this publishing society. The findings were both 

surprising and sobering, considering the level of persistent influence of The Protocols to this day. 

In examining the World War II years of Hansard (the UK official report of all the debates 

occurring in both houses of the British parliament) I came across the following pertinent 

exchange between a member of parliament, Sir Geoffrey Mander, and the then-Home Secretary, 

Herbert Morrison, concerning the Britons Publishing Society. Sir Mander wanted to know if the 

Home Secretary was aware of the connection between the Britons Publishing Society and the 

Nazi Party before the war. In Sir Mander's response, he referred to the Britons Publishing 

Society as a 'propaganda bureau, run by one individual whose influence and importance are 

negligible.' This exchange, cited, occurred on 16 December 1943 during a House of Commons 

Sitting, Oral Answers to Questions session: 
BRITONS PUBLISHING SOCIETY 
HC Deb 16 December 1943 vol 395 cc1670-11670 

25. Mr. Mander asked the Home Secretary whether his attention has been called to the 
activities of the Britons Publishing Society, 40, Great Ormond Street, London, which 
specialises in anti-Semitic literature; whether he is aware that before the war the Nazi 
party of Great Britain had offices at this address; and whether he will keep a careful 
watch on the society's activities? 

Mr. H. Morrison Yes, Sir. Attention has been paid for a number of years to the activities 
of this so-called society, which is in fact a propaganda bureau run by a single individual, 
whose influence and importance are negligible. Attention will continue to be paid to him, 
but it has been the clearly expressed wish of Parliament that there should be as little 
interference as possible with the free expression of opinion, and I have no power to put a 
stop to this individual's activities merely because his propaganda is abhorrent to all right-
minded people. I presume that the second part of the Question refers to the National 
Workers' Party of Great Britain. This organisation rented two rooms from the Britons 
Publishing Society from the beginning of 1936 until the beginning of 1937, when it 
ceased to function. It also bought some propaganda material from the society. 

Mr. Mander Is my right hon. Friend aware that this society is still circulating to people 
in this country the well-known forgery, the "Protocols of Zion," and attempting to prove 
that the Jews, and not Hitler, are responsible for this war? Is he aware also that the man 
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who is now president of the society was interned for three years, in South Africa? Will he 
give consideration to the spread of literature of this kind? (Hansard, 1943). 

Mr. Morrison Certainly I will keep those points in mind, but, if I may say so, I would 
suggest that my hon. Friend should not work himself up into too nervous a condition 
about this body – if it can be called a body. 

Key refutations have been published over the decades, interspersed with court trials in 

different countries, including a Russian formal ruling from a District Court in Moscow in a 1993 

libel case against the publishing company Pamyat for publishing "the fake" Protocols 

(Wikipedia, Pamyat). Despite the irrefutable proof that The Protocols are a fraud, The Protocols 

continue to be published in multiple contemporary imprints, circulating in millions of copies 

around the world. Jacobs and Weitzman, in their preface, explain why they decided to refute The 

Protocols. They distinctively used the Jewish scriptures and sacred texts to help non-Jewish 

readers (particularly) and Jewish readers alike to recognize the distortions of The Protocols and 

be able "to see what Jewish teachings and traditions really say about the questions they raise" 

(xiii). 

7.4 Materiality of Specific Editions in CS3 

As outlined in section 7.4, this section explores the materiality of a specific edition of the 

books in CS3 in terms of publishing information detail, provenance details, and a physical 

description of the book and its contents. For reference purposes, the key data are tabulated in 

Appendix section A.3 for side-by-side comparison of A1 and A2.  

7.4.1 Description of The Protocols of the Learned Elders of Zion (Artifact 1) 

For Case Study 3, Protocols of the Learned Elders of Zion is the original artifact. The 

details of its materiality inform the evaluation of A1, per the PAL model, in terms of person, 

place, and time. The following sections describe the publication details, provenance details, and 

physical description of the book and its contents. 

7.4.1.1 Publication Details for CS3-A1 

While there are many different versions, translations, and publications of The Protocols, I 

specifically studied the version titled Protocols of the Learned Elders of Zion, which has the 
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following text on the Title Page: "Translated from the Russian of Nilus by Victor E. Marsden." 

This reprint version was published by the Britons Publishing Society, London, in 1933.The first 

version of this English translation by Victor Marsden was published in 1920 by the same 

publisher under the same title. Since I do not understand Russian, I relied on the 1933 English 

translation. I was able to examine this publication in the Restricted Reading Room of the British 

Lending Library in London in June of 2019. I subsequently acquired a 1933 edition in July of 

2020 from AbeBooks Bookseller. 

7.4.1.2 Provenance Details for CS3-A1 

In June of 2019 I traveled to London with the specific aim of visiting the British Lending 

Library; I had checked their catalog and found that I could reserve access to this particular 

edition during my visit. The process of signing into the British Library is complicated – 

particularly if one needs to go into a restricted reading room to examine a work deemed by the 

British Library to be of fragile nature and of value, which required additional access security. 

The Protocols translated by Viktor Marsden and published in 1933 fit that criteria. This book 

was brought into the reading room on a wooden cart. I was asked to come up to a special desk to 

sign the book out. I could only sit in a particular row of desks in front of the watchful eyes of a 

librarian. The book was small and slim, being only 72 pages. It was indeed in a fragile state. I 

was given a set of foam blocks so that the work could be propped up and the pages turned with 

more care. I was able to examine this book over a period of four days in the restricted reading 

room. What struck me immediately was that the front cover of the publication was at 'the back of 

the work.' There was another cover bound over the original cover, to protect the fragile pages. 

(The additional cover was added by the British Museum, which acquired this edition and whose 

colophon is to be found in multiple locations in it). The whole book was in tatters, with threads 

hanging off most of the pages. With this 1933 edition in my hand, I was able to compare the 

order of The Protocols with the order of the Dialogues in Maurice Joly's Dialogues in Hell. They 

closely follow the same pattern, making many of the plagiarisms incontrovertible. 

7.4.1.3 Physical Description Details for CS3-A1 

In regard to the physical properties of this soft cover booklet, in its number of pages and 

look and feel it might more accurately be described by the modern European connotations of the 
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'pamphlet': "first developed as a medium for religious and political opposition but were soon 

recuperated by the ruling classes as a medium of propaganda" (Verhoest, 2016). Originally 

published by the Britons Publishing Society in English in 1923, this edition is a 1933 reprint of 

that 1923 edition by the same publisher. The size of the booklet is 8.5 inches high by 5.5 inches 

wide by 0.5 inch thick. It has 65 numbered pages, which are numbered sequentially, with even 

numbers on the verso pages (left facing pages) and odd numbers on the recto pages (right facing 

page). The same serif font is used in the footer, with numbers aligned to the center of each page. 

The pages are flimsy, and each page is yellow with age. The opacity of the paper is poor. 

The book cover is made of thin card stock, colored aquamarine. The cover lists the price 

of the work 2s. 6d. NETT (which means 2 shillings and 6 pence net in the English currency of 

that time) and the title of the work, followed by a translation note and the name of the translator. 

At the bottom of the cover is the name of the publisher. A shortened form of the title in capital 

letters appears on the spine; it reads "Protocols of Zion." The colophon of the British Museum 

appears on the inside front cover and the inside back cover. (The British Museum acquired this 

book originally. All of the British Museum's book holdings were transferred to the British 

Lending Library in 1977.) 

In terms of the structure of the book, the inside of the front cover contains a list of other 

antisemitic works issued by the Britons Publishing Society, and the facing page is "The Preface," 

with the name of Victor E Marsden printed underneath. The text of The Protocols begins on page 

9. There are 24 Protocols. The number of each Protocol is clearly set apart from its preceding 

text and is printed in bold, see Figure 22. (The left image is the original 1933 edition that I 

acquired after examining the 1933 reprint in the British Lending Library.) 

As far as illustrations in the work, there are none. The typography is typical of booklets 

printed at the beginning of the 20th century in Europe. 
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Figure 22. Photo of page 30 from the 1993 original and the 1933 reprint of The Protocols 

The type is a small size and its quality is mediocre, making legibility problematic. The 

production has the typical characteristics of a cheaply produced and cheaply priced work. 

Regarding the production, the pages are printed on a limited number of quarto pages, particularly 

suitable for reaching a mass audience. 

7.4.2 Description of Dismantling the Big Lie (Artifact 2) 

For Case Study 3, Dismantling the Big Lie: The Protocols of the Elders of Zion is the 

derivative artifact. The details of its materiality inform my assessment of A1, per the PAL model, 

in terms of mechanics, dynamics, and discovery. In the following sections I describe the 

publication details, provenance details, and physical properties of the book and its contents. 

7.4.2.1 Publication Details for CS3-A2 

The Big Lie, by Steven L Jacobs and Mark Weitzman, was published in 2003 by The 

Simon Wiesenthal Center, Los Angeles, California, in Association with KTAV Publishing 

House, Inc, Jersey City, New Jersey. I examined this publication in January of 2017 in the library 

of the Ackerman Center for Holocaust Studies at UT Dallas. The 1934 reprint of The Protocols 

is included as an appendix. 
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7.4.2.2 Provenance Details for CS3-A2 

In December of 2017, I learned about Dismantling the Big Lie from one of its authors, 

Steven Jacobs, who had come to speak at UT Dallas about Raphael Lemkin and genocide. The 

first copy I found was in the Ackerman Center Library at UT Dallas. I immediately noticed that 

the publisher was the Wiesenthal Center in Los Angeles, California. This made me attach more 

credibility to the work before reading it, because the Center is world-renown for its work on 

confronting antisemitism, hate, and terrorism, and for promotion of human rights. I subsequently 

acquired my own edition from Amazon.com in January of 2018. 

7.4.2.3 Physical Description Details for CS3-A2 

The physical properties of the hard copy book, Dismantling the Big Lie, show that this 

book is typical of a high-quality, archival safe book printed to stand up to years of wear and tear. 

This book's construction has a 'Smyth sewn' book binding. This kind of binding is the hallmark 

of a library-quality book, where the pages are physically sewn into the book using binder thread. 

For additional durability, the fabric backing is further reinforced with adhesive. The folded 

signatures in the book have been sewn through from the binding. Smyth sewn books are 

inherently tamper-proof because you cannot remove a page from the book without affecting the 

binding. Smyth sewn binding also helps in the documenting of intellectual property. The hard 

cover is black in color. There is a detachable book jacket around Dismantling the Big Lie. It is 

made of glossy paper and printed with the main title in red in huge font, with the sub-title of the 

work underneath in a dark yellow color. The front cover features 10 images of book covers of 

international editions of The Protocols, as shown in Figure 20c. The book jacket has two flaps 

that hold it in place around the front and back book covers. The left flap contains a short review 

of the work and a summary of the book. The right flap contains a biographical note about the 

authors. The back cover describes what The Protocols are about and how the book is structured. 

In terms of the structure of the book, the first page has the Full Title Page, the names of 

the authors, information about the Preface (xi), written by Rabbi Abraham Cooper and the 

publishing information. The next page has the Copyright information. The following right-hand 

page has a dedication page which reads: "For Elisabeth Maxwell, whose vision has borne fruit." 

The next right-hand page lists the Table of Contents, which continues onto the next left-hand 
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page; these are marked as pages vii and viii. An Acknowledgement follows from each of the 

authors, Steven Leonard Jacobs on page ix and Mark Weitzman on page x. The Preface (xi-xiv) 

is written by Rabbi Abraham Cooper (Associate Dean and Director of the Global Social Action 

Agenda of the Simon Wiesenthal Center). 

The layout of the work in the context of the structure the authors employ to refute The 

Protocols is, as they state, achieved by refuting The Protocols 'line by line.' The authors lay out a 

chart of the themes addressed in each of the 24 Protocols, (Jacobs and Weitzman 21-23). They 

then parse out the central ideas and key terms in The Protocols as explained here: 

Each protocol is arranged in a particular manner: "Both the "Outline" and the 
"Arguments" are taken directly from the actual text themselves, using the translation by 
Victor Marsden…The "Refutations" are our specific responses to those false charges and 
lies as they present themselves in the Protocols, with sources and documentation supplied 
so that the reader can refer to them as desired (Jacobs and Weitzman 25). 

As far as illustrations in the work, the final front matter consists of examples of eight 

black-and-white images of various editions and international versions of The Protocols available 

worldwide that were published between 1930 and 1986. These are the only images other than the 

artwork on the cover of this book. The typography employs a regular serif typeface and an easily 

read, normal kerning, with about 2.0 line spacing. In regard to production, the size of the book is 

9.0 inches high by 6.2 inches wide by 0.8 inches thick. The book has 232 numbered pages, 

numbered sequentially with even numbers on the verso pages (left facing pages) and odd 

numbers on the recto pages (right facing page). The same serif font is used for the headers. The 

left-page headers show the page number at the outside margin and the book title at the inside 

margin. The right page headers show the chapter name aligned to the left margin, with the page 

number aligned to the outside. The paper is cream-colored and feels medium light with a smooth 

finish. It has a medium opacity. 

7.5 Evaluation of The Protocols of the Learned Elders of Zion (Artifact 1) 

Following on from my investigation of the historical development (section 7.3) and 

analysis of the materiality (section 7.4) of Artifact 1, the 1933 edition of The Protocols of the 

Learned Elders of Zion, in my evaluation of this case study I assume the consumer's point of 
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view to explore how this work was made and how aspects of its production, provenance, and 

representation influenced my understanding of it as a provocative artifact. This shifts the focus 

from the physical details of the book to the creator's personal experience in the context of Victor 

Marsden, the person; London, the place; and the time, the inter-war years. From the affective 

perspective, The Protocols is not just another antisemitic treatise; it has demonstrated its power 

of resilience against irrefutable evidence that it is a fraud. The relevance of this work today, for 

me, is that The Protocols, even though shown not to be genuine, can be used to confirm any 

story derived from them by anyone. The meaning I took away from thinking about The Protocols 

in the context of antisemitism is that dismantling this big lie is more urgent than ever because in 

today's world, people's belief in The Protocols continues to be stoked by a great need to single 

out an enemy and blame them for whatever ills a given society or group of people have in mind. 

7.5.1 People: The Mystery of The Protocols 

There is no known author of The Protocols of the Elders of Zion. The only individuals 

associated with this work are listed as translators. This is true of the first Russian translation that 

was published in Russian in 1905. The 1933 version of The Protocols contains a preface about 

Victor E Marsden, the translator. There is no indication as to who wrote this preface. It was 

possibly the publisher. The reader is told that the work of translating the content itself made 

Marsden "positively ill" (3). Whoever wrote the preface states that this work should be viewed as 

Marsden's "crowning achievement" where he has performed "an immense service to the English- 

speaking world" (4). 

Understanding the limits and opportunities associated with the creation of this work is 

difficult, as there is no clear provenance as to the original author or authors of The Protocols, 

there are no attributions to the clear plagiarisms of several fictional novels with known authors, 

and there are only dubious varied unverifiable stories about where the original came from. (I 

have examined each of the five main plagiarized works in their original published versions in the 

British Library. In comparing the pages of Maurice Joly's Dialogue aux Enfers (1874) with the 

1933 edition of The Protocols, I ascertained that even the book structure of The Protocols was 

copied. The presentation of the 24 Protocols resembles the structure Joly used to set out his 

Dialogues between Montesquieu and Machiavelli, see Figure 22.)  
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What is known is that the Czarist Police found a copy of Maurice Joly's Dialogue aux 

Enfers entre Machiavel et Montesquieu and brought it back to Russia. They were looking for an 

opportunity to divert the public's attention away from the Czar's poor policies, and they decided 

(on their own or with others) to scapegoat the Jews. A person or persons unknown meshed 

together and plagiarized a series of fictional works into The Protocols, which claimed that the 

Jews were responsible for all the problems of Russia at the time and were conspiring to take over 

the world. 

Once a copy of The Protocols surfaced in America (first published by Boris Brasol in 

1920 under the title The Protocols and World Revolution), the opportunity afforded by the 

application of communications technology in spreading the publication reach of this work took 

hold. This was true particularly after Henry Ford, convinced by "Brasol, the acknowledged 

leader of the Russian monarchist movement in the United States … the same mysterious figure 

that convinced Henry Ford of the authenticity of the Protocols, resulting in their mass-circulation 

in America through the infamous International Jew series published in the automobile magnate's 

Dearborn Independent from 1920 till 1922" (Singerman, "The American Career of the 

Protocols" 1981). The serialization of this highly antisemitic work over a period of 91 weeks set 

the stage for its wide distribution 'success' and a German translation ending up in Hitler's hands. 

This resulted in Hitler directly referencing The Protocols as a 'prooftext' in Mein Kampf (179), 

following the premise that if it is in The Protocols, it must be true. 

7.5.2 Place: Continental Spread of The Protocols 

According to this 1933 edition's preface, Marsden created his English translation inside 

the British Museum in London England, possibly in 1919. (Marsden died in 1920.) At some 

point after 1933, the British Museum acquired this 1933 edition, as indicated by the colophon of 

the museum that appears on several pages of this edition. The only resource known for this 

English translation is the Russian translation by Sergei Nilus, which was first published in 1905 

under the title Velikoe v malom i antikhrist, kak blizkaja politicheskaja vozmozhnost. Zapiski 

pravoslavnogo (The Great within the Small and Antichrist, an Imminent Political Possibility. 

Notes of an Orthodox Believer). It is not known which Nilus version Marsden had access to in 

the British Museum. The geographic location of the first version of the Nilus publication was 
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Russia (in 1905). It is reasonable to assume that Marsden must have had access to the work in 

Russia while living there – though after his return to England, by his own words, he worked on 

creating the translation at the British Museum in London. The Protocols 1933 reprint was first 

published in England in 1920, followed by multiple reprints produced by the same publisher, the 

Britons Publishing Society. An earlier version published by Beckerman was already circulating 

high up in the US Government in 1918 (Singerman 51). 

The influence of contemporary local culture could not escape the fact that in 1918 

America was in the grip of fear from Bolshevism. The Protocols were perfect propaganda fodder 

to persuade people of the reality of the 'Jewish menace' to America in their plotting to secure 

world domination and bring about the collapse of Christianity. All this fearmongering was also 

driven by economic crisis and latent antisemitism in the public and the need for a scapegoat. 

7.5.3 Time: Defying Time, The Protocols Continue… 

The 1933 reprint edition of The Protocols was produced by the Britons Publishing 

Society, which was founded in 1923. This society published a first edition of this work in 1922. 

Other than making a profit, the stated purpose of this company, as written in a company 

memorandum, was to propagate "views in regard to the Jews, the Christian Religion, the 

Government of the British Isles and the British Empire, and other matters which, in our opinion 

from time to time, it is in the interests of the British Public should be expressed and distributed 

and to do anything at all which, in our opinion, equips us for this purpose" (Wikipedia, The 

Britons Publishing Society). The creation date period of Marsden's translation of The Protocols 

is broad. The publication went through multiple reprints in Britain via the Britons Publishing 

Society between 1922 and 1934. Marsden's 1934 published translation of The Protocols is the 

most referenced English translation today and the one used for further translation into multiple 

languages in modern times. This 1933 edition appears to be absolutely like the 1934 edition. 

With regard to the context of The Protocols' publication and its release date, it should be 

noted that prior to 1917 there were no published English texts of The Protocols. After 1920 three 

editions could be purchased (Singerman 59-60). After 1921, 'defense' literature, and refutations 

against The Protocols started to be published. As far as the age and experience of the translator 

of the work is concerned, Marsden was born in 1866 and died in 1920. According to the preface 
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in the 1933 edition of The Protocols, Marsden lived for many years in Russia and had been for 

some years a Correspondent of the Morning Post in Russia. It appears he was fluent enough in 

the Russian language to be able to translate text from Russian into English and that he was 

knowledgeable about Russian culture. Whether Marsden had translation experience before 

translating The Protocols is unknown. This artifact appears to be a reprint of the first published 

edition of the Marsden English translation by the Britons Publishing Society in England. (There 

appear to have been at least five reprints of the 1933 edition in that particular year.) 

7.6 Assessment of Dismantling the Big Lie (Artifact 2) 

Following on from my investigation of the historical development (section 7.3) and 

analysis of the materiality (section 7.4.2) of the 2003 edition of Dismantling the Big Lie: The 

Protocols of the Elders of Zion, in my assessment of Artifact 2 I assume the producer's point of 

view to explore what decisions the authors made and how aspects of critical voice, shared 

control, and student negotiation influenced my understanding of it as a provocative artifact. This 

shifts the focus from the physical details of the book to the creators' personal experiences in 

terms of mechanics, dynamics, and interpretation. From the affective perspective, The Big Lie is 

not just a systematic dismantling of all the lies in each Protocol; it sets out the need so clearly for 

fighting this age-old falsehood with new tools. The authors' agency in creating this book is 

evidence for me that the fight against modern antisemitism proliferating throughout the world 

must incorporate new forms. Jacobs and Weitzman have used the 'new form' of applying age-old 

Jewish scriptures to debunk the lies in The Protocols. What is left to do now is for the young to 

apply creative imagination and expression in their use of ever-more-powerful enabling 

technologies and come up with their own derivative works, A2s, that enable the facts in The Big 

Lie about the fraudulent base of The Protocols to find relevance in the lives of learners today in 

such a way that they take action to help turn the tide of modern antisemitism. 

7.6.1 Mechanics: Dismantling The Protocols Piece by Piece 

In creating their Artifact 2, Jacobs and Weitzman chose to work with the most prevalent 

and successful antisemitic treatise of all time, The Protocols of the Elders of Zion, in its most-

referenced 1934 English translation by Victor E Marsden. They then created two key elements, 



210 

which were foundational to refuting The Protocols differently than all previous, historically 

based refutations had done. The authors created two charts, the first entitled "Themes 

Addressed"(21) and the second, "Central Ideas/Key Terms"(24), to construct a catalog of the 

'baseless charges against the Jews.' Each Protocol has the same mechanical set-up. There is the 

individual Protocol's heading, and then a bulleted outline list of what the Protocol addresses. 

This is followed by the Argument supplied in each Protocol, to back up the outline. The authors' 

refutation for each Protocol follows. Each statement is refuted in order, the authors isolating the 

essential points using historical and authentic Jewish texts. Despite the authors' initial hesitations 

about including the full text of The Protocols (10), their inclusion of it in the Appendix, which 

contains the full text of the 1934 Marsden translation, enables each reader to verify that the 

authors of The Big Lie have addressed every statement made in all 24 Protocols. 

The production technologies available to the authors were the publishing expertise of 

KTAV publishing house and the weight of credibility of the added publishing association from 

the Simon Wiesenthal Center. This hard copy book is a high-quality, archival safe book printed 

to stand up to years of wear and tear. 

As far as accessible resources, Jacobs had visited France and Germany and had acquired 

a large library in the United States of Protocol-related curios. He had also researched and written 

numerous articles and book chapters about The Protocols, giving him a deep historical and 

literary context for working on a new Protocols refutation, The Big Lie. The authors also made 

use of Jacobs's extensive personal library of books and other works on antisemitism, both 

scholarly studies as well as actual documents, and Weitzman's extensive personal library of 

books and other works on hate. The authors also knew Simon Wiesenthal. He sent them a 

Russian Protocols book cover that they did not have before, which helped to enrich their visual 

library of highly inflammatory antisemitic book covers spanning the centuries. As for their 

individual skills, both Jacobs and Weitzman grew up in Jewish families, which gave them deep 

knowledge of Jewish traditions and Jewish religion. Weitzman is an observant Jew. Both men 

were brought up in, and with deep knowledge of, Jewish religious traditions and the Jewish 

historical journey. Jacobs holds the Aaron Aronov Chair of Judaic Studies at the University of 

Alabama. Weitzman is Director of Government Affairs and of the Task Force against Hate and 
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Terrorism for the Simon Wiesenthal Center. He is also the Chief Representative of the Center to 

the United Nations in New York. Weitzman has written extensively on antisemitism and hate. 

Both authors have strong academic careers and multiple publications on subjects relating to 

antisemitism and hate. 

7.6.2 Dynamics: The Spread of the Protocols 

The authors made several creative decisions in designing the artifact. They decided it was 

very important upfront to demonstrate the spread of The Protocols around the world. This 

affected their choice to use multiple different full-color book covers of international editions of 

The Protocols on the cover of their book. These images show the continuing extensive use of 

negative antisemitic tropes, as showing "Jews as obscene sexual corrupters, corpulently gross 

financial manipulators or ritual murderers". This conviction also influenced their decision to 

include multiple additional images of antisemitic book covers in the work itself. The authors also 

made the difficult decision to include the entire text of The Protocols as an appendix at the back 

of their work, even though that might be seen by readers as enabling the reading of The 

Protocols. 

The specific circumstances and influences of both authors' lives and career choices 

clearly affected their decision to write a new refutation of The Protocols together. Jacobs is the 

child of a Holocaust survivor. His father lost many members of his immediate family in the 

Holocaust. Fighting against antisemitism became Jacobs' life's mission from the time he was a 

young academic. For Weitzman, it is fighting against hate and 'continuing the Jewish 

independent dialogue with the past' that led him to accept to work on a new refutation against 

The Protocols. Both authors were inspired by the encouragement of Holocaust scholar Dr 

Elisabeth Maxwell, to whom this refutation is dedicated in the followed published words: "For 

Elisabeth Maxwell, whose vision has borne fruit" (The Big Lie v). 

Apart from the original American edition, The Big Lie has been translated into Arabic 

and Japanese, with a Turkish edition forthcoming. As of now there is no digital version of the 

work. As a result, the many translations of The Protocols continue to flourish around the 

Internet, with no refutations yet making any headway against them as far as the public is 

concerned. This artifact's novel computational approach to refuting each of the Protocols helps to 
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embody Jewish cultural and historical meaning into all the responses in this refutation. In setting 

out the themes and claims of each of the 24 Protocols, the authors go on to refute them word for 

word and line by line, based on Jewish religious, historical, and educational tradition. This 

process exposed a hidden conspiracy. Jacobs and Weitzman demonstrate how authentic Jewish 

texts address the exact same themes as those of The Protocols. Jewish history and Jewish 

tradition support each of the refutations made. This refutation is particularly important for non-

Jewish understanding. It is even more helpful than historically based refutations alone, because, 

with the key Jewish scriptures printed immediately opposite to each Protocol, it is easy to 

recognize the antisemitic diatribe of The Protocols, clearly calculated to incite hatred and 

violence against the Jews, leading to its role in Mein Kampf and later in the Holocaust. 

7.6.3 Discovery: The Role of Enabling Technologies 

New enabling technologies create a whole new world available for use in education 

through changes in exhibition settings and objectives intended to capture the attention of young 

people in particular. This unique type of refutation against The Protocols could set a new 

pathway for museum exhibitions and the like, to highlight the 'Book' as artifact, to express a 

unique Jewish viewpoint in order to bring this fraud to light again through the lens of a different 

context than historical. 

7.7 Analysis of Case Study 3 

As set out in section 4.4, here I analyze Case Study 3 as a whole in terms of the 

provocative essence of the 'turn' in the kairotic space between A1 and A2, a comparison of the 

traits within the book pair, and commentary from the co-author of A2 in response to an extensive 

expert scholar questionnaire. 

7.7.1 Comparison of A1 and A2 Traits in CS3 

As justified in section 4.4.1, my comparison of the two artifacts that I studied for Case 

Study 3, The Protocols of the Learned Elders of Zion (1933) and Dismantling the Big Lie: The 

Protocols of the Elders of Zion (2003), revealed some similarities, differences, and relationships 

that stand out. As far as the similarities are concerned, both The Protocols and The Big Lie are 
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highly structured and are based on the same content. Both books are about the Jews and their 

place in the world. Both books employ a descriptive narrative approach and have a political 

statement to make: one anti-Jewish and the other pro-Jewish. The tone and style of both works 

are supportive of a specific stance: against or for the Jews. 

There are some striking differences between the two books. From a material point of 

view, the fragile physical state of Artifact 1, The Protocols, is in stark contrast to the physical 

strength and durability of the cover and binding of Artifact 2, The Big Lie. This has implications 

for the relationship between the two and the readers' relationship to both artifacts. There is only 

one published edition of Dismantling the Big Lie: The Protocols of the Elders of Zion. Its title 

has never changed. The Protocols, on the other hand, has had multiple titles and versions in 

Russia (between 1905 and 1920), according to De Michelis (The Non-Existent Manuscript). De 

Michelis compared and compiled detailed descriptions of the order of the Protocols (some 

versions with 24 Protocols and some with 27 Protocols) that showed multiple word and phrase 

differences across the various versions of the Russian published Protocols (24-37). 

There is no author of The Protocols, only a named translator, Victor E Marsden, who had 

a sparse translation record and no authored publications to his name. The two authors of The Big 

Lie each have significant academic publishing records. Their work is original work. The content 

of The Protocols was plagiarized, with no attributions, from a series of fictitious excerpts from 

fictitious novels, all written in the latter part of the 19th century in Europe. The Protocols is not 

grounded in religious doctrine, rather it is fundamentally political. The Big Lie is based on 

Jewish religious doctrine. The Protocols were first produced in Russian in 1876 and published 

there first in 1905. An English translation occurred in 1920 and a first publication under 

Marsden's translation was published in 1921. Jacobs and Weitzman published The Big Lie after 

the Holocaust, in 2003. The readership of The Protocols is widespread. Its full text is easily 

accessible and downloadable around the world over the Internet in most of the world's main 

languages. The readership of The Big Lie is negligible in comparison. It has been translated into 

only Arabic and Japanese as of today and is not accessible for digital download anywhere. 

There are some key linkages between the two works. Both books are about The 

Protocols, though The Big Lie is a refutation of that work. The Protocols are fundamentally 
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antisemitic with an antisemitic foundational message about the Jews being a danger to all. The 

Protocols completely misrepresents Jewish culture and all aspects of Jewish life and Jewish 

religion. According to both authors of The Big Lie it was clear to them that, whoever the authors 

responsible for creating the Protocols were, they clearly knew nothing about Jewish religion or 

culture. Both Jacobs and Weitzman are Jewish and were brought up in traditional Jewish 

families, steeped in Jewish culture, Jewish religion, and Jewish ways of living. They had easy 

access to all of the Jewish scriptures and other cultural and historical Jewish works. Jacobs and 

Weitzman were able to base their refutation of The Protocols on age-old Jewish religious 

scriptures originally written in Hebrew during the years 1200 to 100 BCE: the Torah, dating 

from about the 5th century BCE; and the Hebrew Bible, dating back to the 2nd century CE in its 

present form. 

7.7.2 Provocative Essence of the Computational Turn 

This leads into a discussion of a fraudulent narrative text. The Protocols has managed to 

go 'beyond its bindings' and be absorbed into a network of "instantiations that collectively and 

collaboratively produce its multi-layered narrative" (Pressman 107). This is in spite of a series of 

the highly credible refutations of the forged document. As early as 1921, a 'call out' was printed 

on the front page of the Times of London (Wikiwand "Protocols of the Elders of Zion"), and 

there have been numerous subsequent refutations issued by the Vatican and by parliaments and 

heads of state in many countries. Yet this work persists as the most widely distributed and most 

pernicious forgery, promoting antisemitism as virulently today as it helped to do in Hitler's day. 

The narrative text I use for this investigation is the 1933 English translation of the Russian 

publication of The Protocols of the Elders of Zion (The Protocols), translated by Victor E 

Marsden. 

In 2000, Dr Elisabeth Maxwell (my mother) attended a presentation given by Dr Steven 

Jacobs on combatting Holocaust denial. Mark Weitzman, who was working for the Wiesenthal 

Center at the time, was also in the audience. Jacobs told me that at the end of his presentation, 

Maxwell took the arms of both scholars and said to them, in the most emphatic terms, that they 

needed to work together on a definitive refutation of The Protocols – one that would literally 

take the fraudulent document apart line by line in refutation, so that the perniciousness of its 
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fraudulent antisemitism would finally be stopped in its tracks. The force of her suggestion and 

the passion of her request were so powerful that they agreed. Two years later, their work was 

sent for publication under the title Dismantling the Big Lie: The Protocols of the Elders of Zion 

(Jacob and Weitzman 2003). The dedication at the front of the work reads: "For Elisabeth 

Maxwell whose vision has borne fruit." In the Preface, Rabbi Cooper, Associate Dean, Director 

of Global Social Action Agenda of the Wiesenthal Center, sets out what differentiates this work 

from other important explorations and refutations of The Protocols. 

This is the only work to refute The Protocols item by item. It is the first line of defense 
against the current wholesale embracing and promotion of the pernicious imagery of the 
Protocols by government-controlled media in the Middle East - from state-sanctioned TV 
miniseries to the charter of the Hamas organization - to legitimize terrorism against Jews 
(Jacobs and Weitzman xiii). 

Rabbi Cooper goes on to explain that this work enables non-Jewish readers to recognize 

the distortions of The Protocols and to see what Jewish teachings and traditions really say about 

the questions the The Protocols raise. The Jewish reader now has a resource to rebut those 

pernicious lies whenever and wherever they may be encountered (Jacobs and Weitzman xiii). 

Demanding renewed attention and new efforts to counter the hate steeped in The Protocols, the 

authors and Rabbi Cooper acknowledge the unprecedented exposure that the Internet and the 

World Wide Web have given to this completely debunked book. One of the reasons for the 

continuing proliferation of The Protocols online is that it can be positioned as a pretext for hate 

to suit any purpose – for example: "the use of hate as an explanation for political events, anti-

Zionism (justification for the destruction of Israel by its enemies), the dangers that the Jews 

present to the Christian world, that the Media are all a part of a Jewish conspiracy to control the 

flow of information" (Jacobs and Weitzman 4-5). The fact is that the figure of the Jew in The 

Protocols can be "both communist and capitalist, both democrat and tyrant. Thus, the Jew can be 

used to fit any stereotypical need, to explain any crisis or challenge to the reader's worldview" 

(4). 

The Protocols was comprised of a series of blatantly plagiarized sections from fictional 

novels and most notably a satire, Maurice Joly's 1846 French political treatise (Dialog in Hell) – 

which itself contained plagiarized elements from a novel by Eugène Sue, Les Mystères du Peuple 
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(Sue 1849). Written over a 10-year period, that French novel was about the constant battles of 

the Proletariat to gain political, religious, and social reforms over the ages – from before Jesus 

Christ up to the time of Napoleon III. Parts of The Protocols were also lifted from Goedsche's 

Biarritz (1876), including the chapter "At the Jewish Cemetery in Prague" - the plot of which 

Goedsche had himself lifted out of Alexander Dumas's 1848 book, Balsamo. Maurice Joly, the 

author of Dialogue in Hell, was a monarchist who was tried and convicted of subversiveness and 

imprisoned in France for 15 months following this satire's publication. Joly had written a 

fictional treatise, Dialogue in Hell between Machiavelli and Montesquieu (2002), a thinly veiled 

attack on Napoleon III's political ambitions. The principal character was based on the non-Jewish 

character Machiavelli, who, in this story, plots to rule the world. The Protocols 1-19 closely 

follow the order of Maurice Joly's Dialogues 1-17 (Wikiwand Protocols of the Elders of Zion). 

From a purely materiality point of view, the layout of The Protocols is a physical 'mirror' 

version, with words changed to suit antisemitic intentions. Yet none of the highly credible 

refutations are well known to the public today. Perhaps the best-known continuous effort to lay 

out the breadth and depth of the forgery was the exhibition set up at the United States Holocaust 

Memorial Museum in Washington, DC, which was on continuous display for five years. Curators 

had laid out a gallery-long visual serpentine walk consisting of versions of The Protocols from 

hundreds of countries around the world in an historical context. The permanent exhibit was 

viewed by millions of visitors till the exhibit closed in 2018. 

In preparing for their refutation, Jacobs and Weitzman started by creating two charts: one 

titled 'Themes Addressed' and the other 'Central Ideas/Key Terms.' The authors state that "taken 

together, they constitute a veritable catalogue of the baseless charges against the Jewish people 

that have been the stock-in-trade of antisemites down through the centuries" (17). Their 

refutations are powerful because they go directly to an examination of the texts of the Holy 

Scriptures of the Torah, Midrash, and the Babylonian Talmud, "which leads one to the very 

opposite conclusions" (29-33). The fact is that "the fictions of this Protocol and indeed all the 

other 23, are easily refuted by references to biblical texts and to post biblical literature" (33). The 

authors proceed to treat all the Protocols with their 'refutation line by line process.' At the end of 
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the book there is a 13-page reference bibliography and an Appendix where the full text of The 

Protocols of the Elders of Zion can be found (143-227). 

Jacobs and Weitzman lay out the process they used to set out their specific responses 

(refutations) to every single false lie in the protocols. In each case, they supply the sources and 

documentation alongside to clearly show the full provenance of each refutation. They explain 

also that the "Outlines" and "Arguments" are "keyed to the original text of the Protocols as found 

in the Appendix" (25). The 'computational turn' exposes an increasingly complex and discursive, 

yet logic-based, network. At the same time, if we examine what the effect on time and space is, 

as a result of the discursive, technology-based modern communications network we are living in, 

we can see, as Yuk Hui does, that "discursive relations constitute a network by reducing time and 

space to the synchronisable clock time, which opens up a new dynamic of temporal and spatial 

experience" ("Discursive Networks and the ALTERMODERN" ¶ 3). Hui sees the 'computational 

turn' as 'legitimating that new dynamic.' In refuting The Protocols item by item, Jacobs and 

Weitzman followed a precise 'computational' process that focused on time and space in the 'old-

fashioned' way. By digging deeply into the old scriptures, they were able to go back to when 

time was linear, allowing them to match word for word the forgeries against factual accuracy. 

7.7.3 Extensive Interview with Dr Jacobs 

This interview with Dr Steven Jacobs (in Tuscaloosa, Alabama) was conducted by me (in 

Dallas) on Tuesday, 28 April 2020 via videoconference. Due to travel restrictions imposed by the 

States in answer to the spread of COVID 19, it was not possible for me to visit Dr Jacobs in 

person as I had originally planned to do. Even though Dr Jacobs had just undergone a knee 

operation and had just finished final grading of student exams at the University of Alabama, he 

was looking forward to the interview and did not want to postpone it. We were able to complete 

the interview in less than an hour. The full interview (per section 4.4.3) is transcribed in 

Appendix section B.3. The following sections summarize salient insights I gained from that 

discussion in terms of the PAL framework interpretation, sense-making in intelligence analysis, 

cognitive writing process, and impact of the digital age on scholarship. Sense-making here 

relates to a constant process of knowledge acquisition by this contemporary author, relating to, 

for example, such concepts as people, place, and time, and reflecting on that acquired knowledge 
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and then acting on that knowledge. The personal insights that I gained through the interview 

process verified my initial findings and were used to identify or fill in any gaps in my 

descriptions of Case Study 3. 

7.7.3.1 PAL Framework Interpretation for CS3 

As described in sections 7.5 and 7.6, my evaluation of A1 (The Protocols of the Learned 

Elders of Zion) is directly related to my assessment of A2 (Dismantling the Big Lie: The 

Protocols of the Elders of Zion). In learning about and evaluating A1 and what Jacobs thought 

was most intriguing about The Protocols, I was not surprised to learn that what first most drew 

Jacobs to refuting The Protocols was the ongoing proliferation of this fraud and its ability to 

morph into hatred, not just against the Jews, but against any perceived minority. 

7.7.3.2 Sense-Making in Intelligence Analysis for CS3 

Elaborating on the provocative essence of the computational turn: Jacobs's responses to 

the second set of questions in the questionnaire, which focused on sense-making, produced in me 

the following insights as a result of interesting remarks he made. Jacobs reminded me that 

antisemitism was a research field that he has been involved in for decades and that he has 

amassed a significant personal library of works relating to antisemitism. My assumption was 

confirmed that Jacobs's traditional Jewish upbringing, as well as the more observant Jewish 

upbringing of his co-author Weitzman, provided a deep Jewish religious knowledge base that 

they both could draw on. Jacobs confirmed how they created a template for addressing all of the 

thematic categories that needed to be addressed: all of the historical, theological, political, 

economic, educational, and sociological issues that come up in the 24 Protocols. This gave them 

a consistent process of knowledge acquisition in the context of each issue and a way to ensure 

that no facet from a different point of view was left out of their refutation process. As the child of 

a Holocaust survivor, I was not surprised that Jacobs felt angry at having to face the enduring 

reality of the popularity of this hate-filled text, and that he saw this anger, which was also felt by 

his co-author, as a bias that they both struggled with during the writing of their refutation. 

However, guarding against that bias was not difficult, he said, because they made sure that their 

manuscript only contained assessments, claims, and arguments that they could substantiate. 
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Jacobs confirmed my assessment of their strong desire to see the publication and broadest 

distribution of their refutation. It was surprising to hear that Jacobs's 'aha' moment in reference to 

The Big Lie was when he finally received his first published copy in his hands, because then he 

knew it was done – that the different kind of refutation both authors wanted very much to write 

(different from all of the previous, historically written refutations) had been achieved – and is 

still available. 

7.7.3.3 Cognitive Writing Process for CS3 

To document how Jacobs related to A1, through the publication of A2, I designed the 

third section of the questionnaire to draw out information regarding the author's thought 

processes and writing style. Specifically, I looked for information concerning how the form and 

the story of the creation of The Protocols and Jacobs's own professional situation might have 

influenced his writing of A2. The following comments summarize his more pertinent remarks, 

especially in light of educational practice as described in Chapter 2. Jacobs stressed again the 

relevance of the loss of many of his family members in the Holocaust as the main motivating 

force behind his wanting to write this book. It was clear to me, from Jacobs's understanding of 

what made The Big Lie unique, that his refutation agenda was based on evidence from the Jewish 

religious tradition, a different type of evidence from the historical evidence that had been used in 

all previous refutations. After Jacobs explained this unique evidence-based approach, I was able 

to confirm that Jacobs's and Weitzman's cognitive writing process was a nonlinear process rather 

than a staged linear hierarchical model broken down by units of analysis, as described by Flower 

and Hayes ("A Cognitive Process Theory of Writing" 369). Their writing process well supported 

the problem-solving process they came up with to help them address every issue in each of the 

Protocols. Jacobs's follow-up comment regarding 'who they were trying to refute the lie to' was 

enlightening: It was not to try to change the minds of Holocaust deniers or those who already 

agreed with The Protocols. Rather, The Big Lie is aimed at those who can be swayed and also to 

non-Jews who know very little about Jewish tradition and Jewish history. 

7.7.3.4 Impact of the 'Digital Age' on Scholarship for CS3 

In seeking out new ways to make Holocaust Literature more relevant to millennials and 

future generations, I focused the last set of questions in the questionnaire on the book as an 
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artifact in a digital age. While I did not expect the contemporary authors to be familiar with 

emerging and available educational technologies, a holistic look at the intentions of the artifact 

creators suggests how they leveraged their agency as the creators. As I discuss in Chapter 3, this 

process approach hints at ways that meaning-making of A1 can be represented through sense-

making demonstrated in the creation of A2. 

Jacobs's answers to the last set of questions in the questionnaire confirmed my findings 

that he was open to new ways of representing meaning-making in The Big Lie. He clearly 

appreciated that meaning can be conveyed in a myriad of different modes (written and spoken 

language, spoken language, visual, audio, gestural, and tactile and spatial systems of meaning) 

(Kalantzis et al, 2). At the same time, his own (and Weitzman's) novel thinking approach to 

sense-making in The Big Lie makes it more possible for the readers of their work to make sense 

of their refutation. It surprised me that Jacobs was thinking of the need for a new version of The 

Big Lie. He is considering how he could come up with a new artifact that could present this 'old' 

book in a 'new' way so that his A2 work could continue to stay relevant. 

7.8 Summary of Case Study 3: Antisemitism 

In this chapter, I have detailed the selection of Case Study 3 artifacts examined in terms 

of representation of key themes, accessibility of the original work, availability of the author of 

the related work, and the relationship between the pair of artifacts. I have described the general 

steps I completed to document each pair of related literary works: deep reading of each text, 

investigation of the historical development of the text, analysis of the materiality of a specific 

artifact edition, assessment of the original work as an artifact, and evaluation of the related work 

as an artifact. To analyze the case studies, I explored the linkages between the related texts, 

compared traits between the related pairs of texts, and employed an extensive interview 

questionnaire for use with the contemporary author. 

As a history scholar and Professor of Judaic Studies for over two decades, Jacobs was 

well versed in the history of The Protocols of the Elders of Zion and its pernicious status as the 

most widely disseminated antisemitic fabrication of all time (USHMM 2020). The key traits that 

Jacobs focused on relate to the materiality of the original work. It was striking to view the 

similarity of the visual layout of each of the Protocols in the A1 and A2 works. At the same time, 
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Jacobs was inspired to take a 'computational approach' to his refutation. He made it easy for 

readers not only to compare the materiality of the two works but also to see, side by side, a word-

for-word comparison of each relevant religious Jewish scripture alongside each part of each 

Protocol. The effect and affect of this unique approach enable readers to reach beyond the 

computational approach and enter a cognitive space where each individual 'can connect to all he 

or she knows, feels and learns.' This helps to guard against misleading information that can stem 

from working with excerpts of original works, which in turn can lead to a key third danger for 

the future of Holocaust Studies, that of fragmentation. 
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CHAPTER 8 

DISCUSSION AND CONCLUSIONS 

In this chapter I present the findings of my investigation into the book as an artifact. 

Section 8.2 presents the outcomes and implications of three case studies I undertook to address 

three themes (The Holocaust, Genocide, and Antisemitism). In Section 8.3 I discuss my findings 

across all three case studies in terms of the nature of the specific books I chose as A1artifacts and 

the provocations that led to new relevance for the contemporary authors of the works I chose as 

associated artifacts (A2s). In the Conclusion, Section 8.4, I discuss the significance of this 

dissertation and offer suggestions for further research based on this investigation. 

8.1 Introduction to Chapter 8 

The double nature of the book as artifact – as determining, and being determined by, its 

physical form and not just by its content – has implications for leaders in the field of Holocaust 

Studies, program directors, educators, museum curators, docents, scholars, teachers, and leaders 

of organizations fighting antisemitism around the world today. As I discuss in Chapter 4, the 

combination of qualitative and quantitative measures, along with the ability to triangulate results 

within and across case studies, revealed to me evidence of individual 'turns' by the A2 authors 

that helped me to understand the processes and practices of expert Holocaust scholars. Such 

practices can provide a basis for enhancing learner engagement with the messages perpetuated 

by Holocaust Literature to increase knowledge transfer of the specific and universal lessons of 

the Holocaust into and beyond the 21st century. The Provocative Artifacts for Learning (PAL) 

model proved useful for shifting perspectives of the contemporary authors from the effective to 

the affective. 

My research in Holocaust Studies had already revealed to me the importance of including 

different literary genres to capture a more complete picture of its 'heart and soul' because I 

learned, through my own reading of the different genres, that knowledge of one literary genre is 

insufficient to approach a nuanced understanding of the Holocaust. My choice of Holocaust 

literary artifacts was also governed by my ability to gain access to each of the original works I 
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eventually selected so that I could examine the materiality of each artifact (and any precursors to 

those artifacts that were also available). This ensured I would be able to write more fully about 

my own qualitative impressions, although at the time I did not know how important my access to 

the original works would come to be. In choosing the 'associated' works for my case studies, I 

intentionally considered the availability of the contemporary authors. Being able to interview and 

question these contemporary authors enabled me to add a living dimension and additional 

context. As I discovered, this strategy allowed me to gain essential additional insights into these 

contemporary authors' motivations, strategies, and personal feelings about their work that added 

significant nuance and confirmatory knowledge to my understanding of their expert literary 

practices. 

8.2 Results of the Case Studies 

The larger context of each of my three case studies represents a complex development 

pathway of their respective historical evolutions. Although I knew that The Protocols was a 

fraud, made up of plagiarized works, I was still surprised by the size and complexity of the maze 

of intrigue and 'literary' dead ends behind the murky provenance of The Protocols. But what I did 

not expect to uncover was that the two other original artifacts in my case studies (The Diary and 

Radnóti's Tajtékos ég) would also each have their own complex pathways through their historical 

evolution, leaving neither of them free from controversy. My study of their materiality revealed a 

dense web of multiple renditions put forth in more than one 'original work,' reflecting the 

controversial nature of their role in Holocaust Studies. The practical understanding that came 

forth from studying their materiality and not just the textual similarities and differences between 

the two works in each case study made it clear that each case study demonstrated from a 

different angle that considering the book as a provocative artifact can bring about a new 

relevance for Holocaust Literature in the 21st century. 

The findings of the practical process I followed for each of my three case studies support 

my hypothesis that artifacts can be used to make the Holocaust more relevant to millennials and 

future generations. For each case study, I discuss the key aspects that influenced the design and 

production of each work, the interplay between various aspects of the works along the related 
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axes of the PAL framework, and the implications for guarding against dangers to Holocaust 

Studies within the context of Holocaust Literature as an artifact. 

8.2.1 Discussion of Case Study 1 

My first case study focused on the Holocaust through the lens of two associated works: 

Miklós Radnóti's last published book of poems, Tajtékos ég (1946), translated as Foamy Sky by 

Ozsváth and Turner; and Zsuzsanna Ozsváth's In the Footsteps of Orpheus: The Life and Times 

of Miklós Radnóti (2014). 

The invasion of Poland by the Germans on September 1, 1939 caused Radnóti such angst 

that after that time, he fully assumed the 'mantle' of Hungarian poets' long tradition of standing 

up and assuming responsibility for their country's 'intellectual and moral stance in the world.' 

Radnóti wanted above all to be recognized by his fellow Hungarians after his death as a famous 

Hungarian poet. He clearly went to extraordinary lengths just before his murder to ensure that 

might happen. He deliberately wrote a specific line in German, in one of the last poems he ever 

wrote, which implied that those who murdered him were the Germans – when in fact he was 

killed by Hungarian soldiers. Today Hungarian children are taught that the Germans murdered 

Radnóti, even though there is ample evidence that that is not true. Hungarians are indeed reading 

Radnóti's poetry; today he is recognized as one of the greatest Hungarian poets of the 20th 

century. 

Over many years, starting from her youth, Ozsváth's loss of her beloved uncle as a slave 

laborer in Russia continued to haunt her in painful ways – and indeed haunts her to this day. 

Ozsváth felt that discovering Radnóti's life story and his poetry was the first time she found 

someone who had experienced the same family tragedy as her own. This was a strong motivation 

for her to go back to Hungary, to follow in Radnóti's footsteps, and then to write The Footsteps. 

Ozsváth's stated intent in writing her book was to speak publicly about Hungarian responsibility 

for Radnóti's murder and to place Radnóti's hard life and his extraordinary poetic works in the 

context of the bigger picture of the Holocaust – a context where Hungary, like all the countries of 

Eastern Europe, exhibited high levels of antisemitism and complicity with the Nazis, not only 

from within their own governments, but also in the broad swath of their own societies. The fact 

is that a great poet in Hungary today still only can be considered 'Hungarian.' Being Jewish and a 
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great Hungarian poet is still an oxymoron. As shown in Figure 23, the PAL model helped me to 

discern the affective result of multiple effective factors specific to the two works I studied for 

Case Study 1. 

 
Figure 23. The PAL Model as Applied in CS1 

Along the Person-Discovery axis in Figure 23, Radnóti's poetic ethos is shown to be 

tempered with Ozsváth's sense of her own 'truth.' Radnóti started composing poems as a 

teenager. In a space of a few months, poetry became Radnóti's 'magical means of communication 

with the world' and his singular purpose in life. He lived long enough to become a mature and 

well-known poet. Radnóti's poetic ethos was based on his feelings of great guilt (of 'murder' at 

the birth of his mother and twin brother), his premonition of an early death and foreseeing of 

mass killings, and his unswerving courage to fight back against tyranny in the face of defeat. 

This ethos transformed his heroism into a poetry of 'moral victory.' 
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Ozsváth wrote that for her it was not enough to interpret via translation the poetry of 

Radnóti. She felt she needed to go back to Hungary and literally 'walk in his footsteps.' In doing 

so, she discovered new 'visual' interpretive approaches to Radnóti's emotional and intellectual 

experiences, to his novel musical means, and to the aesthetic milieu of his life and time. 

Ozsváth's new insights, coupled with her unique interpretive approach to translating Radnóti's 

poetry, enabled her to paint a definitively deeper, and at the same time bigger, picture of the 

impact of the Holocaust on Radnóti's life and on the very substance and testimonial outpourings 

of his poems. Those carefully chosen names (such as "Steep Road," "Just Walk On," 

"Condemned to Die," and "And Thus, Perhaps, I Will Reflect") told the story of the Holocaust 

happening around him. 

The Time-Dynamics axis in Figure 23 reveals that Radnóti's pull of contraries caused 

Ozsváth to embrace her ability to deliver her understanding of the importance of the life and 

times of Miklós Radnóti in her creation of The Footsteps. The analogy of a gestation period 

reflects the necessary time it took for Ozsváth to internalize her intention. Despite living in a 

time of fear, fascism, and great deprivation for Jews, Radnóti had time to develop and mature his 

craft and his poetic art. By the time he started writing the poems that would be posthumously 

published in Tajtékos ég in 1946, Radnóti had already published 11 works. As a free man, he 

wrote most of the poems published in Tajtékos ég while in Budapest, his hometown. However, 

the ideas for his poems about Spain and Garcia Lorca came from a trip he took to Paris in July of 

1937. His ability to continue to write his poetry was severely perturbed when he was drafted 

twice as a slave laborer: in July of 1942 for 10 months, and again a few days after May 18, 1944 

until November of 1944, when he was murdered in Bor Yugoslavia in November of 1944. 

Just as snippets of Ozsváth's translations of Radnóti's poetry figured prominently in the 

flow of continuity in the intertwined life story of Radnóti told in The Footsteps, translation 

figured prominently in Ozsváth's publishing decisions. She wanted the English and the 

Hungarian editions to be published as close together as possible so that there would not be time 

for a stop to be put on the publication of either edition. Ozsváth took the risk of publicly 

declaring for the first time in her work that Radnóti was murdered by Hungarian soldiers and not 

by the Germans. Since this was not publicly the position of the Hungarian Government nor of 
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Mrs Radnóti, Ozsváth was not able to be as openly critical as she wanted to be in her writing of 

The Footsteps. Ozsváth's individual 'path of discovery' in the writing of her work adds a 

particular critical context to the larger picture: that of the impact of the Holocaust on Radnóti's 

life and his poetic oeuvre. Ozsváth clearly views Radnóti as a key chronicler of the Holocaust – 

one of the few literary critics to write so eloquently and so visually from within the Holocaust as 

it happened around him. 

The Place-Mechanics axis in Figure 23 reveals that Radnóti's mental structuring of his 

poems in the different locations where he wrote them suggested he was developing some sort of 

typology (systematic classification according to common characteristics). This inherent ability 

similarly substantiates Ozsváth's process for moving beyond literal translation of Radnóti's 

poems. He also had written plans for the editing of his last anthology (Tajtékos ég). Radnóti still 

managed, despite the horrific deprivations of his two imprisonments as a slave laborer, to write 

more poems. During his last imprisonment, in Bor, he wrote 10 poems, including his last one just 

a few days before his murder. These final poems were discovered in a notebook on Radnóti's 

body a year and a half after his death and were published in a revised version of Tajtékos ég in 

1948. 

In The Footsteps, Ozsváth provides her readers with a typological analysis that goes 

beyond her analysis and translation of Radnóti's poetry; she includes a one-to-one mapping of 

Radnóti's time and place coupled with a complex mapping of the content and context of 

Radnóti's collective works. This typology places in context the popularity of Hungary's songs, 

poetry, literature, and art in contemporary local culture, and the passionate nationalism of all 

Hungarians, based in the roots of Hungary's repeated attempts to achieve freedom from invasion. 

Ozsváth was already an established academic scholar, author, and world-recognized translator of 

Radnóti's poetry when she started writing The Footsteps. She carried the development of this 

work in her mind and heart over many years, as she stated in the preface of her book. In her 

interview with me, it was clear that she harbored this thought to write a new work about 

Radnóti's life and work ever since she found out that Radnóti had been forced into slave labor at 

about the same age as her beloved uncle, who had been deported to Russia and disappeared. 

Ozsváth's book was accepted for publication in Indiana University Press's Jewish Literature and 
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Culture Series. She also had the Hungarian edition published under the title Orpheus nyomában. 

Radnóti Miklós élete és kora by the most well-known Hungarian publishing company of 

Radnóti's poetry. Her first-person connections to Hungarian academia and to Mrs Radnóti herself 

gave Ozsváth unparalleled access to all the primary sources relating to Radnóti's life and poetic 

works for the writing of her book. In the future, there is the possibility of this literary artifact's 

meaning being mapped across and interacting with different media. 

Examining the Holocaust through the lens of how the Holocaust unfolded in Hungary 

helps to explain the particular impact of the Holocaust on the life and poetic oeuvre of one 

Hungarian, Miklós Radnóti. Hungary's great and lasting national trauma caused by multiple 

massive losses of territory over many millennia has, according to Pok (1988), a causal 

relationship to the complexity and the complicity of Hungary in 'scapegoating' and defining Jews 

as the perpetrators of all the nation's ills. Studying Ozsváth's The Footsteps led me to appreciate 

this point and to recognize how dangerous decontextualization is to Holocaust Studies. I realized 

that decontextualization creates a narrow view that can limit awareness of cumulative effects and 

coordinated actions and leads to a displaced understanding of the Holocaust. The results of this 

decontextualization are dangerously apparent in present-day Hungary, as the taboo about 

expressing antisemitic views in public is breaking down and a 'Hungarians first' policy is being 

voiced by elected members of parliament. This all means that the recognition of Radnóti as a 

great Jewish-Hungarian poet is still as out of reach as it has ever been. 

The impact of The Footsteps needs to be understood both in terms of its political 

reception in Hungary, the nation of Radnóti's birth, and in international contexts (the United 

States and the rest of the world). Ozsváth hoped that the publication of The Footsteps in Hungary 

would provide the Hungarian public with a new framework where collective memory would 

have a fresh area in which to evolve. In constructing the concept of 'the self' and 'the other,' she 

has pointed out a way for Hungarian society to engage critically with its traumatic past. In the 

United States and the rest of the world, The Footsteps specifically enables people to understand 

the impact of the Holocaust in Hungary and on the life and the poetic output of one of the 

greatest poets of the 20th century. Most importantly for all readers, no matter where they come 

from, The Footsteps exposes the dangers to Holocaust education when decontextualization (in 
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this case, not being made aware that the poet Radnóti was a Jew) can severely effect and affect 

evaluation of a primary artifact (in this case, Tajtékos ég). 

8.2.2 Discussion of Case Study 2 

My second case study focused on genocide through the lens of two associated works: 

Anne Frank: The Diary of a Young Girl (edited by Otto Frank, 1952) and The Phenomenon of 

Anne Frank by David Barnouw (2018). 

Anne Frank was inspired to rewrite her diary for publication after listening to a radio 

broadcast in early 1944. She wanted to share her diary with the Dutch people to help them all 

remember their suffering during the war. Over the last decades, Barnouw realized he wanted to 

address a new question about Anne Frank: 'To whom did she belong?' He was motivated to 

pursue this question not just by the continued outpouring of new versions of the Anne Frank 

story in multiple modalities, but because the Dutch Government took the lead in hiding their 

society's former level of complicity with the Nazi regime, and today they claim Anne Frank as 

'their own.' As shown in Figure 24, the PAL model helped me to discern the affective result of 

multiple effective factors specific to each work that I studied for Case Study 2. 

Looking at the Person-Discovery axis in Figure 24, we see that Anne Frank's writing 

style evolved rapidly into a highly perceptive and mature 'developmental conversation' about her 

family and 'the every-day' spent in hiding in permanent fear of being discovered. Her writing was 

interrupted by her arrest and deportation, leaving the diary unfinished. Barnouw expressed his 

amazement at the level of writing progress by this young teenager in such a short timeframe. But 

it was the question from a 12-year-old girl about whether Anne had a boyfriend before she went 

into hiding – asked during a presentation Barnouw gave in the United States – that made him 

appreciate in a way he had never before the timeless relevance of Anne's Frank's story of 

personal angst as she was growing up and the problems she described having with her family that 

continue to resonate with people the world over, because growing-up challenges and family 

problems are universal. 
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Figure 24. The PAL Model as Applied in CS2 

Anne Frank was a young teenager who was exceptionally self-aware. She used 

significant powers of expression and clearly had an eye for noticing details and was not afraid to 

be candid in writing in her diary about herself, her family, and the friends in hiding with her. The 

diary is a narrative of conversation between the author and herself – but ultimately Anne wanted 

to communicate its contents to the entire world. Anne was severely limited in experiences by not 

being able to leave her Secret Annex and only being able to speak with those in hiding with her; 

likewise, she only had use of the objects in the Annex or brought to the Annex by the people 

looking after them on the outside. The 'advantage' was that Anne had plenty of time to write and 

was forced to rely on her own imagination and her own very limited resources as she wrote in 

her diary. From radio broadcasts, Anne knew that Jews were being rounded up in Amsterdam. In 

her second edition of her diary, she wrote that she understood what a call-up meant, and went on 
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to write, "It was a great shock to me, a call-up; everyone knows what that means, I picture 

concentration camps and lonely cells" (version 'b', Critical Edition 207). Anne wrote her diary 

during WWII, but her diary was not focused on the war 'outside,' but rather on her daily life and 

of living each day in fear of being discovered. Anne Frank never finished her diary. She was 

arrested and deported to Auschwitz two years and one month after going into hiding. 

As depicted along the Time-Dynamics axis in Figure 24, Anne Frank's writing matured 

unusually quickly in its richness of expression and insight, possibly since she had 'more than 

enough' time to concentrate on her craft and write without the distractions of the outside world. 

By resolving to write for 'the many' instead of only for herself, Anne made it possible for herself 

to become 'unbound.' Barnouw wrote The Phenomenon to try to answer a new, more relevant 

question today about Anne Frank, namely, "To whom does Anne Frank belong?" (xiii). Barnouw 

explains that now, in his opinion, no one owns Anne Frank. She has indeed, become 'unbound.' 

Anne Frank's diary was left behind in the family's Secret Annex, with many of its pages 

strewn across the floor after her arrest along with her family on August 1, 1944. Over a period of 

two years, Anne's writing had evolved from the writing of a very young teenager to reach a level 

of maturity beyond her years. After the war, Otto Frank eventually edited both versions of 

Anne's diary into a third version, version 'c,' which is the published version of the 1952 

translation titled Anne Frank: The Diary of a Young Girl. 

Barnouw made his own decisions about what images to include in his book and suggested 

the cover image for his book. This was an image of Anne Frank created by the artist Kobra in 

2016. It is a 240-meter-tall portrait of Anne Frank painted onto the outside wall of a welding 

hangar in the former shipyard of Amsterdam. The title painted onto the mural is: "Let Me Be 

Myself." Barnouw's findings and analysis speak to his interpretation that she has become 

'unbound' through the continued publications her story in different versions and in different 

modalities. The morphing of Anne Frank's image from an emblem of the Holocaust into a global 

icon for universal suffering points to her becoming whatever definition of 'self' people feel is 

relevant to 'their' own story. 

The Place-Mechanics axis shown in Figure 24 brings out the fact that the opportunity for 

readers to appreciate the textual evolution of Anne's writing has been obscured because what is 
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published as Anne Frank's 'diary' is an edited version of her diary entries into one version by her 

father. Not only was Anne in hiding, but the physical evidence of artifacts that she stuck into her 

red plaid diary have been largely hidden from the public's 'view' It was not until the late 1980s 

that the public became aware that there was more than one version of the diary. Barnouw's 'self-

equilibrium' was disturbed by the 'disequilibrium' of how not just individual authors but 

governments of countries thought they could take 'ownership' of Anne Frank's image in different 

ways to suit their country's version of the events of World War II. 

During the just over two years that she was in hiding, Anne Frank wrote a first version 

and a second revised version (started possibly on May 20, 1944) of her diary. She started her first 

diary in a red plaid autograph album that was a birthday present, and then continued the writing 

in exercise books and on loose leaf pages, between June 14 and Tuesday August 1,1944. Anne 

often wrote around objects she had stuck into her first diary, for example, black-and-white-

photographs, other artifacts, and even an envelope with a stamp on it. Much of what helps to turn 

Anne Frank's diary from a uniquely evocative object into a provocative artifact is left 

undiscoverable by the general reader because only the text entries have been published. 

Expediency drove Barnouw's creative decisions relating to his writing of The 

Phenomenon. He approached the Dutch Government for assistance to have his Dutch publication 

translated into an English language version for American publication. By the second decade of 

the 21st century, the Dutch had come to view Anne Frank as a Dutch cultural resource. They 

quickly approved financial support for the translation work Barnouw needed. Finding a US 

publisher was greatly helped by Barnouw's credibility as an Anne Frank literary expert and 

producer of key books about Anne Frank and her diary – most notably, the Critical Edition – as 

well as his rare, high-level access to all the original sources of the Anne Frank diaries and other 

documentation held at the Institute for War, Holocaust and Genocide Studies (NIOD). Barnouw 

left all the production decisions relating to The Phenomenon to his publisher. 

Anne Frank's diary is full of descriptions of the effective aspect of 'hiding.' Yet what 

readers take away from The Phenomenon is an 'affective' sense-making, brought about by the 

emotional context of viewing, through Barnouw's eyes, the 'unbounding of Anne Frank' through 

the continuing new publications of different versions of the Anne Frank story in different 
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modalities and the morphing of her image as a Jewish emblem of the Holocaust into a global 

icon for universal suffering. At the same time, Barnouw elicits awareness in his readers of the 

dangers of trivialization to Holocaust Studies. In a world saturated by social media, Anne Frank's 

image and her life are being used to promulgate selected messages within contexts far removed 

from her own life story and what happened to her in the Holocaust. Barnouw remarks on the re-

writing of parallel histories relating to the Holocaust to suit each country's 'preferred' national 

history. For example, he points out that Anne's image has morphed from a Jewish victim of the 

Holocaust to a Dutch symbol of the Holocaust, into 'many other Annes.' Despite these kinds of 

dangers, Barnouw is open and excited to see how the evolution of Anne's image continues to 

inspire new interpretations in the 21st century. He believes that museums will continue to exhibit 

the 'historical Anne,' while Holocaust Studies will feature less around Anne herself. As this 

century progresses, he foresees that more and more people will come to associate Anne's story 

with 'their story' or with the struggle against all evil in the world. And thus, as Barnouw ends his 

book, "The phenomenon of Anne Frank will continue on" (116). 

8.2.3 Discussion of Case Study 3 

My third case study focused on antisemitism through the lens of two associated works: 

The Protocols of the Learned Elders of Zion (1933), translated by Victor Marsden, and Jacobs 

and Weitzman's Dismantling the Big Lie: The Protocols of the Elders of Zion (2003). 

Although there is no agreement as to who exactly created the fraudulent The Protocols in 

Russia near the turn of the 18th century, it appears that the Czarist police at the time of Alexander 

III were motivated to find a way to blame others for societal misery to shield the Czar himself 

from responsibility. The Protocols was written to lay all blame for societal ills on the Jews. The 

created narrative fit perfectly with 'what was going on' at that time in Russia. Even though there 

have been dozens of highly credible historical, fact-driven refutations of The Protocols published 

since 1921, this fraud is treated as 'gospel truth' by millions around the world. It was Holocaust 

scholar Elisabeth Maxwell who personally challenged Jacobs and Weitzman to find a new way 

to refute The Protocols. The authors of The Big Lie dedicated their book to her vision, which 

challenged them to create a new design with which to refute, once and for all, The Protocols. As 
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I show in Figure 25, the PAL model helped me to discern the affective result of multiple 

effective factors specific to each of the works I studied for Case Study 3. 

 
Figure 25. The PAL Model as Applied in CS3 

In evaluating and assessing the Person-Discovery axis, it can be said that, although it 

originated as a work 'from its time,'The Protocols has evolved into a 'timeless' antisemitic 

artifact. Victor Marsden, the best-known translator of The Protocols into English, represented the 

'objective' of this translation – the vilification of the Jews – as his crowning life's work. Marsden 

had apparently been a 'victim' in the first two years of the Russian Revolution (1917-1922), 

according to an unnamed person who wrote the preface to The Protocols. The influences of 

Russian government oppression may have influenced Marsden's own embracing of antisemitism. 

The Big Lie has only sold several thousand copies. It is not yet available electronically 

except in 'snippets' online in Google Books. Jacobs is the child of a Holocaust survivor; he lost 
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many members of his immediate family in the Holocaust. Fighting against antisemitism became 

Jacobs's life's mission from the time he was a young academic. Weitzman took up the mantle of 

fighting against hate and 'continuing the Jewish independent dialogue with the past.' The specific 

circumstances and influences of both authors' personal and professional lives affected their 

motivations to write a new refutation of The Protocols. Meanwhile, using new enabling 

technologies to design a public interactive exhibit may be the answer to re-presenting Jacobs and 

Weitzman's scholarship into a timely, relevant, educational resource: one that extends prosumer 

reach and engages the young to find personal relevance in learning about and challenging the 

falsehoods in the world's most ancient set of lies against the Jews. 

As illustrated along the Place-Mechanics axis, the Marsden translation of The Protocols 

suggests that, despite this book's murky history and dubious provenance, once it was translated 

into English in 1921 its antisemitic influence began to pick up as copies of The Protocols were 

placed in the hands of high-level government appointees in European countries and in America. 

Someone managed to get a copy into Hitler's hands, which helped his propaganda campaign 

during WWII. The communication technologies of the Internet and the World Wide Web have 

greatly facilitated the distribution of millions of copies of The Protocols in multiple translations 

around the world. Despite the many incontrovertible proofs that The Protocols is a fraud, modern 

antisemitism is thriving today as a variation on the same themes found in all the antisemitic 

tropes and conspiracy theories promulgated in The Protocols, which stem from centuries-old 

tropes going back to at least medieval Christianity. 

The authors of The Big Lie were intent on finding a new way to refute The Protocols that 

did not rely on historical facts to prove that this artifact was a fraud. They realized that 

presenting historical facts alone has not put a dent in the popularity of The Protocols, despite the 

veracity of those facts. Both authors were brought up in the Jewish religious tradition, with deep 

knowledge of the sacred texts and the Jewish historical journey. Most importantly Jacobs and 

Weitzman both had access to extensive Jewish book collections, including a large library of 

'protocol-related curios' that Jacobs had acquired himself over the years and access to the 

personal archive of books of Simon Wiesenthal himself. Clearly those collections acted as a 

source of inspiration for their literary creations over the years. The production technologies 
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available to Jacobs and Weitzman were the publishing expertise of KTAV Publishing House and 

the weight of credibility of being published in association with the Simon Wiesenthal Center in 

Los Angeles, California. 

As shown along the Time-Dynamics axis in Figure 25 , life at the turn of the 18th century 

in Russia provided the context behind the creation of The Protocols. At that time, Alexander III 

was Czar of Russia. His ill-advised policies helped to create a terrible famine in 1891-1892 in 

which hundreds of thousands of people died. This was followed by a cholera epidemic. 

Historians surmise that this antisemitic forgery, The Protocols, was created specifically to draw 

the anger of the suffering Russian population away from the Czar's misguided policies and onto 

the Jewish minority living in Russia. Marsden's credibility is difficult to surmise. Other than 

knowing that he was a correspondent for the Morning Post in Russia and that he translated The 

Protocols inside the British Museum in London in 1920, we know only what is written about 

him in the Preface to The Protocols (written by an unknown person). The 1933 preface states 

that Marsden's translation should be viewed as "his crowning achievement…as an immense 

service to the English-speaking world" (2). 

Jacobs and Weitzman made a series of creative decisions in designing The Big Lie. First, 

they decided it was very important upfront to demonstrate the spread of The Protocols around 

the world. They achieved this by having the front cover of the book show – in the form of a 

kaleidoscope of antisemitic covers in full color – some of the same antisemitic images that 

appear in black and white in the first pages of the book. They then introduced a section, 

immediately after the preface, that included eight full pages of examples of editions and versions 

of The Protocols available worldwide. The authors thought about their refutation process as a 

computational challenge. To that end, they created a key themes list and a list of the central ideas 

and key terms so that they could apply a systematic process of religious, cultural, and 

educational alignments that would show once and for all that the words in The Protocols simply 

do not add up. They made the controversial decision to include as an appendix at the back of 

their book a full copy of The Protocols. 

As shown along the Place-Mechanics axis, Jacobs and Weitzman were both living and 

working in academic settings in America. The authors of The Big Lie realized that historical facts 



237 

alone did not reduce the popularity of The Protocols. Both authors were brought up in the Jewish 

religious tradition, with deep knowledge of the sacred texts and the Jewish historical journey. 

Jacobs and Weitzman decided to take full advantage of their own cultural, religious, and 

academic backgrounds to refute The Protocols by comparing the content of the 24 Protocols, 

word for word and line by line, against the ancient Jewish texts such as those of the Mishnah, the 

Talmud, and the Torah. 

Unlocking the power of narrative through the lens of antisemitism leads to the danger of 

fragmentation. Fragmentation poses a danger to Holocaust Studies in that excerpts of an original 

work (or in the case of The Protocols, plagiarized excerpts from fictional works) often lead to 

misleading information – as thoughts, ideas, and concepts can become irrelevant, superficial, or 

incorrect. In The Protocols, the roots of the fake antisemitic tropes and conspiracy theories 

promulgated in every one of the 24 Protocols stem from fragmentation of the whole stories from 

which this fraud was created, and by unawareness of the re-writing of parallel histories relating 

to the Holocaust to suit each country's 'preferred' national history. 

8.3 Discussion of Findings across Case Studies 

Reviewing my findings across the three case studies, I find that comparing evidence 

derived from the multiple sources allowed for triangulation that exposed differences and 

similarities among the artifacts; these further informed the results of this investigation. My 

evaluation and assessment of the two associated works in each case study supported unique 

insights. However, it was only when I examined all my findings across the three case studies that 

key new insights, and a new interpretation of those insights, came to the fore. While close 

examination of each book as artifact and conducting extensive face-to-face interviews with each 

of the contemporary authors helped to enrich my findings, again, it was only when I compared 

my finding across all three interviews that I found my own 'aha' moment. I finally understood, 

not only key aspects of the contemporary authors' writing processes but, most importantly, what 

fundamentally motivated them to create their works. 

I discuss characteristics relating to the nature of the books as artifacts in Section 8.3.1, 

with reference to Appendix B. Aspects of the scholarly process of each contemporary author are 

summarized in Section 8.3.2, with reference to Appendix B. 
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8.3.1 The Nature of the Books as Artifacts 

I present an analysis of the materiality of each specific artifact, per Section 4.3.3, in 

Appendix A. The major elements detailed there include publication details, provenance details, 

the details of the book itself, and a description of the book's contents. My deep study of the 

materiality of each of the books in my case studies led me to appreciate, as did Lamb, the book 

in multiple lights: "as artifact, as commodity, as knowledge, as print culture, and as a cultural 

icon" (Lamb 2019). The following paragraphs describe the key aspects in terms of each original 

work of Holocaust Literature (A1) and each subsequent, associated Holocaust-related artifact 

(A2) in my case studies. 

Regarding the publication details, with the exception of The Protocols, all A1s and A2s 

in this study were accepted for publication by established, well-known publishing houses. Two 

of the A1s (The Diary and The Protocols) have been translated into numerous languages and are 

widely distributed today. None of the A1s were originally written in English, which means that 

reliance on translation must be taken into account. Of the A2s, Ozsváth wrote The Footsteps 

twice, in both English and her native Hungarian; Barnouw wrote in his native Dutch, which was 

translated six years later by a bilingual Dutch-English speaker. Only Anne Frank's diary had an 

editor, her father, Otto Frank, although there is no mention of that fact in the actual publication. 

The specific editions of the A1s were very difficult to examine and eventually acquire, whereas 

the A2s were readily available through academic libraries and online bookstores. 

The provenance of the A1s is strikingly different from the A2s. Each A1 had a complex 

historical development. Tajtékos ég and The Diary are recognized as important to the corpus of 

Holocaust Literature. The Protocols has influenced and continues to influence creation of A2s, 

such as The Big Lie. All three of the A2s were produced in association with research institutions 

under traditional academic circumstances. The authors of the A2s hold the copyright to their 

works, whereas institutions or foundations now hold the copyrights to two of the A1s. The 

Protocols lists neither author nor copyright history and the work is now in the public domain. 

With respect to physical form, all of the A1s are slightly smaller than the A2s, which 

were produced in the United States using standardized printing techniques. Lengths range from 

64 pages to 205 pages across all six books. Artistically, except for The Protocols (which is really 
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a booklet), the covers are graphic and colorized. The Phenomenon is only available as a 

paperback, while the other original books have hard covers and full-color book jackets. Three out 

of the six books have saddle-stitched binding, which ensures them a much longer shelf-life than 

the other books. 

Regarding the content of the books, the A1s differ from the A2s in the order and contents 

of both their front and back matter. None of these three A1 works has a table of contents at the 

front. The Diary has an introduction and then proceeds straight to the diary entries. Aside from 

Tajtékos ég, which is a book consisting of the text of Radnóti's poems, each of the five other 

works contains images that greatly help to place each work in its 'time' and 'place.' All of the A2s 

have the same front matter elements, including a table of contents at the front of the work and a 

bibliography and other notes at the back. All the works are easily readable, with basic serif or 

sans serif typography. Only The Diary and The Big Lie are introduced by someone other than the 

author. 

8.3.2 Provocations That Led to New Relevancy 

Appendix B presents transcriptions of my interviews with the contemporary A2 authors. I 

used the authors' responses to my questions to confirm my case study results and to supplement 

my understanding of how the A1s evolved from evocative objects into provocative artifacts in 

each case. My conclusions were informed by an holistic view that considered the relationships 

revealed using the Provocative Artifact for Learning (PAL) axes, the rationale for sense-making, 

cognitive aspects of the writing model, and the impact of the 'digital age' on scholarship; this 

approach helped me to fill in the gaps in the authors' reflections on their intentions for creating 

their A2 works. In the following respective paragraphs, I evaluate the authors' responses within 

the theoretical foundations I describe in section 4.4.3. 

Looking at the case studies through the PAL model lens, we can evaluate what the 

contemporary authors perceived as the fundamental aspects that linked their own book (A2) with 

that of the paired original work(A1). Ozsváth revealed her links between Radnóti's last published 

book of poetry, Tajtékos ég (1946), and her biography of Radnóti, In the Footsteps of Orpheus: 

The Life and Times of Miklós Radnóti (2000). Barnouw revealed his links between Anne Frank: 

The Diary of a Young Girl (1952) and The Phenomenon of Anne Frank (2018). Jacobs revealed 
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his links between The Protocols of the Learned Elders of Zion (1934) and Dismantling the Big 

Lie: The Protocols of the Elders of Zion (2003). In all three cases, the authors' responses revealed 

the importance of personal connection to the original artifact. In Ozsváth's case, this connection 

was through personal identification, not only with the 'place' of Radnóti's suffering, but also with 

the experiences she and her family went through during the Holocaust in Hungary, coupled with 

her going far beyond the literal translation of Radnóti's poetry. With Barnouw, his personal 

identification with the 'place,' Amsterdam, where both he and Anne Frank created their works, 

was obvious; but most of all, he was profoundly affected by both the process and the speed of 

semantic development in Anne's writing over the two years when she wrote her diary. Frank's 

writing process and what she was writing about were central to his understanding and linking of 

the speed and context of language change that, 75 years later, 'caused' the 'reorganization' of 

Anne's image from an emblem for all victims of the Holocaust into a global icon in a matter of 

decades. 

Building on the conceptual model of sense-making in intelligence analysis, we see that 

the expert contemporary authors commented on their thought processes, their 'expert behaviors,' 

and their extensive domain expertise. My intention was to uncover as much as possible about the 

authors' motivations and strategies for creating their A2 works. All three contemporary authors 

had excellent personal access to all the key data sources they needed to support their existing 

deep knowledge of their chosen subject. They each spoke, from somewhere deep inside them, of 

knowing exactly what they wanted to say and, most of all, why they wanted to write what they 

did. I interpreted this level of unwavering certainty, in the cases of Ozsváth and Jacobs, to come 

from deep-seated feelings of great anger stemming from their personal Holocaust-related 

experiences. Ozsváth as a 'hidden child' had experienced the fear of being murdered with her 

family during the Holocaust. She also suffered a very painful separation from her parents as she 

fled Hungary in 1957. Jacobs is the child of Holocaust survivors; many of his own parents' 

families did not survive the Holocaust. He is a professor of Holocaust Studies and focuses on 

genocide and antisemitism in his teaching and research.  

Jacobs acknowledged the level of anger he feels at the hatred of the Jews that pours out 

of the 'hate-filled text' of The Protocols and from antisemites everywhere. Barnouw hinted at his 
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anger towards the Anne Frank Foundation but explained his feeling in terms of a personal bias 

that he was aware of and had needed to control in his writing of The Phenomenon. Each author 

found a way to express in their new, associated literary work a particular 'truth' as they saw it that 

was not well recognized by the public at large. Ozsváth wanted to go further than the literary 

translations of Radnóti's poetry. Writing The Footsteps gave her the opportunity to express 

publicly the facts about Radnóti's murder at the hands of Hungarian soldiers and to place his 

story into the broader context of the Holocaust and its indelible impact on Radnóti's life and 

work. Jacobs's anger motivated him to invent an entirely new computational process to refute all 

the lies in The Protocols. Barnouw was angry that governments still feel they can 'own' Anne 

Frank. This perception motivated him not just to chronicle and comment on the why and the how 

of Anne Frank's trajectory to becoming a global icon symbolizing all human suffering, but to 

posit an answer to the question, 'Who owns Anne Frank?' 

My efforts to draw out more information concerning each contemporary author's 

motivation and writing process elicited strong responses from the authors relating to their 

intentionality, motivations, sense of purpose, and the influence of their communities of practice 

on their literary style and the structuring of their literary work. What I did not expect to interpret 

across these works was that each author had, in essence, the same objective: to expose a lie that 

they passionately believed needed to be written about in a new way, in order to inform the 

public. Additionally, each of them felt their new associated work succeeded in exposing that lie. 

Finally, when I asked about their impressions of the impact of the digital age on their 

own scholarship, all authors mentioned mechanical effects (such as writing with the keyboard 

and the 'change-over' to conducting web research). Each author was surrounded by and 

'embedded within' their communities of scholarly practice, yet none of them relied on their peers 

for input into their own personal writing approaches. They were all happy with the publication of 

their associated works and could not envisage a different approach to their creations than the one 

they had built up over a lifetime of academic rigor. They each had difficulty envisioning 

implications of virtual presence and the effects and affects of the ongoing evolution of the World 

Wide Web for Holocaust Literature in the future. 
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8.4 Implications of This Investigation into the Book as Artifact 

The implications of this investigation into the book as artifact support my thesis that 

artifacts – if used effectively – can make the Holocaust more relevant to millennials and future 

generations. Considering the entirety of the book as a form that includes an appreciation of its 

materiality can bring the stories recorded in primary Holocaust Literature from the 'library realm' 

into the 'museum space.' Because the book commands a physical space (as Benjamin noted, see 

section 3.3), books – like other Holocaust-related artifacts – can be used to capture the attention 

of learners. Traditional ways of teaching the Holocaust have used artifacts (shoes, spoons, yellow 

stars, etc.) to introduce students to the Holocaust in manageable and relatable ways. Books are 

often included in hands-on learning 'trunks' that are loaned to classrooms for this purpose 

(Kennedy, "Touching History: Artifacts in Holocaust Education"). As such, the books are not 

seen as being in the 'artifact box' because they are provided as supplemental material to 

contextualize information about the uses and/or origins of those physical Holocaust-related 

artifacts placed inside the 'learning trunks.' By presenting Holocaust Literature as artifacts, the 

material aspects that infer a deeper understanding about the nature of the story contained within 

– and the intention of the author in its recording – can provide unlimited opportunities to 'hook' 

students into diving deeper in their own exploration of Holocaust Literature. In this way, by 

examining the complete story told by the book (as text and as object), learners can find their own 

points of relevance that will help ensure that the lessons of the Holocaust contained within the 

book cover are not fragmented, decontextualized, or trivialized. 

Museums generally leverage the physical to spark interest in the past or the future. 

Libraries generally approach the past and the future through the intellect. By taking advantage of 

both angles, individuals can be empowered – given the agency – to internalize the relevance of 

each aspect to their present, daily lives. In this way, by approaching the book as an artifact, a 

new relevance for Holocaust Literature can be offered. The PAL model provides us with a 

scaffold to assist in shifting this perspective from the effective to the affective in order to 

promote this sort of paradigm shift that is called for in Holocaust Education (see section 2.3). 

The following sections summarize the key points illuminated by my original research in terms of 

its significance and its ability to catalyze ideas for further research. 
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8.4.1 Significance of This Dissertation 

This dissertation makes a significant contribution to the literature in that it documents the 

first application of the PAL model to Holocaust Literature. This approach proved useful to me in 

determining how Holocaust scholars drew on their own experiences to transform already 

evocative primary sources into provocative works that catalyze new thinking and the creation of 

related artifacts. If we can shift the conceptual framework from an effective perspective 

(pertaining to physical aspects) to an affective perspective (pertaining to emotions or feelings), 

21st-century learners are more likely to discover personal connections from their own immediate 

situations that relate to critical issues represented in Holocaust Literature (specific and universal 

lessons). Learning how experienced Holocaust scholars found meaning through the specificity of 

Holocaust Literature and made sense of that in their own Holocaust-related works can help 

teachers create learning environments that accelerate a similar process for today's novice 

learners. 

From a practical point of view, the PAL model provides teachers with a tool for enacting 

many of the recommendations for Holocaust Education in this digital age. My triangulating of 

the outcomes of three case studies exposed that each of the contemporary authors relinquished 

their agency in terms of the materiality of their published works. This makes sense in light of the 

intention of the works to convey knowledge about topics of interest introduced in primary works. 

Today's students are constantly bombarded by audio-visual media that are interactive and 

participatory. Students have access and agility with enabling technologies that allow them to 

express their creativity in innovative forms. Learning activities that place evocative objects 

within the PAL model can be designed to encourage individual demonstration of understanding 

through guided creation of new forms that represent individual meaning-making. When students 

are helped to evaluate the A1s from an holistic perspective, they can appreciate the decisions 

they have the agency to make in developing their own A2s. This dissertation illustrates how 

considering the book as a provocative artifact can have the cumulative effect of engaging 

prosumers and motivating them to create their own associated A2s as shown in Figure 26.  
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Figure 26. Cumulative Impact of Provocative Artifacts on Holocaust Remembrance 

In this way, as laid out in Table 10, I, as a second-generation descendent of someone who 

escaped the Holocaust, can help prepare the third generation to carry the relevance of Holocaust 

Studies into their future. 

Table 10. Changes in Education and Technoculture since the Holocaust 

Generation First Second Third 
Fourth 

& Beyond 

Range (Years) 1933-1945 1946-2040 1970-2060 2000-X 

Technoculture Analog 
Technology 

Digital 

Immigrant 

Digital  

Native 

Emergent 

Technology 

US Education One-room 
Schoolhouse 

Factory-School 
Model 

21C 

 Learning 

Emergent 
Pedagogy 

 

Table 10 summarizes the changes in educational models and technocultural advances across the 

generations (as suggested by the range of years given) since the Holocaust. With no more first-

hand witnesses, we will have to rely on the records we have inherited and continue to add to the 

preserved archive of Holocaust artifacts. This speaks to the importance of the cumulative impact 

of provocative artifacts on Holocaust Remembrance illustrated in Figure 26. Beyond the scope of 
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this dissertation, my research makes the case that, in a digital age, aspects of materiality are of 

paramount importance for conveying the complete story of the Holocaust, whether it be 

delivered in print form, audio form, graphic form, or a new form that we cannot yet imagine. 

Based on my experience in education, publishing, and Internet entrepreneurship, in the next 

section I provide initial suggestions for further research that build on this dissertation. 

8.4.2 Suggestions for Further Research 

Having studied the book as artifact, with the realization of how much critical information 

is recorded beyond the words themselves, I better appreciate the urgency for attaching 

meaningful information to digital objects in particular. As a 'digital immigrant,' I have developed 

digital literacy. Digital natives must be helped in moving toward digital responsibility. By this I 

mean that their actions, or inaction equally, carry consequences – intended and unintended. For 

example, the powerful 2020 docudrama "The Social Dilemma" features interviews with former 

high-level decision-makers from top social media companies. They admitted that the positive 

changes enabled by their creations have also been exploited in unanticipated ways, resulting in 

some unacceptable societal outcomes. Assuming the responsibility for the agency they enable, 

leaders are taking action to ensure their products are used in more ethical ways. For example, in 

2020, Twitter (a microblogging and social networking service) permanently banned white 

supremacist David Duke for repeated violations of their rules on hate speech 

(www.washingtonpost.com/). Facebook (another social media and social networking service) 

continues to make changes to its policies based on changing understanding of equality 

(www.facebook.com/). 

When grounded in constructivist practice, learner agency can be developed by giving 

students the power to act in ways that suit their nature. For example, students may be required to 

deliver their work electronically but have the freedom to choose whatever software applications 

or formatting tools work for them. That sense of personalized learning (as both consumer and 

producer), evidenced in the learner's taking initiative for their own learning, can lead to 

internalization of 'lessons learned' that can be transferred to other topics and situations. Applying 

the PAL model to evaluate seminal Holocaust-related literature (A1) and then to assess related 
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student-created outputs (A2) can help combat three challenges specific to Holocaust Studies in a 

digital age, as determined in my case studies and defined in Table 11. 

Table 11. Challenges to Holocaust Studies in a Digital Age 

Term Definition 

Decontextualization  Poses a potential danger to Holocaust Studies in that a narrow view can limit 
awareness of the implications of cumulative effects and coordinated actions 
that result in a displaced understanding of a topic. For example, Hitler's 
'Final Solution.' 

Fragmentation  Poses a potential danger to Holocaust Studies in that excerpts of an original 
work can lead to misleading information – as thoughts, ideas, and concepts 
can become irrelevant, superficial, or incorrect. For example, USC's New 
Dimensions in Testimony. 

Trivialization  Poses a potential danger to Holocaust Studies in that inappropriate 
comparisons can dilute the real significance of the Holocaust as a singular 
historical event. For example, Shapira, Yolocaust social media exposé. 

 

These challenges closely align with the three threats to Holocaust Remembrance that Maxwell 

articulated in a 1988 article called "Why Should the Holocaust Be Remembered and Therefore 

Taught": "Firstly by Revisionism, disinformation, even negation; secondly by trivialization of 

the event and by the argument that it is not unique or specific; and thirdly, by insistence that it 

should be put behind us and forgotten as a temporary aberration" (Maxwell 3).  

Re-examining the book as an artifact can breathe new life into old literature that contains 

lessons that are as important today as ever for today's learners and future generations. 

Considering the aspects surrounding original artifacts and related works in terms of meaning-

making and sense-making within the context of an inextricably linked system, decision points in 

the kairotic space between knowledge and understanding take on a new significance. This is how 

the PAL model can be used to cultivate a new relevance for Holocaust Literature in the 21st 

century, by facilitating an approach to primary sources as both text (story) and object (original 

form). 

Further research can add to our understanding of constructivist learning environments 

within Holocaust Studies as we explore new ways to help learners assess the credibility of digital 

artifacts represented in the context of the Holocaust. Suggestions for subsequent investigation 

could include, but are not limited to, the following research questions: 



247 

• Can digital search technology decrease personal bias through deeper understanding of 

complex academic topics? 

• What happens to the dangers of decontextualization, fragmentation, and trivialization when 

disparate data sources and data types are combined by individual users? 

• How do different visual representations of online search results impact meaning-making? 

• How can a participant-driven iterative discovery process help to uncover new insights from 

accessible information? 

8.5 Summary of Chapter 8 

As described in this chapter, the findings of my three case studies support my hypothesis 

that artifacts can be used to make the Holocaust more relevant to millennials and future 

generations. Looking across the case studies, I found that comparing evidence derived from 

multiple sources allowed for triangulation that exposed differences and similarities in the studied 

works, thus further informing the results of this investigation. Considering the entirety of the 

book as a form that includes an appreciation of its materiality can bring the stories recorded in 

primary Holocaust Literature from the 'library realm' into the 'museum space.' Thinking about 

books as objects shifts attention to their physicality, creating new entry points into Holocaust 

Studies. 

Looking at the primary theoretical importance of this work, my research drew from 

principles and theories in three interrelated fields (the Holocaust, technology, and culture) to 

explore artifacts in the digital age. This brought me a better understanding of the importance of 

issues related to access, agency, and action. Regarding the primary methodological importance 

of this work, working through the lens of learning environments research, I developed a new 

approach to Holocaust Studies for the 21st century by expanding on case study investigations. 

Finally, as practical matter, I applied the PAL model to demonstrate how an educational 

framework can be used to effect change by fostering a shift in the seeing of images, the reading 

words, and in computational representation. 

In closing, my intention in producing this dissertation is to offer a new approach for 

Holocaust Studies that may realize a shift in thinking that will lead to proactive action by fully 
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informed and responsible leaders so that the singular horror of 'the Holocaust,' as so much more 

than an historical event, never is allowed to happen again. 

It was in Buchenwald that I learnt from Jews, Christians, Moslems and pagans, from 
English-men, Serbs, Rumanians, Albanians, Poles, and Italians that only one more 
suffering insignificant man; that the tongue my mother taught me, and my Hungarian 
memories and the traditions of my nation, were nothing but artificial barriers between 
myself and others. 

I learnt that within me, as in others, the murderer and the humanitarian exist side by side; 
the weak child with the voracious male. That I am not in any way superior, that I am not 
different from others, that I am but a link in the great chain, was among the greatest 
discoveries of my life. From then on I resolved to support those who fell, even as I had 
been supported. When someone was despicable, greedy and selfish, I remembered all the 
occasions when I, too, had been despicable, greedy and selfish. Buchenwald taught me to 
be tolerant of myself, and by that means tolerant of others. It may be that I would have 
learnt this without the lesson of Buchenwald. But I would have done it much later – 
perhaps too late. 

– Eugene Heimler. Born in Hungary 1922. Poet, writer and psychiatric social worker. 
Settled in England in 1947 after surviving Auschwitz. 

(Remembering for the Future 1988 14). 
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APPENDIX A   

DESCRIPTIONS OF THE ARTIFACTS 

This appendix presents the physical description of each artifact (book) studied in four 

main sections: publishing information details, provenance details, physical details, and a 

description of the content. As a matter of convenience, I created a template based on the 

parameters defined by Lamb (2019) to record details while I examined each actual book. With 

that data, I created an oversized side-by-side table to compare elements more easily. For 

reference purposes, the data is replicated in the following sections, separated by Case Study for 

readability. 

A.1 Case Study 1: Tajtékos ég & In the Footsteps of Orpheus 

CASE-ARTIFACT CS1-A1 CS1-A2 

PUBLICATION DETAILS 

Title Tajtékos ég In the Footsteps of Orpheus: The Life and 
Times of Miklós Radnóti 

Author(s)  Miklós Radnóti  Zsuzsanna Ozsváth 

Editor (s) N/A N/A 

Translator(s) Zsuzsanna Ozsváth & Frederick Turner 
English (1992) 

N/A 

Translated 
Language 

Hungarian N/A Ozsváth wrote this work in English and 
then wrote a Hungarian edition of the same 
work. 

Publisher Révai, Budapest, Hungary Indiana University Press  

Printer Révai, Budapest, Hungary The printing was done in the United States: 
the printer's name is not specified. 

Copyright Révai, Budapest, Hungary Zsuzsanna Ozsváth 

Year 1946 2000 

Country of 
Publication 

Hungary United States 

First Published 
Date 

1946 2000 

Original Language Hungarian  English 

Editions 1948 and other editions English 2000, Hungarian, 2000 

Location Dallas, Texas (Maxwell Personal Archive) Dallas, Texas (Maxwell Personal Archive) 
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CASE-ARTIFACT CS1-A1 CS1-A2 

Notes recorded Yes: related to the physical state of the 
book, the type of cover it had, the number 
of pages, the quality of the pages, and other 
aspects of its materiality, information about 
its provenance, details about any front and 
back matter. 

YES: There is a section called "Notes." It 
contains: Works Consulted, an Index and a 
Poetry Title Index. I made reference to them 
consistently to help deepen my 
understanding of this book.  

Viewing Date(s) Spring 2020 January 2017 

PROVENANCE DETAILS 

Ownership Personal Collection Christine Maxwell Personal Collection Christine Maxwell 

Acquisition Info 
/Date(s) 

 Purchased from Amazon.com by Christine 
Maxwell, March 2017 

Place of Origin Hungary United States 

Origin of the First 
Version 

Hungary This is the first and only English version. 
Published simultaneously in 2000 in Hungary 
in Hungarian. 

Title/ date/ & 
publisher of First 
Version (if 
different from 
described artifact) 

Not different Not different 

Previous 
ownership of the 
original version  

Unknown N/A 

Historical 
Importance/ 
Value of Work 

This was the last book of poetry published 
posthumously after Radnóti's death. The 
1946 version contains several of the last 
'testimonial' poems Radnóti wrote in what is 
known today as "The Bor Notebook" (which 
was discovered on his body in a mass grave 
a year and a half after his murder).  

This work paves the way for Hungarian 
society to engage critically with its traumatic 
historical past, where society at large was 
complicit with the Germans in the murder of 
Hungarian Jews. It helps the world at large 
understand the horrors of the Holocaust 
through the life and times of a uniquely gifted 
Hungarian Jewish poet. 

DETAILS OF THE ARTIFACT 

Cover/ YES: Hard cardboard cover YES: Rigid protective cover 

Jacket NO YES: A striking night blue and faded, pink-
colored book jacket with a large image of 
Miklós Radnóti on the front, and two jacket 
flaps. 

Binding Pages glued into the gutter  'Smyth Sewn' book binding. The fabric 
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CASE-ARTIFACT CS1-A1 CS1-A2 
backing is further reinforced with adhesive.  

Paper Flimsy: off white color, high opacity Thick: Light creamy-white color, high opacity 

Watermarks NO NO 

Format/ 'Octavo' format of seven signatures This hard copy book is typical of a high 
quality, archival safe book printed to stand up 
to years of wear and tear. The folded 
signatures in the book have been sewn 
through from the binding.  

Pagination Arabic numbers used throughout, starting 
on p.1 

Roman numerals for the front matter. Arabic 
numbers used throughout, starting on p.1 

Leaves Double-sided Double-sided 

# Pages 114 264 

Size (inches): tall x 
wide x thick 

7.5" x 5.5" x 0.5" 9.5" x 5.5" x 0.75" 

Plate None None 

Layout Standard layout for a mid-20th century 
Hungarian publication. Particular care taken 
to ensure readability of the poems. All the 
poems are centered on the page with 
significant white space between each 
subsequent poem. 

Each chapter number and heading starts on a 
new page and is in bold 16-point typeface 
and set apart by 2.5 inches of white space 
from the first bold sub-heading in the chapter 
and subsequent text. The font is set out in an 
easy-to-read typeface on cream-colored thick 
paper stock. Quotations of Radnóti poetry are 
set off from the explanatory text. 

Unusual book 
form 

None N/A 

Actual artifact 
described 

This small, slim, and unassuming book was 
cheaply made, with cheap paper. The 
signatures are glued into a cardboard cover. 
It contains 70 poems printed over 109 
pages. The title of the work is printed on the 
top right of the front cover in capital letters. 
There is a motif above the title, looking like 
an image of white clouds against a dark sky. 
The book spine is made of dark blue colored 
cloth. The author's last name, the book's 
title and the name of the publisher are all 
printed in capital letters in gold leaf. The 
poems are centered on each page and 
carefully set off by plenty of white space. 
The title of each poem is in italics. 

This book has a hard copy maroon colored 
cover with a striking night blue and faded-
looking pink-colored book jacket with a large 
image of Miklós Radnóti on the left half of 
the front cover. The book feels heavy. The 
left jacket flap contains a short review of the 
work and a summary of the book's story. The 
right jacket flap contains a short biographical 
note about the author. The front pages 
consist of a half title page. This precedes the 
title page. The subsequent page carries the 
name of the book series and series editor, of 
which this work is a part. On the opposite 
page is the full title page which includes the 
author's name and the publisher's name, 
followed by an edition page with the imprint 
and copyright details. There is a dedication 
page which reads: "In Memory of my parents, 
Margit Nagy and László Aboni, who were 
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CASE-ARTIFACT CS1-A1 CS1-A2 
there." 

DESCRIPTION OF THE BOOK CONTENTS 

Signature of 
author/ 

NO YES 

Inscription NO YES: Above the printed dedication is a 
handwritten note signed by Zsuzsanna 
Ozsváth. It says: "Perchance to Dream" 

Introduction  NO YES 

Prologue NO NO 

Other Front 
Matter 

Table of Contents Table of Contents, Acknowledgements; List of 
Abbreviations 

Bibliography/  NO YES 

Appendix NO YES 

Completeness The final five poems discovered in Radnóti's 
Bor Notebook (after the publishing of the 
first 1946 edition) titled: Eröltetett Menet 
("Forced March", and Razglednicás ("picture 
postcards") were added into subsequent 
published editions of Tajtékos ég. 

Is Complete 

Readability Good Good 

Images NO YES: Cover and black and white Photographs 
and a map. 

Typography Easily read, normal kerning, with italicized 
headings above each poem and about 1.5 
line spacing. 

Easily read, normal kerning, with about 2.0 
line spacing. 

Conclusion NO NO 

Epilogue NO NO 

Afterword NO NO 

Appendix NO YES 

Addendum NO NO 

Errata NO NO 

Author's Notes NO YES: There are "Notes to Pages",  

Glossary NO NO 

Bibliography NO YES: Listed as "Works Consulted" 

Index(es) NO YES: "Poetry Title Index" 

Colophon NO NO 

Special Notes NO NO 
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CASE-ARTIFACT CS1-A1 CS1-A2 

Catalogue NO YES: Library of Congress Cataloging-in-
Publication Data 

Drawings, maps, 
diagrams, photos, 
schematics, other 

Motif on the Cover Black and white photographs and one map 

Literary Style Poetry Historical biography 

Font Serif type throughout A Sans-serif type for the headers and section 
titles and serif for the text (commonly used 
by Indiana University Press for its academic 
publications). 

Cover Design Plain single-beige, motley-color, with title 
and a motif above the title, looking like an 
image of white clouds against a dark sky. 

Full color design, featuring a full -length 
photograph of Radnóti. The glossy paper of 
the cover feels smooth and the faded image 
of Radnóti captures in his look and the coat 
and hat he is wearing, a Second World War 
time frame. 

 

A.2 Case Study 2: The Diary of a Young Girl & The Phenomenon of Anne Frank 

CASE-ARTIFACT CS2-A1 CS2-A2 

PUBLICATION DETAILS 

Title Anne Frank: The Diary of a Young Girl  The Phenomenon of Anne Frank 

Author(s)  Anne Frank David Barnouw 

Editor (s) Otto Frank & Mirjam Pressler  N/A 

Translator(s) BM Mooyaart-Doubleday Jeannette K. Ringold 

Translated 
Language 

English English 

Publisher Doubleday & Company, Inc, Garden City, 
New York. 

Indiana University Press, with support of the 
Dutch Foundation for Literature. 

Printer The Country Life Press, Garden City, N.Y. Not given 

Copyright Otto H Frank and The American Jewish 
Committee. 

David Barnouw 

Year 1952  2018 

Country of 
Publication 

United States United States 

First Published 
Date 

1947 2012 

Original Language Dutch Dutch 

Editions 1947 Het Achterhuis; 1952 Anne Frank: The Only this edition 
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CASE-ARTIFACT CS2-A1 CS2-A2 
Diary of a Young Girl; and multiple editions 
thereafter 

Location Amsterdam, The Netherlands Indiana, United States 

Notes recorded Yes: related to the physical state of the 
book, the number of pages, the quality of 
the pages, and other aspects of its 
materiality, information about its 
provenance, details about any front and 
back matter. 

NO 

Viewing Date(s) UT Dallas library copy, June-July 2019, 
September 2019 – June 2020) July 2020-
present, (personal copy). 

November 2018 (acquired at the "Lessons & 
Legacies" Conference, St. Louis MO) 

PROVENANCE DETAILS 

Ownership The Anne Frank-Fonds, Basel Switzerland Personal Collection 

Acquisition Info 
/Date(s) 

Unknown November 2018, Purchased by Christine 
Maxwell at the "Lessons & Legacies 
Conference" 

Place of Origin Amsterdam, The Netherlands United States 

Origin of the First 
Version 

Contact Publishing, Amsterdam, 1947: under 
the title Het Achterhuis. Dagboekbrieven 14 
Juni 1942 – 1 Augustus 1944 

This is the first and only English version. 

Title/ date/ & 
publisher of First 
Version (if 
different from 
described artifact) 

Het Achterhuis. Dagboekbrieven 14 Juni 
1942 – 1 Augustus 1944 (The Annex: Diary 
Notes 14 June 1942 – 1 August 1944) 
Contact Publishing Amsterdam, 1947 

David Barnouw: Het Fernomeen Anne Frank. 
Amsterdam, Bert Bakker, 2012. 

Previous 
ownership of the 
original version  

Unknown  N/A 

Historical 
Importance/ 
Value of Work 

This book was the first American edition 
published of Anne Frank's diary. This edition 
includes an introduction by Eleanor 
Roosevelt. Its historical importance stems 
from it being the first entryway for millions 
of young people to learn about the 
Holocaust. Anne Frank's diary has been 
translated in over 60 different languages 
and has sold more than 31 million copies 

The historical importance of this book is that 
it describes the "Anne Frank Industry" of 
today in the context of the history of Anne 
Frank's writing of two versions of her diary, 
and the editing by Otto Frank which became 
the third diary version, which was first 
published in 1947, and then in America in the 
first English translation in 1952. This book 
highlights the 'conversion' of Anne Frank's 
image into a global icon for universal 
suffering. Barnouw lays out the possible ways 
forward for what the Anne Frank legacy will 
become in the 21st Century. 
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CASE-ARTIFACT CS2-A1 CS2-A2 

DETAILS OF THE ARTIFACT 

Cover/ YES:  NO 

Jacket YES: This jacket cover was designed by 
Ursula Suess. The front jacket cover has a 
striking red border that frames the photo of 
Anne Frank as well as her printed name on 
the cover. The back of the jacket has an 
image of a sample page from Anne Frank's 
diary. The spine part of the jacket cover is 
beige in color and bears the author's name, 
the title of the book the name of the 
publisher with its colophon 

NO 

Binding 'Smyth Sewn' book binding Perfect Binding 

Paper Thick, Off white color Thin, off-white color 

Watermarks NO NO 

Format/ Epistolary format Print book, paperback 

Pagination Roman numerals for the front matter. 
Arabic numbers used throughout, starting 
on p.1 

Roman numerals for the front matter. Arabic 
numbers used throughout, starting on p.1 

Leaves Double-sided Double-sided 

# Pages 285  125 

Size (inches): tall x 
wide x thick 

7.5" high, x 5.5" wide, x 1.0" deep 9" high, x 6" wide, by 0.33" deep 

Plate YES: With an image of a hearth bearing the 
term "EX LIBRIS" and the names: "Marilyn & 
George Flashen" 

NO 

Layout Standard layout. The diary entries each start 
with a salutation "Dear Kitty", and end with 
"Yours Anne." They are laid out 
chronologically, starting with a date to the 
top right of each entry 

Standard layout. The start of each chapter 
has its chapter number in large bold font 
inside a diamond-shaped square, with the 
chapter title in bold font below the chapter 
number. 

Unusual book 
form 

 N/A N/A 

Actual artifact 
described 

This hard cover black colored book has a 
two-color book jacket designed by Ursula 
Suess which is torn near the spine. The 
There is a photo of a very young Anne Frank 
on the jacket cover. The back of the jacket 
has an image of a sample page from Anne's 
diary. On the inside of the hard cover and 
facing page, are black and white images of 
the office building and Annex where the 

This book is a soft, perfect-bound paperback, 
with a full color cover bearing a large portrait 
of Anne Frank created by the artist Eduardo 
Kobra in 2016. The back outside cover carries 
information about the book, the author, 
translator, and the book series editor. The 
Table of Contents indicate the flow of the 
storying, starting with 'place' then 'person' on 
to focus on Anne Frank's story as told 



256 

CASE-ARTIFACT CS2-A1 CS2-A2 
Frank family hid. This edition includes an 
introduction written by Eleanor Roosevelt. 
The diary entries are separated and dated. 

through different media format 
interpretations of 'the Anne Frank story.' 
There are eight pages of black and white 
images in the middle of the Chapter called 
"Anne's Diary Under Attack" (Barnouw 70-
78). The book takes a linear approach to a 
non-linear subject. The chapter headings and 
sub-headings help the reader to navigate 
through the book as the multiple stories 
unfold.  

DESCRIPTION OF THE BOOK CONTENTS 

Signature of 
author/ 

NO NO 

Inscription NO NO 

Introduction  YES: By Eleanor Roosevelt YES 

Prologue NO  NO 

Other Front 
Matter 

There is a half title page with just the book's 
title. The full title page has the title of the 
book printed differently. The name, "Anne 
Frank" is printed in large bold italic lettering. 
Translation and Introduction information 
are cited along with the date, location, and 
the name of the publishing company. This is 
followed by a copyright information page. 
The facing righthand page contains a 
statement about the original Dutch 
publication that was published by Contact, 
Amsterdam in Holland in 1947 under the 
title Het Achterhuis. After the introduction, 
there is one page containing a shorty diary 
entry in Dutch, in Anne Frank's own writing, 
signed by Anne Frank and dated 12 June 
1942. 

Underneath it is the English translation of 
her words. 

Introduction, Author's Note, Translator's 
Note 

Bibliography/  NO YES 

Appendix NO NO 

Completeness Is complete Is complete 

Readability Good Good 

Images YES  YES 

Typography The typography used is a serif typeface, 
typical of books published in the 1950s in 
America 

A Sans-serif type for the headers and section 
titles and serif for the text (commonly used 
by Indiana University Press for its academic 
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CASE-ARTIFACT CS2-A1 CS2-A2 
publications, possibly a Benton Sans 
condensed regular typeface). 

Conclusion NO NO 

Epilogue YES NO 

Afterword NO NO 

Appendix NO NO 

Addendum NO NO 

Errata NO NO 

Author's Notes NO NO 

Glossary NO NO 

Bibliography NO YES 

Index(es) YES YES 

Colophon NO NO 

Special Notes NO YES 

Catalogue YES: Library of Congress Catalog Card 
Number 52-6355 

YES: Cataloguing information is available from 
the Library of Congress 

Drawings, maps, 
diagrams, photos, 
schematics, other 

Sketch of the floor plan of the Secret Annex, 
black and white photographs 

Photograph on the cover, and black and 
white photos on pages throughout the book 

Literary Style Diary, epistolary with separate and dated 
entries 

Historical research 

Font Unknown   Sans serif font, used by Indiana University 

Cover Design There is a two-color book jacket with two 
flaps designed by Ursula Suess. The photo of 
Anne Frank on the jacket cover shows a very 
young child. This jacket cover has a striking 
red border that frames the photo of Anne 
Frank as well as her printed name on the 
cover. The back of the jacket has an image 
of a sample page from The Diary of Anne 
Frank. 

The cover artwork is that of the artist 
Eduardo Kobra's giant 240-meter portrait of 
Anne Frank (2016) on a welding hangar in the 
former shipyard of Amsterdam. The title 
painted onto the mural is: "Let me be 
Myself." The title of the work with the 
author's name and that of the translator, are 
'offset' on the cover, over the Anne Frank 
image in a diamond-shaped mauve 
background, with the title in bright yellow 
and the names below in white lettering. The 
back cover contains two reviews of the book 
and a synopsis of the work 
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A.3 Case Study 3: Protocols of the Elders of Zion & Dismantling the Big Lie 

CASE-ARTIFACT CS3-A1 CS3-A2 

PUBLICATION DETAILS 

Title Protocols of the Elders of Zion Dismantling the Big Lie: The Protocols of the 
Elders of Zion 

Author(s)  Unknown Steven Leonard Jacobs and Mark Weitzman 

Editor (s) N/A N/A 

Translator(s) Victor E. Marsden: English (1933) N/A 

Translated 
Language 

English (and numerous other languages) N/A 

Publisher The Britons Publishing Society, 40, Great 
Ormond Street, W.C.1. 

The Simon Wiesenthal Center in Association 
with KTAV Publishing House, Jersey City, 
New Jersey. 

Printer Hartingdon Press, London, England Not given 

Copyright N/A The Simon Wiesenthal Center 

Year 1933 2003 

Country of 
Publication 

England United States 

First Published 
Date 

1902 2003 

Original Language Russian English 

Editions 1905/06/07/17/20/23/33/34 and multiple 
other editions thereafter 

Only this edition 

Location The British Library, London UK. Ackerman Center, The University of Texas at 
Dallas. 

Notes recorded Yes: related to the physical state of the book, 
information about its cover, the number of 
pages, the quality of the pages, and other 
aspects of its materiality, including location 
of any ownership marks, and provenance, 
details about any front and back matter, and 
notes about its publisher and what could be 
gleaned about the publisher's background 

NO 

Viewing Date(s) June 10-14 visit, 2019. Subsequently 
acquired my own original 1933 version from 
Abe Books.com in June 2020 

February 2017. Subsequently acquired my 
own copy from Amazon Booksellers in 2019 

PROVENANCE DETAILS 

Ownership The British Lending Library, London, England 
owned the copy viewed in June of 2019. 

The Jaffee Collection, UT Dallas 

Acquisition Info Circa 1933 by the British Museum, London Unknown 
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CASE-ARTIFACT CS3-A1 CS3-A2 
/Date(s) England 

Place of Origin England United States 

Origin of the First 
Version 

Czarist Russia; published in 1905. The 
Russian Translator was Sergei Nilus. No 
Author was listed.  

This is the first and only version. 

Title/ date/ & 
publisher of First 
Version (if 
different from 
described artifact) 

Velikoe v malom i antikhrist, kak blizkaia 
politicheskaia vozmozhnost. Zapiski 
pravoslavnago (The Great within the Small 
and Antichrist as an Imminent Political 
Possibility. Notes of an Orthodox Believer) 
TSarskoe Selo, Ti TSarskoselskago Komiteta 
Krasnago Kresta, 1905. 

N/A 

Previous 
ownership of the 
original version  

Unknown. No original version has ever been 
found. (The Protocols exist only in Russian 
translation – as 'the original'). 

N/A 

Historical 
Importance/ 
Value of Work 

The Protocols first took on historical 
importance outside of Russia when Henry 
Ford serialized the Protocols in his Dearborn 
Gazette in 1920-21. As a result, someone 
facilitated the sending of a copy to Germany, 
a copy was given to Hitler. The Protocols 
helped drive Nazi antisemitic propaganda 
against the Jews. The negative 'value' of the 
work is in its ability since the Holocaust, to 
continue to stir up hatred against the Jews 
across the world and to promulgating 
modern antisemitism today 

The authors' followed a precise 
'computational' process that focused on time 
and space in the 'old-fashioned' way. By 
digging deeply into the old scriptures, they 
were able to go back to when time was 
linear, where they could match word for 
word the forgeries against factual accuracy 
of the ancient Jewish scriptures. 

The copyright owner and 'champion' of this 
work is the Simon Wiesenthal Center in Los 
Angeles, California. It is a global Jewish 
human rights organization that confronts 
anti-Semitism, hate and terrorism, promotes 
human rights and dignity, stands with Israel, 
defends the safety of Jews worldwide, and 
teaches the lessons of the Holocaust for 
future generations 

DETAILS OF THE ARTIFACT 

Cover/ YES YES 

Jacket NO YES 

Binding unknown 'Smyth Sewn' book binding 

Paper Flimsy: light grey paper Thick: Off white color 

Watermarks "British Library"- on each page of the 1933 
edition viewed in the British Library 

N/A 

Format/ Print book, softbound  Print book, hard copy 

Pagination No folio numbers. Arabic numbers used 
throughout, starting on p.6. 

Roman numerals for the front matter. Arabic 
numbers used throughout, starting on p.1 
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CASE-ARTIFACT CS3-A1 CS3-A2 

Leaves NO YES 

# Pages 64 232 

Size (inches): tall x 
wide x thick 

8.5" by 5.5" by 0.5" 9.0" by 6.2" by 0.5" 

Plate NO NO 

Layout No particular information No particular information 

Unusual book 
form 

N/A N/A 

Actual artifact 
described 

Small, tattered, slim black and white 
paperback booklet, with a dark green 
colored paper board cover. The pages are 
made of very thin paper, now yellowed with 
age. A grey cover container made by the 
British Museum encases the original book. 

Hard copy black and white book with a full-
color jacket cover. It is set out in large easy-
to-read typeface on cream, thick pages. 

DESCRIPTION OF THE BOOK CONTENTS 

Signature of 
author/ 

NO YES 

Inscription NO YES: Dedication: "For Elisabeth Maxwell, 
whose vision has borne fruit" 

Introduction  YES YES 

Prologue NO NO 

Other Front 
Matter 

Advertising page listing other Jewish-related 
books for sale (all antisemitic in nature) 

Table of Contents, Acknowledgements, 
Preface, Protocol Covers  

Bibliography/  NO YES 

Appendix NO YES: Full text of The Protocols of the Meeting 
of the Elders of Zion. A Note "About the 
Authors" 

Completeness Is Complete Is Complete 

Readability Fair Good 

Images NO YES: Photographs of book covers of 
international book covers of The Protocols.  

Typography Dense small typeface A serif typeface 

Conclusion NO NO 

Epilogue NO NO 

Afterword NO NO 

Appendix NO YES  

Addendum NO Full text of the 'Protocols' 

Errata NO NO 
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CASE-ARTIFACT CS3-A1 CS3-A2 

Author's Notes N/A NO 

Glossary NO NO 

Bibliography NO YES 

Index(es) NO NO 

Colophon YES: of the British Library NO 

Special Notes NO YES 

Catalogue NO YES: Library of Congress Cataloging-in-
Publication Data 

Drawings, maps, 
diagrams, photos, 
schematics, other 

NO Photographs, Schematics 

Literary Style Narrative (dialogue) Narrative (refutation) 

Font Unknown Unknown 

Cover Design Plain single-pale blue-green color hard cover, 
with the price of the book in the upper left-
hand corner, and the book's title in large 
bold black letters. The title page has a note 
about the translators and gives the name of 
the Publisher and the publisher's address. 

Full color design, montage of previous 
publication covers with shatter/fissure mark 
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APPENDIX B   

EXPERT INTERVIEW QUESTIONNAIRE RESPONSES 

This appendix presents the transcripts of each Expert Interview Questionnaire in four 

main sections: PAL Framework Interpretation (Nix, 2018), Sense-making Intelligence (Pirolli & 

Card, 2005), Cognitive Writing Model (Hayes, 2012), and Impact of the 'Digital Age' on 

Scholarship. Each interview was conducted in accordance with The University of Texas at Dallas 

(IRB 20MR0075) and completed in a single session. As a matter of convenience, I recorded each 

session for review. For reference purposes, the data is replicated in the following sections, 

separated by Case Study for readability. Transcript details are noted as follows: [XX:XX] 

indicates timestamp for next line, #α indicates a related sub-question, and Bold text indicates 

subject's response/comment.  

B.1 Responses from Dr Zsuzsanna Ozsváth  

This interview with Dr Zsuzsanna Ozsváth was conducted by Christine Maxwell on 

Friday, 6 March 2020 in Richardson, Texas.  

B.1.1 Purpose of the Interview 

[1:50] start of interview 

This interview process has been approved by the UT Dallas Institutional Review Board. 

I have designed a basic set of 24 questions, in four sections. As I mentioned to you 

before, I would like to record this session so that we can have an interactive conversation. Is that 

okay with you? 

Wonderful. 

Your candid responses will help me fill in some of the more important aspects of my case 

study. I may include them in my thesis, but you will have a chance to review my notes. Is that 

okay with you? 

Wonderful. 
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I will email a transcript of this session as soon as possible so that you may correct or 

clarify your final responses. I welcome additional comments should anything else come to mind 

in the meantime or afterward. Since your initial thoughts are likely to be brilliant, they don't have 

to be lengthy. I expect that we can get through all of the questions within the time allotted. Each 

section has 6 main items, so that's about 3 minutes per question on average (assuming a 90-

minute session). If you need to take a break, just let me know. It's no problem.  

Please don't overthink the question prompts as they are deliberately worded to address 

specific issues within the theoretical framework of my larger study. I'll try to contextualize each 

lead in terms of your particular work. In this case, the original artifact I'm considering is Tajtékos 

ég as it relates to your book, In the Footsteps of Orpheus. 

B.1.2 PAL Framework Interpretation  

This first set of questions has to do with fundamental aspects that link these two works. 

Thinking about your own evaluation of Tajtékos ég, here's the first question.  

1. As you researched the original work what about the author did you find most intriguing 

about their personal perspective, historically, about Radnóti himself? [4:05] 

Well, when I had first heard about Radnóti and I read the first edition that came 

out after the war, I was completely fascinated by him and by his poetry because I didn't 

know anybody else who was a forced laborer (kényszermunkas in Hungarian) and my 

uncle was one too and he disappeared so that we never knew about him anything anymore 

and there were tens of thousands of people but this was not the first case that I had heard 

of but it was the first case that I have read poetry about and it was the first case that I 

really could and did identify with the poet and so I was enormously moved and I thought 

that I had found and discovered somehow one of the greatest Hungarian poets and I loved 

him. 

2. Okay, next question. Beyond the obvious, did you notice any particularly strong 

influences or defining features related to the specific place(s) where the poems were developed? 

[5:56] 

No. I mean I didn't know this before about these various places where he was taken 

and then finally killed. I mean, where he was taken to Bor and then how they came back. I 
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didn't know Saint Christ obadioc is the last poem – that the last poem had been written and 

the last poems have been written, but I didn't hear about these. 

2a. What about the places when he was writing his earlier poetry? What did you notice, if 

anything, about the places where he wrote before he became a slave laborer? [6:50] 

Before he became a slave laborer?  

Yes, when he was writing his poetry… 

Poetry in Budapest. I mean I have heard about these places. I mean I was not there. 

3. As a product of their respective times, how was 'time of the essence' for Radnóti? 

[7:14] 

I mean Radnóti I think knew or feared from the beginning that he's going to be the 

victim of this horrific persecution. And I think that what happened to him is in a way an 

incredible demonstration of Hungarian Jews of his age that happened with them that they 

were called in for forced labor and many of them were killed in Russia as was my uncle. I 

mean I particularly reacted to Radnóti because he was about as old as my uncle, my 

father's brother, whom I adored throughout my childhood. And he was taken away too, I 

mean my uncle was then taken to Russia rather than to Serbia and it was earlier but what I 

knew what has been, how the forced laborers had been handled and how they had been 

killed. 

4. In terms of the actual mechanics of writing your book, Orpheus, what do you know 

how to do now that you wish had known to do then? [8:49] 

I don't know more now than I knew then. I think that by that time that I wrote this 

book I knew everything. Especially, I knew everything because as I said, my uncle was in a 

similar situation and so we have learned everything that was possible to learn about the 

forced laborers. 

4a. And in the context of the mechanics, the sort of 'how' as opposed to 'what,' so what do 

you know 'how' to do now that you wished you had known 'how' to do then? [9:28] 

I don't think I would change. 

5. Okay. So, how much control did you have over how this book Orpheus was laid out 

and produced? [9:42] 
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Laid out and produced? I think it was as I have written it. And I was pretty much 

restricted by that what I can/I cannot say because of Mrs. Radnóti. 

Right. So, the last question of this section… 

6. As you developed your final book (copy and/or design), in what ways did your 

understanding of the meaning preserved in the original artifact change? 

You mean this (pointing to Tajtékos ég)? 

That's the original artifact, right, so your entire knowledge and understanding and how 

much this work played in your life, in what ways did your understanding of that (Tajtékos ég), 

how did it change over time? [10:56] 

It didn't change. I mean I knew when I heard the name Radnóti, I don't know when 

that was for the first time, but I knew that he was a great poet. I had read his poetry and I 

knew what happened to him. I particularly identified with him because of my uncle who 

was killed under similar circumstances. 

Okay, that's the end of the first section. 

B.1.3 Sense-making Intelligence  

This second set of questions aims to draw out points that have to do with how you 

(individually) made sense of the resources available to you when you were creating Orpheus, in 

light of how it turned out in the end. And depending on your responses, I may ask a follow-up 

question. Okay? 

7. Was there a lot of background information available to you at the time you started your 

Orpheus book project? [12:12] 

Yes.  

7a. How did you go about filtering out the best sources? 

I mean there was no possibility to select the best sources. I mean I think I have 

considered all sources and I also was very much aware of it that Mrs. Radnóti and, with 

her, the Hungarian public, didn't especially want to emphasize the fact that he was 

tortured and killed by Hungarians. So the whole process was in many ways pushed over to 

the Germans. I mean his last poems contained the German words that were as many 

German words spoken as they are now between you and me, none. N-O-N-E. There were 
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no Germans, only Hungarians. Hungarian soldiers have killed Radnóti. And Hungarian 

soldiers have killed 40,000 Hungarian slave laborers. 

8. Did you know how you were going to write your Orpheus book at the start? At the 

start of your project, did you know how you were going to write your book? [13:53] 

I knew that I have to be as open as I can. That I have to say everything that I would 

like to say. At the same time, I knew that I had horrific limits because I was neither Mrs. 

Radnóti nor the Hungarian public and the Hungarian editors would like to see any kind of 

blame on Hungarian responsibility.  

8a. How did you start making connections among all the important points as you were 

crafting this work? [14:44] 

I mean, they were obvious. As I have read his poems and knew from day today what 

happened because I went to the libraries in Budapest and tried to find out about this 

particular group of people and I also knew by experience and I knew from other who were 

in similar situations.  

9. Throughout the process of writing your book, did you struggle with any particular 

bias(es)? [15:24] 

I had from the beginning the huge problem that I knew that neither for the 

Hungarian public nor for the Hungarian press and nor for Mrs. Radnóti, I can speak about 

Hungarian responsibility as a matter of fact. I feared that if I do it more than I should that 

the book will never appear in Hungarian and even it might be not in English because the 

publisher might send it out to Hungarian experts and so it might be stopped at the very 

beginning. 

9a. How did your presentation guard against or minimize that? So, because of that, what 

was the effect? Do you have a specific example that you can think about? [16:37] 

No, I don't have a specific example, but I did not play the game along, but I was not 

as outspoken as I would be today and as I could have been as I should have been. 

10. Was it always clear to you where you wanted to take your research for the book? 

[17:08] 

Yes.  
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10a. How did you pull together all the details to reach your conclusions? [17:17] 

I mean, number 1, I knew very much very well the situation. I mean, that was 

usually that happened to Jewish slave laborers and I knew that usually the leaders were 

responsible and that there were yes very few people who had them but that most of the 

time they were really tortured to death, killed and I knew how. I was enormously interested 

in this topic later because of Radnóti but to begin with because of my uncle who had to go 

as a slave laborer in 1942 and was killed and our whole life was enormously changed by 

that.  

11. Did you consider other approaches to writing the book, than the one you took? Did 

you consider other approaches to how you would… other, another approach. It is written the way 

it is but did you consider other approaches to how you wrote this before you finally decided how 

you would write? [18:47] 

No, I mean I had decided that unlike most people who didn't decide to lie, but who 

had to lie because the Hungarian press wouldn't function otherwise and Mrs. Radnóti 

would tear their work apart, so I have decided to be as clear and as open and as much close 

to the truth as possible. 

11a. What convinced you to finish the way you did, finish the work the way you have? 

Was there any particular thing that convinced you that this was the right way to go? [19:38] 

Well, I mean, I wanted to show how he was killed. 

12. Are you pleased with the published version of this book, the English version that I 

studied, as an artifact or complete work? Are you pleased with the published version? [19:58] 

Yes. 

12a. What makes you most proud of it now?  

I really think it is the first book and the first public statement that stands in conflict 

with that what Mrs. Radnóti has been pushing for throughout her life and what the 

Hungarian press found acceptable. 

12b. Can you just confirm this book and the Hungarian edition, the one that was 

published in Hungarian, were they published in the same year? 

I don't remember. 
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Okay, I will check. So, if I was to ask you about the Hungarian version, would you feel 

the same way about it as you do about this one? 

Yeah. 

B.1.4 Cognitive Writing Model  

Okay, so we are halfway through! The third section of questions has to do with your 

writing 'style' when you were working on the Orpheus book. I'm quite interested in how both the 

form and the story of Tajtékos ég in the way this is, might have influenced the outcome of this 

work (Orpheus). Also, it would be helpful to understand how or if your professional situation at 

that time was in any way a factor. So I'm going to give you the questions, but that's the context of 

this next set of questions. 

Uh huh. 

13. What was your own intention in writing Orpheus, explicitly? [22:18] 

Truth. I hated the Hungarian versions, the lies. And I felt enormous sadness for 

Radnóti who put in his last poem, the German sentence, demonstrating that these are the 

Germans who are killing him when there was not a half a German, a quarter of a German, 

a tenth of a German… it was Hungarians and even in his death he denied that. He denied 

that partly because you could always say because he loved so much that country. Yes, that 

probably was a reason, but other – and I think, and I am sorry to really say this – but it 

was not only that. It was that he knew that to become famous and to be loved by school 

children and to be loved by a whole country he doesn't, he cannot, be a Jew. And, but he 

has to be a great Hungarian poet to compare himself to Babits who died in 1941, and he too 

he says that he knew the truth that is why he was killed. He was killed because he was a 

'dirty Jew' not because he told the truth. 

14. In the most basic terms, what was the problem or issue that prompted you to write 

your book? [24:18] 

On the one hand, because I loved him; and on the other hand, because I knew this 

terrible lie, that was invented after his death and I knew the way which Hungarian 

children are growing up by learning all those lies about Radnóti – until today.  
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15. How did you manage to maintain a sense of purpose while doing the research and the 

writing of Orpheus? [25:00] 

Oh, that was very natural. I mean, I was enormously interested in Radnóti 

throughout my entire life, since I first read his first poems in the late 1940s. So, I wanted to 

write. And then there was this whole question of the huge lie that he was killed because he 

was a Hungarian poet, and so lose the truth and with a witness to truth and I just really 

hoped to clarify this. 

16. How did your academic community of practice influence the literary style and 

structure of your book? [25:53] 

I wanted to be very clear and I wanted to somehow emphasize his poetic approach 

(the importance of creating the kind of poetry that relied very much on the Hungarian 

poetic tradition), as well as his political. And I thought that, in a way, if I am sticking to his 

life closely on the one hand and on the other hand show the political situation, that I am 

going to be able to portray both. 

16a. Okay, and can you just say a little bit about your academic community I was 

professionally very close to Fred Turner who has very similar approach and opinions to 

Radnoti's work and I have been happy to have found someone who is as close to 

Radnoti….Turner's sense of rhythm and epic images as being very close to that of Radnoti – and 

it was a great task and a wonderful accomplishment – that he was able to offer in the process of 

understanding and recreating Radnoti… at the time that you were a part of when you were 

writing this? Can you just say how do you think that had any influence on your literary style, if 

any? [26:37]  

On the literary style I don't know. I mean I wrote in ways as I thought that I should 

speak about this. And I loved this work over everything else I have ever done. And I think 

that, you know, that gave me a certain sense of importance and of a great delight. That's all 

I can say about it. 

17. What caused you to realize that you'd discovered a genuinely new idea while writing 

that? [27:24] 
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I knew all the time that this is the truth. When I was 13 and I read first his poetry. I 

mean I was touched to the core, but I said: "my God, it has this other aspect – and this is a 

lie." 

18. What knowledge of the topic or of your audience did you leverage from your own 

prior experience to make the points you made? [28:04] 

I mean, well I mean, I have been in the Holocaust and I have experienced the ways 

in which people react, my own family, and some friends whom I had, and this certainly had 

a big influence on my life until today, the day of today. So, I mean, I am still looking at 

people today – if I get to know them and they become my friends – my first question is 

'would they hide me if I am persecuted because I am Jewish.' I mean that is my first 

question in any kind of relationship I have with anybody, including children or adults. 

B.1.5 Impact of 'Digital Age' on Scholarship 

Okay, so that ends that the third and we have one last section. You still good, don't need 

to have a break? (negative response). Good, okay, alright, so in the last section, this brings us to 

the section which explores the possible impact of today's 'digital age' on your scholarship as a 

whole. So, please think about these questions with whatever hindsight or future vision you feel 

able to share - still keeping these particular pairs of books in your mind. Okay? So here are the 

last questions. 

19. What research techniques or tools helped you to make novel and invaluable insights 

into your topic? I'll repeat it. What research techniques or tools helped you to make novel and 

invaluable insights into your topic? [30:16] 

I mean, the very fact that I could and wanted to go into the poetry itself as a 

manifestation of the poet's life and experience has been very important. Especially very 

important because today's – and especially at that time – literary approaches refused any 

kind of possibility of going into the poet's soul, so to speak, and the poet's feelings, saying 

that you cannot explain that because you know, you have to go to grammatical usage and 

you have to go and see the personality of the writer itself. Who is writing about another 

writer rather than to think or to suppose that through poetry, or even diaries, you can go 

into the depths of the writer, so I consider this as a scandalously stupid and naïve and 
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artificial approach because I think that many poets, I don't say all and I don't say that 

always, but many poets do write about their own life experience and not about yours and 

not about mine but about their own and that especially when you are constantly threatened 

of live danger or murder that you are somehow trembling and writing about that. And 

anybody who sees this as an artistic manifestation rather than as a psychological reaction is 

simply a person who has never been in live danger. 

20. Have you come across any other ways of representing the research other than this 

book edition? [32:54] 

No.  

21. How has your research and writing (your scholarship) changed in response to new 

enabling technologies? [33:06] 

I have no idea what new technologies can do with it. I mean, I have no insight of 

whether new technologies could bring new insights than when basically everybody is dead 

who has known of Radnóti or who has any kind of personal experience with the times in 

which he lived. So, I don't know, I mean, you can always go in a formal way and try to get 

closer perhaps, but I see no other way. 

22. Can you describe any particular issues of representation that challenged your writing, 

when you were writing Orpheus? [34:07] 

No, I just knew that a completely formal analysis would not cover Radnóti's life 

experience and therefore his poetry. And I think that anyone who thinks that, has not been 

in live danger and has not been so and doesn't understand what that meant to people who 

were. 

23. What role do you hope your book plays as an object – or provocative artifact – in 

research and education? [35:02] 

Oh, I think that it shows our insight into the political and psychological 

circumstances in which Radnóti lived and therefore I think it would be helpful to anyone 

writing about it.  

24. How does your book advance new understanding or perpetuate new thinking about its 

topic? [35:34] 
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I mean I think that it really has been one of the first books, if not the first book, that 

speaks about it honestly, about what Radnóti dreamt about – just one second… (phone call 

interruption) [39:23] 

Okay, let me just go back – we'll pick it up... The last question was: how does your book 

advance new understanding or perpetuate new thinking about the topic?  

24a. And perhaps in that context I meant to just say, do you use your book as text in your 

own teaching at all? [39:49] 

Yeah, I mean I don't have the book as one of the reading materials, but I am 

recommending it as a recommended text. And, yes, I mean, I do have the same kind of 

concept about the times and about Radnóti and about his colleagues and about the 

Jewish/anti-Jewish laws in Hungary, and so on, so I do use some parts of the material when 

teaching the Holocaust, when teaching Radnóti, for teaching the Hungarian Holocaust, I do 

use it to some degree. 

24b. Okay, so, do you have anything further relating when you think about perpetuating 

new thinking in the educational sense on your work? What does that mean? [40:56] 

I mean what I just hope is that as time goes by, my book will be used more and more 

in Hungary and that people will understand that this, what happened was not a German 

responsibility, but it was 100% a Hungarian responsibility. And that it is a tragic fact that 

you can make a system in which basically almost everybody obeys the rules no matter how 

inhumane and brutal and murderous the new rules are; and that the number of people who 

don't follow these rules is terrifyingly small in number. 

B.1.6 Concluding Remarks 

This information is very helpful, so I want to thank you.  

25. Do you have any questions for me at this time? [42:07] 

I have the question how do you want to use this material? 

Well, you'll see in the near future that, I'm using case studies, right? And if you remember 

from what you know from the committee, this is a pair. This is one of the case studies, right? The 

other ones, here they are (shows chart). So, you have the first Anne Frank diary and The 

Phenomenon of Anne Frank from David Barnouw. And then you have The Protocols of the 
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Elders of Zion and Dismantling the Big Lie, right? So, each of these (A2s) – it's very good – 

have come out of these (A1s). These (A1s) are the original sources. Uh huh. These (A2s) are 

new derivative works. Okay. Right?  

So, in my research by going into depth into these works, right? What I found, you know, 

very interesting is that these three (A1s) have very complicated pathways. Oh. Very complex. 

There isn't just one diary, there isn't just one protocol, and there isn't. I mean, it's absolutely 

amazing. And each author here (A2s) is an expert in the field, right? So I'm hoping that from the 

data that I collect, from the interviews I have with each (in this case it would be Steve Jacobs and 

Barnouw and yourself), that I will be able to fill in some gaps and be able to confirm some of the 

research that I've pulled together so far. And ultimately I hope that, you know, as experts (and 

this is true in any field, but I think when it's to do with Holocaust Literature it makes it even 

more vital), let's put it this way, to see if there's something about how you have done your 

process and how you have approached your work and what has come out of it. Much of your 

expertise is really automated today in the sense that it's become internalized to such a degree that 

you don't have to think about how you do something. It just comes, right? You know that 75% of 

expertise becomes automatic. So perhaps, out of this process, I will find some levels of 

information that could then be imparted to future students so that they could learn from their 

expertise even though they are not experts. But that can give them new insights, so that when 

they start to create another work, from yours and from this one, they will do a better job. They 

will understand more, and they will perhaps have the kinds of insights that you already have 

imbued here, right? When you say, I mean I think that the legacy of this work is the hope for the 

future as you've said, right? And to me that's where this is all going. 

And at the same time, what's very interesting is that it's very hard to imagine. I have no 

idea what the technologies are going to be in the future. I can't even cope today either. Right? It's 

insane. Everything can be put with everything, mixed up and all the rest of it. So, the point is it's 

the process that matters, because you can't imagine, I cannot, none of us can imagine, what it's 

going to be, right? Right now, we have a hologram, right, of Pinchas Gunther from the Shoah 

Foundation, right. And he, you know, you can ask him questions and he answers them. And it is 

amazing, right. But the challenge is, its, if he was there himself, he would say other things 



274 

probably, right? He would say what he said, but he, (Yeah) but it's different, right? But 

nevertheless, you know, it has, it's a way of, it's another way of holding on to the past, if you 

like. It's just, you have to, the problem is it's no longer le souvenier, it's la memoire that is la 

souvenir – and it's a different kind of memory, right? So, we will see… but I am, you know, you 

said really very fascinating things, so it will all be, I'm very grateful and I'm so happy that we got 

this. This makes me… [46:58] 

Yes! That is really very special because it is still missing the…(Ozsváth She sees the 

Tajtékos ég the 1946 publication). 

But it's like, you know, it takes you back, takes me to the past. I had such a thrill when I 

got that (1946 edition of Tajtékos ég) this morning. You have no idea.  

Yeah, I mean, now me too because I suddenly have realized that the last poems are 

missing. (As she looks through the 1946 edition.)  

But you wouldn't have known that when you got it of course.  

No, of course not.  

It's amazing.  

It's an incredible document.  

Yeah, it really is. [47:46] 

26. But do you, did you ever visit the publisher? This publisher is still, is it Zamat? Who 

is the publisher? Is it Revai? 

Revai 

26a. Revai Are they still around today, do you know?  

I guess yes. They're very famous, so my guess is.  

26b. Copyright Budapest 1946. What does that say, is it just an address?  

Copyright by Revai, Budapest 1946. And this is the Revai literary institution's 

printing in Budapest and who is the head of the Printing?  

27. So I know it might depend on the context, but if you just had that now in your hands 

and you wanted to flip to the poem that is perhaps in some ways your favorite or the one that 

provides you with the most emotion, what would it be? [48:57] 
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Out of this? (Yes.) I mean the 8th Eclogue is a very interesting and important poem. 

So is the seventh. The 7th is about his imprisonment in the camp and the 8th is a discussion 

between the poet and the Prophet and this is the first march, which is his last poem. What 

page is that on? On 112. And A la Recherche which is before this, so I don't even understand 

it. And, A la Recherche is given 44 of September, which I know, and this is his last poem, 

First March. Why did they put this one because perhaps it was like that in the notebook? 

That was the reason because this is the last one. We could look. We would have to see. 

Probably this the reason, because this is the last one. Ah, that's interesting. Wow. The 7th, 

and there are a number of others, I think. Probably the '48 version is the complete one. Yes. 

My God. 

28. Does the quality of the paper remind you of what it was? Because it's very… [50:53] 

It's very Hungarian. Coming from that time, yeah. And I don't think that I saw this, 

because I think that what I saw was the, with the poems, with the poems he wrote. You 

think they were in there, so it would have been a '48 edition. Is that what you're saying? I think, 

yes, I don't remember. But it certainly was because I have been enormously moved 

emotionally. I mean, of course, you can be emotionally moved by this too, but I don't think 

it came slowly. I have from that she comes to my mind…  

[51:50] end of interview 

B.2 Responses from Dr David Barnouw  

This interview with Dr David Barnouw (in Amsterdam) was conducted by Christine 

Maxwell (in Dallas) on Tuesday, 14 April 2020 via videoconference.  

B.2.1 Purpose of the Interview 

[0:37] start of interview 

This interview process has been approved by the University of Texas at Dallas 

Institutional Review Board. I have designed a basic set of 24 questions, in four sections. As I 

mentioned to you before, I would like to record this session so that we can have an interactive 

conversation. Is that okay with you? 

Yes, no problem at all. 
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Your candid responses will help me fill in some of the more important aspects of my case 

study. I may include them in my thesis, but you will have a chance to review my notes. Is that 

okay with you? 

That's also okay. You're responsible yourself for your thesis whatever I tell you! 

Anyway, I will email a transcript of this session as soon as possible so that you may 

correct or clarify your final response.  

Yep, okay. 

I welcome additional comments should anything else come to mind in the meantime or 

afterward. Since your initial thoughts are likely to be just perfect, they don't have to be lengthy. I 

expect that we can get through all of the questions within the time allotted. Each section has 6 

main items, so that's you know 3 minutes per question on average (assuming a 90-minute 

session). If you need to take a break, just let me know. It's no problem.  

Please don't overthink the question prompts as they are deliberately worded to address 

specific issues within the theoretical framework of my larger study. I'll try to contextualize each 

lead in terms of your particular work. In this case, the original artifact I'm considering is the first 

1952 English translation of Het Achterhuis (Anne Frank: The Diary of a Young Girl) because I 

don't speak Dutch so I couldn't go right back to the original unfortunately. But it's as it relates to 

your book, The Phenomenon of Anne Frank. 

B.2.2 PAL Framework Interpretation  

This first set of questions have to do with fundamental aspects that link these two works. 

Thinking about your own evaluation of Anne Frank's diary, I'm going to give you the first 

question.  

1. As you researched the original artifact what about the author did you find most 

intriguing about their personal perspective, historically? [3:11] 

It was interesting because it was for the first time I was reading Anne Frank, when I 

was young and at in high school or even… in the sixties it wasn't at school. And I don't 

have sisters, so it was not in the library of my parents, although they had a lot of books 

about the Second World War. And the strange thing was that my Director at that time and 

my colleague, the three of us were doing the research, we had never read The Diary of Anne 
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Frank. And so, we did that immediately of course and I decided, yeah, it's a girl's book. 

Why should I be interested in a girl's book? But what was the most interesting thing to go 

into the real… we knew already that Anne Frank has written more than just one diary, 

that she had rewritten her diary and the most interesting thing for me was to see how 

somebody developed - is developing in language. You cannot see that in the diary that you 

buy in the shop because it's just one text. But her first diary is clumsily written, lots of 

mistakes, etc. And then two years later she starts to rewrite the diary and it's I can't say 

without mistakes; but it's a long stretch, hardly any mistakes. And that was and is still 

really fascinating for me: how a writer develops in such a short time. 

2. Okay, next question. Beyond the obvious, did you notice any particularly strong 

influences or defining features related to the specific place of its development? [5:09] 

Uhm, yes. I can. You can see from the beginning that she is imprisoned, in self-

imprisonment. And that she is very good in writing about what's happening inside. How do 

people interact with each other and there she is more a journalist than an author, so to say. 

And she could do better I think being in this confinement than if she had been yet just at 

home. There's a lot of more influences. She had a few influences there: only those seven 

other people and then Ms Gies and a few others who came and talked a little bit with them. 

That's made her more journalist type. I would say, she always has been curious, that's for 

sure, but now she could only be curious what happens in her square meter so to say. 

3. As a product of their respective times, how was 'time of the essence' for the author? 

[6:23] 

She had time enough, more than enough. I mean she couldn't play outside. She 

didn't walk to school, to synagogue, although before the war they hardly went. So, she had 

so much time… that's why she could write so many pages. Then the second time after 

March '44, she starts to rewrite the diary but at the same time she was writing in her first 

diary, but she could do that. 

4. In terms of the actual mechanics of writing your book, what do you know how to do 

now that you wish had known to do then? [7:09] 
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[Laughs.] That's kind of questions you can't ask an historian! I mean historians 

don't, if you ask a historian 'oh what do you think would happen next year?' I'd say, 'I'm a 

historian, I don't know!' But this is the same question, with its background. Well, one of 

the most interesting things I realized in all those years, there's never been a good interview 

with Otto Frank, her father. And that's a pity. I've seen lots of interviews, but he has 

always the same questions, same answers. You can say when he became very, very popular 

and famous the journalist interviewers were hesitant to ask questions. What kind of 

questions do you ask to the father of a saint? Why did you survive Auschwitz? Is that not 

very strange? Surviving Auschwitz… how did you do that? People didn't ask that. 

5. So, how much control did you have over how your book was laid out and produced? 

[8:23] 

Eh, 100% control. I had, I was writing it when I was still working at the Institute 

and the Director and the Head of my research department were reading the manuscript. At 

first, they said you're doing very, very strong words against Anne Frank Stichting 

(Foundation) in Amsterdam. So, you're not writing your memoirs, so be a little more quiet. 

And they were right, so I, yeah… was a little bit harsh. But it's not my memoir so… But for 

the rest I was completely free to do it. 

And from the point of view, its production? 

How do you mean? 

The look and feel of the text, the way it was set out, that's what I'm talking about. [9:31] 

Yeah, um, we have say, ten publishing houses in the Netherlands who have been 

dealing with authors of my Institute. I've been to three or four different publishers already, 

but I know them all well. I mean the Netherlands is a small country; Amsterdam is a 

village. So, you go to one of them and say 'I'm writing an interesting book about Anne 

Frank. What do you think?' 'Okay, very well.' And it didn't change a word or letter. 

What about the translated, the Indiana edition? [10:11] 

I did, now I'll, yeah, yeah. I did it on my own. I realized that officially when you 

make a contract with the publisher, they say that translation, if it will be published in other 

languages, we will have 10% or 20% or whatever. Since 20 or 30 is some separate line, I 
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say you do nothing about it, why should I pay you if I manage to get a translation? The 

German translation was done by invitation, by German publishing house, so by way of 

translation I was happy enough to, okay, yes. And United States, much more difficult, of 

course. But I knew Rosenfeld, that's one of the important writers on the Holocaust, etc. 

And he happens to be the editor of the Holocaust series in Indiana University Press, so I 

realized I was very lucky with it and I know some American scholars who were amazed 

that it went so quickly, without any problem.  

A second point was that we have here in the Netherlands an Institute which will pay 

90% of the translation if they agree with it because if you want to promote Dutch culture, 

uh, yeah, that's like, it's not good enough to promote Dutch culture so it's a very clever 

system. You first need to have a real contract for a publishing house and then they decide if 

they do it or not. And then they have a list of translators which are officially recognized. 

And that's okay because they don't want the nephew of the publisher somewhere in Kansas 

doing a bad translation. And for a publisher it's kind of tricky because they make contract 

with me and cannot stipulate in the contract if the Dutch organization doesn't pay the 

contract is nullified, so I was both times happy they did it and that the foundation paid the 

translation cost. 

That's great. Just one quick question though. Did you have a say in the actual image on 

the book cover? [12:58] 

Uh, sure. I sent this image to them because it's not far away from me. I'm living here 

in an old, in a district with a lot of old shipyards and this image is painted on an old 

shipyard here nearby. It's only half a mile from my home.  

How big is it? 

Uh, enormous. 10 meters high, I think. And interesting thing, it has been used three 

times already for books related on literature, yeah. It's a young Brazilian painter who has 

done, for instance, a lot of painting during I think the Olympic games in London. It's a 

street painter.  

When was that painted actually? Do you remember roughly what year? 
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Four years ago, five years ago? I'm not sure. (Wow.) That's months? No, five years I 

think. 

6. As you developed your final book (copy and/or design), in what ways did your 

understanding of the meaning preserved in the original artifact change? 

My meaning did not change, as I have been well aware that the original artifact (or 

artifacts) are only one factor for the popularity of her diary. There was no change, because 

I was not dealing with the original artifact but with post war developments. 

Alright, so that's the end of the first section… So now we're going to go to the second. 

B.2.3 Sense-making Intelligence 

This second set of questions aims to draw out points that have to do with how you 

(individually) made sense of the resources available to you when you were creating The 

Phenomenon of Anne Frank, in light of how it turned out in the end. And depending on your 

responses, I may ask one or two follow-up questions. Okay? 

Yep. 

7. So, was there a lot of background information available to you at the time you started 

your book project? [15:07] 

Yes, absolutely, because I've written years before another book about Anne Frank 

and those were more or less four or five lectures or articles I have been written and that 

was published in the Netherlands and later also in Germany and, let's see, when was 

published… [flips pages] in 1989 it was published and that was… 

What was the title then? 

Uhm, Anne Frank for Students and Scholars. That means Anne Frank for students 

and scholars. 

Ah, ok. Very good.  

That was kind of, uhm, yeah, trying to get it in my fingers. A colleague and I had 

dinner with a publisher and my colleague suggested that I should write a book . He said, 

why don't you publish his articles as one book. And I hadn't thought about it, so okay, let's 

do it. 
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7a. How did you go about filtering out the best sources in a sense? I mean did you, what 

were your sort of filter approach for your sources? [16:37] 

Uh, when we were working on the Anne Frank book, The Diary of Anne Frank, I 

was one of the three who was most interested in what happened after the war. And I'm still 

most interested in and because what happened during war time, she's written about it and 

hundreds of thousands of others. I'm very interested in interaction between you can say, 

Anne Frank she doesn't change, of course not, her work is the same, but her image is 

changing. And I'm very interested in that aspect. I was already thinking about it and 

discussing it with other people because it's not only to do with Anne Frank but also with 

our image of the War. I mean just after the War, everybody has been in the Resistance of 

course. That changed in the sixties, seventies and that was a time that everybody has been 

collaborating, so. And the facts are the same, but the thinking about it has changed. 

So, how did you go about filling in gaps, as you see them? [17:53] 

Uh, reading. Trying to find out. Looking into other books. I mean, I'm also very 

interested in movies and history because I realize that most people see history through 

movies and not through scholarly books. I remember how angry all the historians in the 

world were when the Holocaust serial for television became a huge success. And all those 

scholars had written hundreds of books, were really angry at this terrible Hollywood 

disaster. And I say it is very influential, so be happy with it. And on the other hand, I'm one 

of the few film historians who don't like Shoah by Lanzmann, because I don't think most 

people have seen seven hours of the documentary. And it's also discussing with people… 

8. Did you know how you were going to write your book at the start? I'm talking again 

about The Phenomenon. [19:14] 

Uhm, yes, because it starts with, so they say, with myself when or why I got involved 

in this book and I realized that when I started to give lectures in the United States I started 

immediately with Anne Frank, and that was confusing for people so now adays, I start with 

my grandfather and my father and myself and that brings people into kinda of, yeah, 

interaction, you can say, but you cannot bluntly start, 'Oh they went into the house and she 

started to write.' No, you have to give background information, etc. And I like to do that, 
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and I realize that personal start in say the Netherlands or Germany, they look a little 

confused but in the United States, yeah, personal stuff is more appreciated than, uh, than 

here. 

8a. So, what helped you figure out your approach, would you say? [20:32] 

The approach of course also chronological and historians are mostly working 

chronological. There are of course historians who for instance when they are writing a 

biography they start with the death of their person but it's always a little bit confusing 

because you think with history you start at a certain point and you end at a certain point 

and this hopping in between years makes it more difficult. And in this case where I used 

also the how we made the Diary of Anne Frank start with her life, how was it with the book, 

how was it with the play, with the movie, the play, and the chapters which already had in a 

rough version in our big Anne Frank book, so that was easy so to say that was not new and 

for instance a girl's book or literature that's a phenomenon we didn't have in the eighties. 

There was no discussion but now it's a discussion. And Anne Frank was no part of 

literature in the Netherlands until now, so I'm interested in this aspect also.  

9. Throughout the process of writing your book, did you struggle with any particular 

bias(es)? [22:13] 

Biases from whom do you mean? 

What I'm thinking of there, it's a personal issue, right? I don't know you. 

Yeah, maybe that's my conflict with the Anne Frank Foundation who owns the 

house, etc. 

That's the fond???, is that what you're referring to? 

No, the Fond is in Basil. They own the copyright and the Stiftung is also a 

foundation. The Stiftung is - they own the House. 

Oh, so that's the Anne Frank's house in Amsterdam? (Yeah.) At that location, you mean 

the people there, is what you're referring to? 

Yeah, you can say the Anne Frank House. And I always had trouble with them. 

With the Director there, so that's kinda biased of me and it was my director and my head 

of department said 'David, you're not writing your memoirs, please step down a little bit.' 
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And they were right so I was so much getting I was right, I was right, and they were wrong, 

they were wrong, so that you can say is a kind of bias. 

9a. How did your presentation in the end guard against or minimize that? [23:41] 

Uh, using other words. It's not that they, I self-censored myself. Now, I self-censored 

myself in language so to say. And I'm just telling what happened and not telling oh how 

bad that is. People can see for themselves. 

10. Was it always clear to you where you wanted to take this research? [24:11] 

Oh, you mean where? In what case?  

Where your end was going...  

Uh, there is no end, because I know this. Now if people ask me what do you think 

how Anne Frank will be appreciated in ten years' time as the victim of everything or strict 

Holocaust victim, I don't know. So, it's a little bit the same in the Netherlands since the 

eighties Every year we have our Day of Liberation with a lot of festivities, but only once in 

every five years everybody has a free (paid) day off and this year will be a little bit 

troublesome. But since the eighties people say this is now for the last time. So in '85 be less 

interest and in '85 oh will be the last time and they say it now the same. And I've seen that 

in my work increasing. Things are going up and up and up. There is hardly any down and I 

always say, yeah, it will change completely when there is a third world war. And with Anne 

Frank I'll say if there is competition, a new Anne Frank, but I don't think so. We have Etty 

Hillesum. I don't know if you have heard of her. Etty Hillesum is Jewish – not a girl, young 

woman – who has written also a diary. She was killed and she is also became very popular 

but she is much more talking to God and it's very philosophical (older than Anne Frank) so 

I always say, yeah, she's not real competition. Anne Frank will win in the end and for now 

that's true. 

10a. How did you pull together the details to reach your conclusions in this work as they 

stand today? [26:27] 

Some of the conclusions are open, um, because I realized what I am writing… the 

same thing with, no. I think a real, a good historian, a good writer, if he's writing his 

conclusions, he or she will realize, yeah, I'm saying that now but maybe in ten years' time, I 
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or somebody else find, with the same materials, comes to other conclusions. People always 

think that you need more other material to have other conclusions but that's not true. Uh, 

you can go through the same material and see it for a second time, or you see it twenty 

years later, and you can reach another conclusion. That makes it interesting, I think. 

10b. What was your 'aha' moment? How would you say that? [27:23] 

That's long ago… I think, I give lectures at universities in the USA, at Holocaust 

centers or Jewish organizations, but also in high schools. And then you have an audience of 

sometimes a thousand students – first thing, my God what's going on? And I realized that 

at one time, well, I consider the audience of course… so a girl was with a lot of girls, there 

were twelve of them, they were pushing… 'ask questions, ask question.' And this girl asked, 

'can I ask a question?' and I said 'of course, of course.' Did Anne Frank have a steady 

boyfriend before they went into hiding? And then I realized it's not only about a war. It's 

about just normal people. And girls of twelve are not interested in war, they are interested 

in do you have a boyfriend? And I found it, yeah, one of the best questions ever asked.  

11. Did you consider other approaches to writing this book? [28:57] 

Oooh. [Laughs.] I've never considered to write a novel. There have been different 

approaches to writing about Anne Frank in a novel type. A New York Times editor, Ellen 

Feldman, has written a book about Peter where he survived the war and was living in the 

United States, and I like that kind of writing but I'm very bad in inventing things, so I need 

the facts and no, I think this is my way of writing. I'm happy with it. 

11a. What convinced you to finish The Phenomenon of Anne Frank the way you did? 

[29:59] 

Um, I'm not somebody who wants to write for years and years and years, so it's 

finished now. Point. Period. And I realize that I stopped at a moment when everything is 

changing already so you can wait another half year and another half year… I had the same 

phenomenon with writing this book about a Dutch railway, and we were writing it, one 

active member of the Jewish community started to ask compensations from the Dutch 

railways because his parents were sent by Dutch railway, etc, etc. And at this time we have 

a CEO at Dutch railways whose not a railway man but somebody who has been Member of 
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Parliament, etc, so he knows much better how to deal with that. So he says 'oh yes, we 

make a Commission and they come to see who have to come and have conversations and 

have compensation but they don't say its compensation. They say it's kind of 'we want to do 

something' and I was writing this part of that book and then I realized I'm writing about 

history that is getting before me! So I had to stop. They have now made a Commission but 

we don't know what's coming out of it, so… And when you're writing about the Middle 

Ages it never happens like that. You know, the King is dead, etc. 

11b. So can you imagine another work for a different audience or purpose? [31:55] 

Um, only if there is more. It would be interesting, but I think it's not to compare all 

the movies with each other, but I'm, as a movie historian I'm not very good at, or interested 

in, series. And was in the community of, yeah, let's say historians in film you have sharp 

division between the Anglo-Saxons where a movie is a movie and the French who have 

terrible theories – I can hardly understand them! But you need a little bit of that if you are 

writing and I'm now waiting for the film by Fulmer about Anne Frank; that will be a… 

how do you call it… It will come out? Yeah, how do you call it, that's not real persons but, 

um… You mean a, oh I know what you're talking about. It's a, comic. Yeah. And it's done by, 

uh, an Israeli performance never seen Ari Foldman is the Director of Walz with Bashir 

(2009) ... and he has made a marvelous movie about his own time as member of the Israeli 

army during the invasion in Lebanon. (Yes.) And so, I have talked with him a few years 

ago about Anne Frank, etc., etc., so I'm really looking forward how he is coping with this. 

And I would really love to work with Spielberg to make a movie about Anne Frank, but…  

12. Are you in the end pleased with the published version of your book that I studied, I 

come back to this version, as an artifact or complete work? [34:16] 

Oh yes, absolutely.  

12a. What makes you most proud of it now would you say?  

You mean The Phenomenon or the other one, the big one? (The Phenomenon.) 

Phenomenon, uh, the strange thing is it's not of everything with Anne Frank on the cover 

that sells. I'd say two thousand copies were sold in the United States. That's nothing of 

course, and it's a little bit the same for Germany and the Netherlands. But I know there are 
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people writing books that sell less than 500 copies, so I'm happy there is a book. I'm happy 

I have a book with an American publishing house, a very good one. And I can use it 

because I would like to give lectures in the United States. I mean I'm a very famous Anne 

Frank historian in the Netherlands, but when I go to the States, there they want to see 

something! And now I have a book they can read. 

12b. So, what would you have done differently if you could have? [35:37] 

Uh, oh, there is one… yeah, yeah. Um, you have in the book and I have a photo of it, 

by, and you must have seen, of Shelly Winters, Martin Luther King, Coretta King, and 

Harry Belafonte in April 1959. Um, Shelly Winters played Mrs Van Daan in the movie 

that, yeah, Harry Belafonte and Martin Luther King were seen at that time by a lot of 

white folks as communists. And at that time, there was a fight of the blacks in the South. 

Jews were helping this, this cause. So, I'm very interested to know if the movie had a good 

audience in the South of the United States. You can find it out because you have this 

famous weekly about the cinema. Yes, it keeps tabs on the movie audience numbers 

[Variety]… Yeah, but you have to pay a lot of money to go into the archives so I haven't 

done it yet, but that's a really, I think that people who were, eh, yeah, didn't want changes 

in the South didn't went to see the movie. I mean when it's people like King and Belafonte 

and Shelly Winters are seen as a communist too, uh, that's one thing I want to do. And they 

also have to go into detail looking in a provincial daily in the South, how do they write 

about a movie, etc. But it's uh, yeah, but somebody in the States, maybe he or she is already 

working on a PhD about it because it's just an interesting case. (Interesting.) It's part of, it's 

Anne Frank political, yeah, of course, you can use her political. (Yeah.) 

B.2.4 Cognitive Writing Model  

Okay, so I'm going to go to the third section, if I can find my notes... The third section of 

questions has to do with your writing 'style' when you were working on your Phenomenon book. 

I'm quite interested in how both the form and the story of Anne Frank's diary in the way this is, 

might have influenced the outcome of this work. And also, it would be helpful to understand how 

or if your professional situation at that time was in any way a factor. So I'm going to give you the 

questions, and that's the context of this next set I'm going to ask you. 
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13. What was your own intention in writing your book? [39:13] 

As an historian, I have two options: to talk or to write – or to make movies, as a 

third option. Um, I do a lot of talking. I still do on radio, television, but it's yeah, most 

important is writing. And my Institute – I'm always talking about my Institute where I'm 

already for five years retired from the institute – but its an institute where we have the 

archives, where people can come and dealing with the family and where there is a 

department, research department, and yeah, it's normal if you are a ten years researcher 

and the director asks you, 'why don't you publish anything?,' because, ah, I don't like 

publishing. But of course, you have to publish. And I like it so… 

14. In the most basic terms, what was the problem or issue that prompted you to write 

your book? [40:19] 

Uh, in this case, I had a book about Anne Frank and it was from '89 and since that 

time I had more information and I was also, you can say, that that book was published 

immediately after The Diary of Anne Frank, our scholarly book, and this book is more free 

from the, not completely, because it was after the issuance of what I've done in the '80s, I 

couldn't have written this Phenomenon. So it's just more, yeah, it's time for a new book 

because a lot has changed. For instance, in '89 Anne Frank was seen in the Netherlands as, 

yeah, somebody for tourists, nothing to do with the Netherlands. And since that time, she 

became much more Dutch. And it's interesting to see. 

15. How did you manage to maintain a sense of purpose while doing the researching and 

the writing? [41:26] 

The purpose is, that's, eh, you talk with the editor at the Publishing House and you 

promise to yeah to come with manuscripts. And publishing houses don't like it that you 

say… therefore after a half year they have some nice booklets, with all the new books that 

so appear. And you say, oh I'm sorry I haven't finished it yet [laughs]. No, be on time with 

your work! And it's not so big. I mean, it's a hundred-120 pages. I'm somebody who writes 

very, I don't write very big books. So I'm really for short books, short articles.  

16. How did your academic community of practice influence the literary style and 

structure of your book, would you say? [42:29] 
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Um, I think hardly. Now, one point, I'm officially… I've studied for political science 

and part of political science is a lot of dull stuff about, um, yeah, ah, about elections and say 

hard science. I never used that of course. I will have to use it if I'm going to do research on 

how the movie went in the South in the States. But now it's more, I have my own style and 

that's more what I say very short and not very elaborate. And, of course, historians, 

compared with others, they are more or less, one thinks that the historian has to write 

beautiful too. You never ask somebody who's writing about, no, let's say mechanics, that he 

has to write beautiful. No, historians have to write beautiful. That's of course the more 

history books I sold than about mechanics and that's also because you want to write nice or 

good or interesting enough. Don't use too much words what people don't understand 

because those are words from your own community. No, but that's easier for historians, I 

think. And I'm not from a specific, um, school. I'm what I said, I'm not very theoretical. 

And partly I have to behave because I can be cynical about the war. So, if a new book 

arrives, I'll go at the new book 'yes, I know'… so, I have to don't, uhm, you can say, 'no, it 

was not so bad in the house there with eight people.' But what I for instance say and people 

don't like that, we had a hell of a winter in '44-45 and I don't think those eight people in 

hiding would have enough food to survive. But it's kind of tricky questions people don't 

like to confront so to say.  

17. What caused you to realize that you'd discovered a genuinely new idea while writing? 

[45:21] 

Uh, the only new part, but that was, yeah, that is discussion about the betrayal. That 

became, 20-30 years ago, one of the main topics – and I always found it very strange 

because, even if you know for 100% sure who betrayed them, it doesn't change history at 

all. I mean, with the assassination of Kennedy, if you can prove that the FBI did it, the CIA, 

yeah, that will change history. But in this case, no. It's still such a topic and I came with a 

solution people don't like because the decision is 'we don't know.' [Laughs.] And people 

don't like questions from historians. And we, I publish together with my colleague, uh, a 

book Who Betrayed Anne Frank? with the question mark as title and people were angry 

that we didn't answer the question. We will not know, we will never know. And that's 
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interesting although I am here now, I am officially, uh, history consultant for the cold case 

team, "who betrayed Anne Frank", but I think nothing will come out of it. 

18. What knowledge of the topic or of your audience did you leverage from your own 

prior experiences to make your points? [46:59] 

Very first time I, uh, gave a lecture about the scholarly book, I had the stupid idea 

that people had read the book. [Laughs.] I realized in ten minutes because people were a 

little bit falling asleep already. That was not true. But I was not good enough then to 

change my talk immediately. Now I'm much more experienced to do that. So, I realized 

people don't know anything, period. And that's very good. Uh, and I realized you have to, 

um, tell sometimes three times, uh, what you have to say. And what I realized in the USA, 

that, strangely enough most of my audience, and I mean that's all the Dutch who are in the 

resistance and have been helping Jews. And then I explain them that more Jews were 

deported from the Netherlands than in Belgium and France but they don't want to believe 

it. And I really have to push in my power, I am an historian and I know better about data 

than you do. And you can say, how did it help Anne Frank? but Anne Frank didn't survive 

so, uh, but Anne Frank is absolutely a kind of cultural ambassador to show that the Dutch 

were good. I had an old friend, uhm, he, ah, he survived Westerbork. Yeah, he wrote some 

books about it. And he became Honorary President of the Anne Frank Foundation in New 

York, and he has given, same as me, given lectures in the United States with them how very 

good the resistance groups were, etc, etc. And once he realized, he had heard that I painted 

another picture of this [laughs]… And I met him and he said, "you're talking badly about 

The Netherlands. That's not good", I don't like that. 

Aye, Aye, Aye. Yeah. Interesting. 

B.2.5 Impact of 'Digital Age' on Scholarship 

So that ends that the third and we have one last section. Are you okay to finish through? 

Yes, yes, it's interesting to do this. 

So in the last section, it brings us to the section which explores the possible impact of 

today's 'digital age' on your scholarship as a whole. So, please think about these questions with 
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whatever hindsight or future vision you are able to share – still keeping these particular pairs of 

books in your mind. Okay?  

Yep.  

So here are the last questions. 

19. What research techniques or tools helped you to make novel and invaluable insights 

into your topic? [50:14] 

Uh, the only thing I used was a computer, so I didn't use big data or whatever. No. 

20. Have you come across any other ways of representing the research other than this 

book edition? [50:31] 

Uh, yes. Um. At this moment there are two or three groups working to bring Anne 

Frank and everything around it into the digital age. That also means that all her diaries 

will be digital, available, but also people can make their own 'Diary of Anne Frank.' And 

you can say that's interesting, but it's also ammunition for the people who say "Anne 

Frank didn't write her own diary." So, I don't like that part very much. I know already 

there is for instance The Diary of Anne Frank done for people who are not so (I don't know 

what the English word is… we call them low letters, so…)  

Yes, uhm, educationally challenged. 

Eh, yeah, I guess so, that's a politically correct term. Uh, so they have The Diary of 

Anne Frank with less words than Anne Frank used. Ah, I don't like that. I can imagine that 

you want Anne Frank in, for people who cannot read, uh, in, well, you're reading with your 

hands, very quality, uh, edition for blind. 

Right, Braille. 

Uh, Braille, yeah, right, that's the word, the same word. I can imagine that. But 

making, uh, even if people are doing or not doing it, it's with the possibility of digital 

means, you can make your own Diary of Anne Frank. And, yeah, I'm not so happy about 

that. A few years ago, it was I saw (I don't know if I have it in this book) uh, it was kind of 

competition of a few high schools in the east of the Netherlands for a writing course and 

two girls won the course. They had finished The Diary of Anne Frank because it stops 
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abruptly because before they were arrested, they had finished the book. Now that's 

interesting. 

21. Okay, uhm, how has your research and writing (scholarship) changed in response to 

new enabling technologies? [53:23] 

Uhm, hardly. No, and now I would use it more. For instance, uhm, our older articles 

from papers in the Netherlands, in our Institute, we had paper clippings, archive. 

Nowadays, you can, all those old Dutch newspapers are online. You can browse it without 

any problem. So, but that was after I finished my research. Now I would do that. So, you 

don't have to go to an institute to browse through the paper clippings. But you can do it 

from your own home. And the Netherlands is very, uh, let's say forward in its… We have a 

national library, the Royal Library of the Hague, is one of the first in the world to do that. 

And it's fascinating, absolutely. 

22. Can you describe any particular issues of representation that challenged your writing? 

[54:42] 

Not yet, but I think one of the first times I will give a lecture in the United States I 

will start partly from my personal history. No, I will start with, uh, I'm male, I'm not 

Jewish, I haven't been in the war, but I'm still writing about Anne Frank. [Laughs.] Ten 

years ago I wouldn't have thought about it, but you know the discussion in, for instance in 

the States and England, will make me do that.  

23. What role do you hope your book plays as an object – or provocative artifact – in 

research and education? [55:29] 

Uh, I hope that people will stop seeing Anne Frank as 'a little saint' and see her 

more like a, yeah, a normal child in difficult, very, very difficult circumstances. And the 

diary is not about the Holocaust. And what I try also, I explain in few times, people saying 

that when people are writing a diary that you, what's in a diary that's the truth. And I 

prefer the truth. And that's of course, nonsense. Everybody who has been writing a diary 

him or herself will know that's not true. And if you rewrite and re-read your own diary, 

you would say 'oh my god, [laughs], have I said that?' So, I hope to, yeah, to, you need 

know what a book will accomplish. But, here, I mean I'm still in invited to to give 
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information about Anne Frank or the war or whatever, That's two parts, not that I'm the 

most prominent scholar, but two parts as first, I, uh, I'm answering in very short sentences 

and that I'm debunking a lot of things. And that's what journalists also like, they don't 

want to hear the old story, they would like to hear 'oh, now, let's be fair, etc.' So, I have 

done that all my life. 

24. Okay, so how does your book advance new understanding or perpetuate new thinking 

about its topic? [57:19] 

I really don't know because you have to wait for a new book on Anne Frank and the 

books I've seen until now which have been published are, yeah, the old-fashioned things 

which are interesting for, but don't give any news. And I was quite amazed at this group of 

people, uh, who were doing research and who were betrayed Anne Frank that nobody ever 

asked me a question. [Laughs'] I think, historian… they can use me as... or they have all 

read my book and say 'aw, we don't have to ask David because we know it already.' 

B.2.6 Concluding Remarks 

Okay, listen, that is the end of the questionnaire.  

Okay! [Laughs.] 

I appreciate your frank answers. It's very helpful. 

I hope. I hope. 

No, really it is. 

[58:25] end of interview 

B.3 Responses from Dr Steven Jacobs 

This interview with Dr Steven Jacobs (in Tuscaloosa, Alabama) was conducted by 

Christine Maxwell (in Dallas) on Tuesday, 28 April 2020 via videoconference. 

B.3.1 Purpose of the Interview 

[1:52] start of interview 
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This interview process has been approved by UT Dallas Institutional Review Board. I 

have designed a basic set of 24 questions, in four sections. As I mentioned to you before, I would 

like to record this session so that we can have an interactive conversation. Is that okay with you? 

Yes. 

Okay, thank you. Your candid responses will help me fill in some of the more important 

aspects of my case study. I may include them in my thesis, but you will have a chance to review 

my notes. Is that okay with you? 

Yes. 

I will email a transcript of this session as soon as possible so that you may correct or 

clarify your final response.  

I welcome additional comments should anything else come to mind in the meantime or 

afterward. Since your initial thoughts are likely to be perfect, they don't have to be lengthy. I 

expect that we can get through all of the questions within the time allotted. Each section has 6 

main items, so that's about 3 minutes per question on average (assuming a 90-minute session). If 

you need to take a break, just let me know. It's no problem.  

Please don't overthink the question prompts as they are deliberately worded to address 

specific issues within the theoretical framework of my larger study. I'll try to contextualize each 

lead in terms of your particular work. In this case, the original artifact I'm considering is the 1934 

English translation by Victor Marsden of the Protocols of the Learned Elders of Zion as it relates 

to your refutation of that work in your book, Dismantling the Big Lie: The Protocols of the 

Elders of Zion. 

Before I begin the questions, I just want to state that you are the first author of this work. 

I am interviewing you, but I, of course, recognize that Mark Weitzman is the co-author. So, if 

you can clarify as we go through the questions, when your answers may want to include aspects 

of what Mark's responses or contributions were, that would be helpful. And I may need to ask an 

additional question for clarification in the light of your comments regarding your co-author. 

B.3.2 PAL Framework Interpretation  

So, with that said, I'm going to start the first set of questions. Now this first set has to do 

with fundamental aspects that link these two works.  
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So thinking about your own evaluation of the Protocols of the Learned Elders of Zion, 

here's the first question. 

1. As you researched the original artifact what about the 'authors' did you find most 

intriguing about their personal perspective, historically? [4:30] 

As a historian I think what leapt out to me initially was the language of the 

Protocols themselves. I found the actual 24 protocols rather bizarre in terms of their 

construction. References that made no sense. Illusions that were equally problematic. So, 

given my historical knowledge, historical training, addressing in other contexts issues 

related to anti-Semitism, I found the whole thing historically problematic. And it led me to 

really deepen my knowledge and awareness of the historical context in which this text was 

written which took me then to France and to Germany before coming to the United States, 

because I think all three settings were significant. Since that time you should also note that 

I have acquired a rather large library of protocol-related curios and have written a number 

of pieces about it, including a new one that has been submitted, but the book will be out 

hopefully next year, on the enduring legacy of the Protocols and its relationship to 

conspiracy theory. And among the books that I have acquired, for example, was a volume 

in German which talked about the trial in Bern, Switzerland, a two-volume set out of 

France… so there's really an amazing library as well as some novels, with which most 

people are not familiar. The most well-known perhaps recently was that of Umberto Eco, 

who wrote a novel. But there's a new novel – I don't have it in front of me – that just came 

out which is really fanciful and I have to say that by way of introduction because it involves 

Sherlock Holmes and Dr Watson on the trail of the Protocols, which, it was [laughs] an 

enjoyable read, but absolutely absurd. 

2. Okay, next question. Beyond the obvious, did you notice any particularly strong 

influences or defining features related to the specific places of its development? [7:30] 

I would have to answer no, other than what occurred to me upon my detailed 

reading was real ignorance of the Jewish religious tradition and the Jewish historical 

journey. I mean, the specific points – I don't have it in front of me – were just wrong. 

Absolutely wrong – historically and religio-theologically. And that would indicate to me – 
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or communicated itself to both Mark Weitzman and myself – (Mark by the way is a 

traditionally observant Jew and thus is very knowledgeable as well in Jewish religious 

source material) and both of us rather early on concluded that whoever the unknown 

author was, he obviously was not a Jew or not someone who had a real knowledge of Jews 

and Judaism. 

3. Right, okay, third one. As a product of their respective times, how was 'time of the 

essence' for the "author" or "authors"? [8:55] 

Well, in terms of the story of the Protocols, remember it was an adaptation of some 

German material as well as a rewrite of Maurice Joly's original satire (Dialogue in Hell 

between Machiavelli and Montesquieu: Humanitarian Despotism and the Conditions of 

Modern Tyranny (1864) Napoleon the Third. So that already dates it in a historical context. 

But where history really comes into it is the Russian context in two venues. One, the 

dissident priest Sergei Nilus, who had his own religio-theological anti-Semitic agenda and 

the Okhrana, the Russian secret police, it seems to me, who saw the potential not only to 

shore up the czarist government, but to provide for the government as well a convenient 

scapegoat to defray the poor classes critique and potential revolution against the 

government. So that I think is where history and time join together. 

4. In terms of the actual mechanics of writing your book, what do you know how to do 

now that you wish you'd known to do then? [10:22] 

[Laughs.] That's a good question. Uh, I don't think we felt – or perhaps we did any 

initial pressure to publish it – but what I have learned subsequently as true with all of the 

work that I do, there is so much more material to examine. And while, when we published 

the book, I think we had at that moment, what we perceived as a fairly good, solid 

bibliography of works to date, what I realized is 'no,' there's a lot more material out there 

that we perhaps should have examined in more depth. I will tell you that I was able to 

acquire a number of anti-Semitic documents in their originals that are (thank goodness) 

online photostatic copies of books written in the 20s, the 30s, the 40s, not only in English, 

that some affirm/confirm the reality of the Protocol agenda, while others were sincerely 

critical of the document. That's probably what I wish, is that… maybe in the second edition 
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we need to expand our bibliography – and I think I'm much more knowledgeable, much 

more sophisticated in response to the document itself. It doesn't change my, mine or 

Mark's, original orientation and I think at this point parenthetically we have to 'hat's off' 

to your late mother who inspired the project because her vision was the one that guided our 

work. And that was 'take them seriously.' [Yeah.] Look at each and every Protocol and how 

would you refute it? Not historical context, but how would you refute the arguments and 

that I think guided much of my and Mark's conversation not only on the phone, on the 

internet, but in several face-to-face meetings, including one in New York with Abraham 

Cooper of the Simon Wiesenthal Center, my own visit to the archives at the Los Angeles 

Center – they gave me free reign to look at anything I wished and I spent two or three days, 

many hours, pouring over material. So I think that's all related. 

5. Okay. How much control did you have over how your book was laid out and 

produced? [13:28] 

Uh, well, I think we had, well the commitment of the Wiesenthal Center that also 

funded some of our research, my trip, purchase of materials, they were very supportive. 

And I think that's really the result of Mark's involvement. When it came to the physical 

publication, the late Bernie Scharfstein who at the time was the owner of Ktav Publishing 

was an old friend and that I think also helped. And when Bernie read the original 

manuscript, one of the things I think that we all agreed on that the physical book would be 

enriched by copies of covers. [Right.] And that I think had not occurred to me initially. And 

when Mark communicated that back to Rabbi Cooper, lo and behold, we received from 

Simon Wiesenthal himself a copy of the Russian cover that he had in his library that we 

didn't yet have. We had French and English and Spanish and several others so I would like 

to think we had major control over the entire publishing process. And no one certainly 

critiqued our manuscript; anyone who read it was incredibly supportive and offered, from 

day one, positive suggestions to make the book better. We had no negative feedback at all 

that I can recall. 
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6. Thank you. And the final question of this section is as you developed your final book 

(copy and/or design), in what ways did your understanding of the meaning preserved in the 

original artifact change, if any? [15:37] 

I don't think my understanding, and I don't think Mark's either, I don't think it 

changed. I think when we received our advanced copy before it went for public availability, 

I think both of us were pleased with the physical product. And I think that… Now the one 

thing I don't have a clear memory of was the cover itself. That I just don't remember. 

Either Bernie or his production staff or whomever was responsible sharing the cover with 

us, but I liked it. I had a very positive response to the cover. I know Mark did also. Now he, 

uh, Ktav was in New York/New Jersey and Mark is in New York, so they may have had a 

conversation. I don't remember that. The one thing I do remember after the fact that I 

didn't know that is that a year later, two years later, they released a paperbound edition, I 

think. Now at this moment I'm not 100% sure, but maybe not. [I think they did.] I think 

they did. I didn't know that. And Mark was the one…  

And the, uh, other thing that you may or may not know, is that it was translated 

into Arabic. And it actually was on – I don't know if it still is – a website known as 

'AskMusa' (Wayback machine). I don't know if it's there but when I received a copy of the 

Arabic edition (I don't do Arabic) I had a good friend who teaches Arabic in our Critical 

Languages Department, I went over to her and I (she's really a delightful woman) and I 

said I don't read Arabic, would you just read some of it. I just want to hear how it sounds. 

And she laughed and she started reading and she says 'I know this text.' Could I borrow 

your copy? I'd like to read through the translation. And I said, by all means. And she came 

back to me a week, two weeks later, and said I don't know the translator, but I will tell you 

this is a very fluid translation. [That's very good news.] And I really appreciate that. The 

other thing that you may or may not know is that it was translated into Japanese. And I 

have a copy of the Japanese book because the chair of Critical Languages is also a friend. 

And I went to him and I said the next time you go visit the family back in Japan, could you 

purchase a copy for me, and I will certainly reimburse you. And he laughed and said I'll 

get a copy. It's my pleasure. He came back to the States after visiting, gave me the copy, 
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and the only reason that I know it's our book is that the inside back flyleaf is a picture of 

the original edition. [I see.] So that's how I know that it's the right… so I know of two 

translations. Now, at one point, Mark had said – and you'd almost have to touch base with 

him on that one – there were plans, ideas to also have it translated into German, Russian, 

Polish, French, and Spanish. I may be way off. I just remember that. But I don't believe 

that ever happened. [Okay.] But I do know about the Arabic and the Japanese translations. 

Very good. So now we're going to go to the second section. 

B.3.3 Sense-making Intelligence  

This second set of questions aims to draw out points that have to do with how you 

(individually) made sense of the resources available to you when you were creating Dismantling 

the Big Lie, in light of how it turned out in the end. And depending on your responses, I may ask 

a follow-up question. Okay? 

Okay. 

7. So here's the first one. Was there a lot of background information available to you at 

the time you started your book project? [20:03] 

Academically, probably not. Interestingly enough I have been… one of the research 

areas that I address is that of anti-Semitism, historically and contemporarily, so I already 

has a fairly large library of anti-Semitic materials both scholarly studies as well as actual 

documents. So, I certainly, the first thing I did was I went to my own library to see what I 

had and using basic tools, such as indices in books, looked for 'protocols.' So that was one 

source. The other thing that I think helped genuinely is that both Mark and I were raised 

in traditionally observant Jewish milieu. And that, we could as you know from your 

reading of our text, we could draw upon our knowledge of Talmud, our knowledge of 

Midrash, our knowledge of Prayer Books, our knowledge of code literatures, as well as our 

own experiences of religiously committed Jews to make sense of what doesn't make sense. I 

think both streams really helped us. We're not talking with people who had to learn about 

Jews and Judaism. But we're talking of Jews who know stuff and could bring our 

knowledge to bear on the work we were doing. I think that shouldn't be minimized. 
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7a. So, my follow-up question, which I think you've answered, but I'm just going to 

check, so I would have asked you when you said 'academically, not really,' how you went about 

filling in the gaps. But I think what you've just said explains how you went about filling in the 

gaps. Or do you want to add anything else? [22:15] 

Uh, no. I certainly, being at the University of Alabama, I have access to the libraries 

on our campus. We also are a phenomenally quick inter-library loan communicator. I am 

astounded, if you put a request in on day one, if it's not a hardcopy text that they need to 

borrow… if it's an article, you'll have it within four days. I mean they are phenomenal. 

And my hat's off to the entire team. That helped. That really did, as we began talking, I 

began my research agenda, looking for articles, looking for books… I'm also a [laughs]… I 

have about 3,000 books in my library and my favorite book of everything I have is a book 

called Biblioholism. It's a satire of people who collect books and it parallels those who of us 

are book collectors to alcoholics. And there's this scene in the beginning of the book, 'have 

you ever woken up in the morning and next to your bedside is a paper bag filled with books 

that you have no memory of how they got there'? It's a brilliantly written satire. So I am an 

i inveterate book catalog reader. I read catalogs all the time looking for texts. [That's very 

cool.] And early on in this project it was amazing the number of texts that surfaced. So 

that's a third stream of information: the academic possibility, our background, and just 

doing the work that we do. Reading catalogs and Mark actually found through some 

contacts of people I didn't know when he talked to a couple of mutual friends, but others 

with whom I was not familiar, they recommended material to us as well. And so we really 

began to develop our library. 

8. Did you know how you were going to write your book at the start? [24:42] 

Hmm… uh, no. [Laughs.] Other than a general outline, we felt the obvious. We 

needed an introduction, perhaps an explanation of why we were engaged in the project, 

and certainly a substantive bibliography. That was obvious.  

8a. So, what helped you figure out your approach? [25:10] 

Well, the book project was framed by the reality of the Protocols itself. We had 24 

items that need to be addressed, so that really is the heart of the book. Uh, and what we 
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talked about, I think what we did if I remember was, we used the first Protocol as a 

template/model/idea. Alright, let's take this one as our example. We don't know where 

we're going. What are the issues? Are they historical, religious, political, economic, 

sociological? In other words, what categories seem to be addressed. And that I think that 

became our template as we went through… Once we said yeah that makes sense to both of 

us. Alright, so now let's go to Protocol two. Let's keep a running list. And that's essentially 

what we did. We developed lists of topic templates for each Protocol. And then, again, I 

know we shared the writing, but I don't know how we did it at this moment… whether I 

drafted one and Mark inputted or he drafted the next one and I inputted… I know we went 

back and forth. We both we very much co-authors. Very much. But I just don't… I think 

we went back and forth. We both said alright you write one, I'll write two, I'll write three – 

and that's a slow process, when you co-author a text. I wrote another book with my friend 

who's a scholar in Australia who teaches in Florida and we both… I mean, we enjoy 

working together, but co-authoring is a slower process than one author and then another 

inputter. But that was our template. What are the categories that seem to be addressed? 

9. Throughout the process of writing your book, did you struggle with any particular 

biases? [27:28] 

A particular… [bias] bias. I don't think we struggled but I think if we were honest 

about it, we're kind of angry. Not only in terms of the writing but in the enduring reality of 

this hate-filled text that's all over the internet. You can, I don't remember his name, I think 

he's based either in Sweden or Switzerland, there is an anti-Semite with an amazing 

website. And the banner at the top of the website is a series of flags. I mean, it's a… it's a 

humongous database. It may not any longer be up but if you click on a particular flag of a 

nation state, his entire database is translated into that language. I mean I don't know 

enough about the technical… That's got to be an expensive product, and somebody has to 

fund it. But I just remember that as an example of anger. So that's the only bias that comes 

to mind. 

9a. How did your presentation guard against or minimize that, if it did? [29:10] 
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Well, Mark is a solid thinker, a good writer, a good presenter. We've both been at 

conferences together, including the one where your mother inspired us. And I think we 

recognize our anti-anti-Semitic bias but we're not going to let that result in writing that is 

unsubstantiated. If you're gonna make a comment – this is what I do with my students, I 

always remind them when they say, well I think this is wrong or I feel this wrong… I say 

that great that you have thoughts and feelings, what evidence in you paper can you present 

that supports that conclusion? [I understand.] And I think that's our own, Mark's and my, 

editorial review process. We went back through our manuscript several times to make sure 

that any assessment, claim, argument, was substantiated. And that I think minimizes – at 

least I hope that would minimize – prejudices.  

10. So, this is the next question. Was it always clear to you where you wanted to take this 

research? [30:40] 

Uh, the memory comes to mind that Mark, me, and your mother, walking in Provo, 

Utah, talking about the project. Alright, that's the memory. And as you know and I know, 

walking European style means you walk with arms linked. [Yes.] Your mother was 

between the two of us. We were either walking to a session or walking from a session and 

talking about the project. And one of the things that she was committed to, which I think 

we both were committed to, was once our project was completed: getting it out. And that 

you have to rely on publicity, publisher publicity, to get the word out. The Wiesenthal 

Center publishes a newsletter fairly regularly and I know that they were very good at 

advertising and there's a picture in one of their back issues presenting a copy of the book to 

some European leader. I don't remember who, so that was the commitment. It's not only an 

academic work to gather dust on a shelf, but really get the word out. This book refutes the 

lies. That was our ultimate agenda. 

10a. How did you sort of pull together the details to reach the conclusions you reached? 

How would you phrase that? [32:36] 

Well I don't know about Mark's process… Mine is always you never write the 

conclusion, that's always the last thing you write. And I think that, and again, please keep 

in mind, that we talked to each other almost every day. I can't say every day, but certainly 
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almost every day. AS we were going through and sending each other materials. And before 

we wrote the conclusion, I remember long conversations. What do we want to say? What 

do we want people to take away from our project? And I think that's how we did it. 

10b. What would you say was sort of your 'aha' moment? [33:26] 

[Laughs.] Uh, the aha moment? Well as any writer who has published, the aha 

moment is when you receive the copy of the book. It's aaaaah. It's done! Not the submission 

of the manuscript. That's the pre-aha moment. It's when that came in the mail and I 

opened up the package and there it was. Two years, two and a half years of, I think, very 

hard work. That's the moment when you're staring it in the face that you really have – and 

I remember a Canadian scholar, he wrote a very laudatory review of the book in a Jewish 

newspaper, National Jewish Post and Opinion, something like that – years ago. For some 

reason the name pops into my head but I could be way off, Arnold Aegis (Ages), something 

like that. I could be way off. And he really confirmed in that review what we were trying to 

accomplish. And that made, I think, both of us feel really good about what we had done. 

And every once and a while, I'll hear from a colleague, internationally: 'just happen to 

have acquired a copy of your book, impressive' or very positive responses. Every once 

and… the book is like any other text. It has, its dated in the sense that its already published 

so you, it's not… and Ktav has since, Bernie has since died. I don't know if the family still 

owns it, moved locations? I don't know if they still have it in print, available. I don't know. 

I never… I've been too busy to follow up. 

11. Did you consider other approaches to writing this book? [35:59] 

No, no, because our commitment was to write a different book. There are any 

number of books, including one by a judge in Israel, I have both the Israeli and American 

editions, telling the stories. I mean, that's what people do. They tell the story of the 

Protocols. [I know.] They go into great depth on the Bern Trial. They talk about… there 

was actually a trial in Russia believe it or not in the 90s. [Yes.] They tell the story, but 

nobody else that I've encountered actually did what we did. So, I don't think we ever did. I 

don't think it ever surfaced and again that's why the book is dedicated to your mother. It 

was her vision, her inspiration. We remain committed that we honored that commitment, 
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but I don't think that we ever considered – other than a brief introduction, historical 

context – but no, we never did that. 

11a. Can you imagine another work for a different audience or purpose? [37:15] 

Well, uh, yeah sure, making it available online – which we've never done. I haven't 

used it as such in my courses, but it certainly is referenced. I talk about the Protocols. I 

make reference to the book in my course on antisemitism, my course on the Holocaust, my 

course in Intro to Judaism, so I do make use of it, but I've never assigned it as a required 

text. But now with the tools such as the one we're using right now [Zoom 

videoconferencing], that's a whole other venue possibility. And I remember the early 

conversations that you and I (I don't think Mark was with us) and your game (the woman, 

I blank on her name, I'm sorry). [Yes, uh, Anne Balsamo.] Right, uh, about what you saw as 

using these tools to 'open doors.' I think these were your phrases. Wow. I hope that at some 

point you'll, your university will win the lottery and that project can go forward. So that's 

the ultimate. It's not so much feeling good about what we did, though we certainly feel 

good, it's getting the word out. Let's refute the lie. Now who do you refute the to? You 

certainly don't refute the lie to people who have already insist as fraudulent. You don't 

refute the lie to haters who already agree with it. You refute the lie to those who know far 

less and can be swayed. And that's the danger not only of publication, that's the danger of 

material online. [Yes.] I see this with students all the time. I just graded a research paper 

and I said to the student, or my comments were: these are interesting resources. I wish you 

could have identified the authors more than you did because I found at least one of her 

articles that were the body of her paper, problematic… diplomatic… That's the problem. 

The students have this naivety that if it's on the net it must be true and that's the old bias 

that you may have encountered – the fallacy of the printed word. [Yeah.] I don't know if 

you're familiar with that phrase at all. [I am, very much so.] Yes.  

12. Are you pleased with the published version of your book that I studied, which of 

course was this one [holds up book], the hardcopy version? [40:17] 
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Yes, very much so. [… as an artifact or completed work?] As an artifact, yes. I am 

pleased with it. I know Mark is pleased as well. I know that the Wiesenthal Center is also 

pleased, because we received positive feedback when it was released. 

12a. What makes you most proud of it now would you say? [40:41] 

Most proud… That it's out. It may still be available. And it's still a valid resource. 

Our refutations have not changed. They may have been expanded in some of my work. As I 

said, the chapter that I've contributed [picks up draft] is entitled Anti-semitism and the 

Persistence of the Protocols… not out yet. The book is due out – and it's not only with the 

Protocols, it's a text on antisemitism and history – but it begins with conspiracy theory. 

[Who's the publisher?] I think Mark is a co-editor of this project. I don't… I'm trying to 

look for the actual title. Uh, I don't see it in here. [Continues searching.] I want to say 

Routledge, but I'm not sure. [Okay, never mind.] Mark can better fill you in, but please keep 

in mind, that the chapter on the Protocols is not the centerpiece of the book. It's a chapter 

contributed to a book on antisemitism. And Mark is co-editor. 

B.3.4 Cognitive Writing Model  

Very good, thank you. So we're halfway. And the third section has to do with your 

writing 'style' when you were working on the Dismantling the Big Lie book. I'm quite interested 

in how both the form and the story of 'the Protocols' in the way this is, might have influenced the 

outcome of your work, Dismantling the Big Lie. And also, it would be helpful to understand how 

or if your professional situation at that time was in any way a factor. So I'm going to give you the 

questions, but that's the context of this next set I'm going to ask you.  

Huh huh, whooo! 

13. What was your own intention in writing the book? [43:22] 

Well, professionally, I think I'd have to look at the book. The book was published 

when, I'm drawing a blank. [2003.] Okay, which meant it had already been in process 

before 2003. [Yes.] I returned to the university; I always remember my start date on return 

was 01-01-01. That's how I remember it: 1-1-01. I started mid-semester. I was on the fast-

track to tenure as an associate professor. So, certainly one of the agenda items was that this 

would enhance my case for tenure at the university – no question. [Yes.] And I don't think 
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that was the driving force, but it certainly was part of it – as everything else I was writing, 

and teaching, and sitting on committees all over the world: the material that makes up your 

tenure portfolio.  

The other was I remember sitting in my car with the late Elie Wiesel, who was a 

good friend, and we were talking and I once asked him this crazy question: If the Shoah 

had never happened, what would you have wanted to do with your life? And he said, all I 

ever wanted to do was to teach and to write. And I shared that that's all I've ever wanted to 

do – was to teach and to write. And the university is an amazing setting for writers, in all 

disciplines. And my department is incredibly supportive collegially for those of us who 

write. There's a parentheses example, maybe it's relevant… In my annual review the chair 

has to designate what percentage of time is designated to what – and it always has to equal 

100%. In my case, and I assume it's maybe true for everybody, it's 40% teaching, 40% 

scholarship, and 20% service. And I share that with colleagues and their eyes get wider, 

really? I say, yeah, that's my contract agreement. So I get to devote 40% of my time to my 

scholarly endeavors in a supportive department. 

14. Okay, so, in the most basic terms, what was the problem or issue that prompted you 

to write your book? [46:34] 

Anti-semitism, and again I have to give you a commercial. I have a new book 

coming out. I don't think I sent you a flier. It was due out June the first, but because of our 

moment everything is being pushed back, so they're still telling me June 30th I will have a 

book out called Antisemitism: Exploring the Issues. Yeah. The endurance of antisemitism, 

for me, is the engine that drives a lot of my work. I can't minimize that in any way, shape 

or form. It energizes me regarding my work in the Holocaust. It energizes me regarding my 

work in Historical and Contemporary Genocide, in Jewish-Christian relations, and in Bible 

as well. Every year in which I work, that's the motivator.  

15. How did you manage to maintain a sense of purpose while researching and writing 

the book? [47:58] 

That's autobiographical, I think. Given my family background, I'm the child of a 

survivor/escapee who lost all of his large family except seven relatives (2 uncles, 2 aunts, 3 
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cousins, and him). That's what keeps me going. And my new book is actually… and in the 

dedication, it's dedicated to my grandparents, his parents, who were murdered in 

Treblinka in July of '42 and my father who survived. The great joke in the family, my first 

book was a translation of Hebrew poetry and the dedication was to him as well, but it was 

my Rabbi and my teacher. And I think he would have laughed because he was never a 

Rabbi but he taught me. He was a scholar and intellectual and taught me a great deal so I 

and everybody gets a kick out of that dedication. That's autobiographical. It's what keeps 

me going.  

Mark deals with hate on the internet for example. He's written a number of things 

on that issue in a variety of contexts. I know early on he and a team were monitoring 

various hate sites. [Yes, they were.] And he would call me up and say, 'hey, just ran across 

another one, you gotta look at this.' I don't know enough of Mark's own journey, what 

motivated him. That you'd have to ask him. But I think that's part of it as well. 

16. Right, okay. How did your academic community of practice influence the literary 

style and structure of your book? [50:13] 

Uh, academic, well, good writing historical or any other writing for that matter not 

perhaps fictional, although I guess it fits it too (I don't write fiction) is evidence-based. 

That's the framework. And I think as I have developed as a scholar, I want to believe that 

increasingly I'm critical of what I write. And the question I'm always asking is 'is this 

statement supported by the evidence or not'? What evidence can I bring to my writing to 

support my arguments? I think that's normative. By the way, parentheses, we're not a 

large department, I think we're now 12 in total, but proportionately we are the most 

heavily published department in our university and in rankings of departments of 

Religious Studies, which is where I'm housed, we are #3 nationally. So, it's an impressive 

group of people to interact with and their own production is very impressive. But we have 

great conversations [laughs] about the work we do. But it's the same for all of us. It's 

evidence-driven in terms of the work we do, and we all do very different things. 

17. Okay. What caused you to realize that you'd discovered a genuinely new idea while 

writing? [52:13] 
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What makes, well, uh, what makes our book unique is its refutational agenda. 

Everything I found either confirmed how the Protocols really affirmed the Jewish 

conspiratorial global take-over agenda or said this is hogwash and needs to be refuted, but 

nobody did it! That's right there. That's the uniqueness of our contribution to the degree to 

which you or anyone else would say it's a contribution. I still can't find anything else… I 

will occasionally read an article or a text which will maybe address one or two. Say hey, 

this makes no sense because Jewish religious tradition, the Talmud says this, or this is 

obviously wrong because Jews don't use this phrase. But that's it. Nobody does it all. 

18. What knowledge of the topic or of your audience did you leverage from your own 

prior experiences to make your points? [53:32] 

I think our audience awareness was not the academic community but the larger 

communities – and by that I would mean students, non-Jewish communities, Jewish 

communities – who may have heard about the Protocols but don't know anything about it. 

I think if you were to… We have a mall in Tuscaloosa called McFarland Mall and one of 

the tropes I use with my students, I always reference my hundred friends at McFarland 

Mall. If we were to do a survey… A, B, C or D, whatever we're discussing in class, and I 

will tell them some things like, my guess is 10% of my friends at McFarland Mall have ever 

heard of A, B, C, or D. [That's very cool.] I think if you and I were to survey people 'Have 

you ever heard of the Protocols of Zion?,' I think maybe 60-70%, 'yeah, but I don't know 

what it is.' [Interesting.] Or yes, isn't it some kind of bad thing. You know, that's it. So, I 

think our audience was not the academic community of fellow scholars who are going to 

read it and say, 'nice book' and put it on a shelf and go on. But people who are influenced 

towards Jews? 

B.3.5 Impact of 'Digital Age' on Scholarship 

Okay, so we are on our last section.  

Wow, we're doing well aren't we? We're doing great. [Okay.] Take a drink; I'm going 

to take a drink.  

This is my one cup of coffee [holds it up]. It's my travel mug. I get up in the 

morning... I'm the coffee brew-master here at home. So my tradition is, we have a 
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programmable coffee machine. I make sure the coffee is ready to be turned on before we go 

to bed. Whoever is up first presses the button. Everyone comes down. I grab my little travel 

mug and head to school. Now we're not doing [due to COVID-19] that so it's heading 

downstairs with my coffee mug. 

So in this last section, this brings us to the section which explores the possible impact of 

today's 'digital age' on your scholarship as a whole. So, please think about these questions with 

whatever hindsight or future vision you are able to share – still keeping these particular pairs of 

books, yours and the Protocols, in mind.  

Okay, so here are the last questions. 

19. What research techniques or tools helped you to make novel and invaluable insights 

into your topic? [56:39] 

I think the easy availability of documents on the Internet has enhanced the quality 

of the work. And I referenced earlier, for example, documents from the 20s, 30s, and 40s. 

They're now available, some of which I never encountered, including in this latest article, 

there was a document from the 1800s that accused Jesuits of a conspiracy theory. And I 

saw it as a footnote in something… I was 'wait a minute. This is way out of my knowledge.' 

And I found it. And I thought that's incredible. And it's really interesting. I think it was 

American Jesuits, it may have been Italian Jesuits, were accused of being conspiracists, to 

take over the world kind of thing – which is an old anti-Catholic trope anyway. But this is 

actually a published document. That's what I would say. The Internet has really enabled 

me. I don't know what phrase you would like… armchair research? Is that a good… sitting 

in front of a computer downloading documents as opposed to having to get some kind of 

mega-grant to go visit this archive, have to stand there and make a photocopy, etc. It's 

incredible. Incredible. 

20. Have you come across any other ways of representing the research other than this 

book edition? [58:34] 

No. I don't think… other than as you and I talked earlier. Online possibility for the 

text? PDF availability or some of the more creative things that you and your colleagues 

could achieve. No, I'm just not that familiar with… [Okay.] 
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21. Okay, uhm, how has your research and writing (scholarship) changed in response to 

new enabling technologies? [59:10] 

Well, at the university we all use Microsoft Word for writing. Now, when I came 

back to the university my chair who came the following semester, he and I were the last two 

WordPerfect users in the department. [Oh goodness.] Both of us… that's how we both 

started, and we were using it for all our writing. But we laughed about it. And I try to say 

to students that Microsoft Word as a software program has two invaluable tools: grammar 

check and spell check. And I run my own writing through those tools. [Yeah.] Now that's 

#1. #2, I write in three languages. I write in English. I write in German, I write in Hebrew. 

Hebrew software is much more complicated because of the directionality of the language. 

[Yes.] And the original creators of Hebrew-English software were scientists because they 

had to deal with scientific symbols. And that's how it started. Today it is so much easier to 

embed Hebrew terms into English writing. Now German uses Latin characters but there 

are other characters in German that are not normatively Latinized. [Right.] And if you look 

up the German word for 'stab in the back' you'll see what I'm talking about. The old 

Cyrillic is still there. And so that's the other dimension. But it's made the work easier. I 

can… to embed Hebrew in Microsoft Word is a lot more complicated than simply writing 

in a bi-lingual program which you can then export [import] into Word which makes it 

easier. [I understand.] 

22. Can you describe any particular issues of representation that challenged your writing? 

[1:01:36] 

I don't know but you did trigger a thought. That one of the issues that Mark and I 

debated was, do we include the full text of the Protocols in the book. That we went round; 

we really did have a serious conversation. We asked Rabbi Cooper at the Wiesenthal 

Center to weigh in. I remember we even asked Bernie Scharfstein at Ktav to weigh in. Part 

of me didn't want to do it. Why do I want to put a hate-filled text in a refutation? But again 

how do you refute if – in other words, the back of the book as you know, without comment, 

we have the full Protocols. That was the issue that we spent more times agonizing than any 

other issue. 
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23. Okay. What role do you hope your book plays as an object – or provocative artifact – 

in research and education? [1:02:46] 

I would hope that it would become a ready resource for scholars, for other 

educational settings, but for that I think we're going to have to release a new edition. Shelf 

life, bookshelf life, is very problematic, as you know. I mean I have a large library and I'm 

constantly reading things. Not everything I read has been published in 2019 or 2020! [Of 

course not.] And one of my standard things for students is what I call 'Response Papers.' I 

assign them books to read and say 'I'm not interested in a book review. You did that in 

high school. I want your response to what you read.' And occasionally I will get 'this is an 

old book.' And I'll look at the copyright 2012, 2013. Think about… we're all familiar with 

the phrase 'living in the moment.' Our students live in the moment. And their moment is 

last year [laughs]. So if the book is to have value and meaning now, maybe we have to move 

towards, I think they call it in our university, the 'digitorium'? – which I think is kind of a 

fun word that somebody came up with. I still like books. And a lot of my students do too, 

I'm not panning the entire student body. I have students that are great book collectors as 

well. They love books. I also have students that are not book-oriented. Which also triggers 

a thought. And maybe you have thoughts… maybe there are ways to slice the book and 

make better use of portions of it – but that may have been what you were talking about 

with Anne, about letting the chapters serve as doors to open for enlarged conversations. 

[Yes, there is a possibility. We'll talk more about that after… we have one last question.] 

24. How does your book advance new understanding or perpetuate new thinking about 

the topic? [1:05:45] 

New thinking… well, the uniqueness of the book is this refutational agenda. And I 

think that's the arena maybe that this material needs to travel. The Protocols is not the 

only anti-Semitic text out there. And maybe that's the… I'm thinking about the Nation of 

Islam's now three-volumes attributing the entire slave trade industry to the Jews, 

historically. Maybe that's what you have to do if you're gonna fight anti-Semitism. You're 

going to have to break it down into its constituent parts and you're going to have to refute 

it point by point. Silence is not an approach. 
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B.3.6 Concluding Remarks 

Well that concludes our formal interview.  

Okay. So did it make some sense for you? 

It's extremely helpful and there were many, can I say, gaps or questions that I had in my 

mind as I went through this exercise and you've definitely been extraordinarily helpful in helping 

me to understand aspects of it that I wasn't fully sure of. It's really wonderful, so I'm most 

grateful. 

What's your timetable for completion of your project? 

I'm trying still to finish the thesis by the end of this year. [Ah.] But it may spill over into 

next semester. But I'm trying very hard for that not to happen, but it is a challenge, shall I say… 

Because now I have the three interviews… the content of each of those interviews is 

primordially important to my thesis. So I'm extremely grateful. 

[1:08:20] end of formal interview 
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